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ABSTRACT 

 

This phenomenological study looked into the changes in the paradigm of teaching among 

teacher trainees of the LEEP training program conducted on June 20-21, 2013 and August 21-22, 

2015 in the Division of Guimaras, Philippines. This responded to the need of the Department of 

Education to document evidences in the field on the changes in pedagogy as a result of the 

implementation of the K to 12 program and the development of 21
st
 century learners. Data were 

gathered through exhaustive interview with eighteen (18) exemplar teachers coming from both 

elementary and secondary schools of the ten (10) districts of Guimaras. Significant responses 

which reflected their experiences both before and after LEEP training were coded and organized 

into a matrix. Groenewaldôs phenomenological process was used to describe the phenomenon of 

paradigm shift in teaching. The data were analyzed using the Framework Method, where the 

seven (7)-point LEEP sequence was considered. The sequence was categorized into three (3) 

components, namely; formulating learning outcomes, assessing learning outcomes, and 

designing learning activities. Results revealed that LEEP training made the teachers learner-

centered in their teaching and developed in them the initiative to explore ways and means to 

ensure that their learners were actively engaged in their learning. The paradigm shift in teaching 

experienced by teachers who have undergone the LEEP training is described as a change in 

behavior in terms of studentsô response, teacher provisions, and teacherôs learning perspectives. 

The shift in pedagogy is most  needed for 21st century learning. 

 

Keywords:teaching paradigm,learning paradigm, paradigm shift, Groenewaldôs 

phenomenological process, framework method, phenomenology, Guimaras, Philippines. 
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CHAPTER I  

THE PROBLEM  AND REVIEW OF RELATED LITERATURE  

 

INTRODUCTION  

  On June 8, 2013, the government took a bold and decisive step in drastically reforming 

the Philippine educational system with the passage of Republic Act No. 10533, entitled ñAn Act 

Enhancing the Philippine Basic Education System by Strengthening Its Curriculum and 

Increasing the Number of Years for Basic Education, Appropriating Funds Therefore and for 

Other Purposes,ò otherwise known as the ñEnhanced Basic Education Act of 2013.ò 

Pursuant to the issuance of Republic Act 10533, the corresponding Implementing Rules 

and Regulations (IRR) was subsequently issued by the Department of Education, Commission on 

Higher Education, and Technical Skills Development Authority on September 24, 2013, the 

interpretation of which shall be taken in the light of the Declaration of Policy found in Section 2 

of the Act. This is embodied in DepEd Order No. 43, s. 2013. 

  Br. Armin A. Luistro, FSC (2015), former Secretary of the Department of Education, 

stressed the urgency of the key reform program to decongest and enhance the basic education 

curriculum and to be at par with international standards, as the country is at present the only 

remaining country in Asia with a 10-year pre-university program. It is a deliberate attempt to put 

the Philippines at par with the rest of the world, and it seeks to improve the current dismal 

situation where high school graduates can no longer land decent jobs. Consequently, Department 

of Education, Order No. 31, s. 2012 was issued containing the policy guidelines on the 

implementation of Grades 1 to 10 of the K to 12 Basic Education Curriculum effective School 

Year 2012-2013. Schools were challenged,ò to implement the guidelines in creative and 
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innovative ways, for the curriculum can be localized without compromising the philosophy of 

total learner development.ò It was in this spirit where the Learning Effectively through Enhanced 

Pedagogies (LEEP) Training Program for teachers and school heads was implemented in the 

Division of Guimaras of Region VI, Department of Education. 

 The LEEP training program envisions a transformed classroom where learners are active 

in meaning-making and understanding in a dynamic learning environment (LEEP Modules, 

2013).It has the following objectives; 1. Share best practices in relation to teaching approaches 

that are currently being used; 2. Identify emerging pedagogies or pedagogies teachers know but 

may not have been fully practiced by them; 3. Demonstrate a learner-centered approach to 

teaching and a learner-friendly environment for ñlearning how to learnô; 4. Identify resources and 

technologies or multi-media supplements in teaching; 5. Familiarize with evaluation of learning 

outcomes at the diagnostic, formative, and summative stages; 6. Contextualize some of the 

standard content in the K to 12 curriculums; and 7. Indicate willingness and interest to pursue the 

emerging shifts in teaching and learning. 

 The contents of the LEEP training program are as follows; 1. Learner-centered classroom 

environment; 2.Constructivism; 3. Teaching approaches (Inquiry learning, collaborative learning, 

problem-based approach, project-based learning, authentic learning/activities, integrated 

approach, problem-solving approach); 4. Role of teachers as facilitators of learning and as 

ñdirectorsò of the conditions for learning; 5.Learners as contributors to their own learning; and 

6.Evaluation of learning outcomes. 

 Finally, the LEEP training sequence as conceptualized by the Knowledge Channel 

Foundation, Inc. and the Training Team is as follows; 1. Establishing the teaching-learning 

environment; 2.Creating awareness of the theme/objectives for the day or for the lesson episode; 

3.Assessing prior knowledge; 4.Delivering the lesson proper; 5.Exhibiting/Celebrating 
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discoveries; 6.Integrating/Applying transformation; and 7.Reflecting. This sequence is broadly 

categorized to draw out the paradigm shift of teacher participants in the study from teaching to 

learning. The results will be useful to all educators who are committed to the development of 

teachers as they strive to be continually relevant to the fast changing times. 

  

REVIEW OF RELATED LITERATURE  

             During the Superintendentsô Leadership Program for Batch I (October, 2012 to February, 

2014), there was an engaging discussion in the initial modules about the change in mental 

models as facilitated by Professor Juan Kanapi. Mental model is an explanation of someoneôs 

thought process about how something works in the real world. Reference was made on the book 

by Senge (1990) entitled, ñThe Fifth Discipline: The Art and Practice of the Learning 

Organization,ò wherein the author articulated that vision, purpose, reflectiveness, and systems 

thinking are essential if organizations are to realize their potential. This idea of change in mental 

models prompted the researcher to consider investigating the changes in teachersô mental 

models, particularly in terms of paradigm shift in teaching as an aftermath of the LEEP training 

program. 

 

Paradigm Shift 

The essence of paradigm shift in teaching can be understood clearly if the concept of 

paradigm shift is first discussed. Kuhn (1962), in his highly-acclaimed book, ñThe Structure of 

Scientific Revolutions,ò first conceptualized paradigm shift as a change process from one way of 

thinking to another. According to him, science experiences long periods of conceptual continuity 

which he called ñnormal science.ò Then, this is followed by abrupt discontinuities as 

fundamental changes in mental model sets in, which he called ñrevolutionary science.ò The 
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classic example of this paradigm shift is the revolutionary idea of Copernicus (1473ï1543) 

thatthe earth revolves around the sun. It created upheavals in thought and belief as well as 

resistance from powers-that-be for several centuries.  

Kuhn (1962) argues that paradigm shift evolves in a series of phases: 1) Pre-paradigm 

phase ï there is no consensus on any particular theory and there are several incompatible or 

incomplete theories; 2) Normal science phase ï some bold scientists start exploring alternatives 

to long-held assumptions. The resulting new paradigm is usually greeted with strong resistance. 

The above concept of paradigm shift is reinforced by Barker (1975) who discovers that it 

can explain revolutionary change to all areas of human endeavor, including education.  Aside 

from being a change in thinking process, De Giorgio (2014) finds out that it is also one way of 

creating an instant belief change. It is an action of submitting to a view (Stanage, 1987). Denzin 

and Lincoln (2000) supports this by defining research paradigm as ñbasic set of beliefs that guide 

actionò, dealing with first principles, óultimatesô or the researcherôs worldviews ( As cited in 

Groenewald, 2003). As a change in belief, it manifests itself in terms of behavior as put forth by 

Ajzen & Fishbein (1990) through their Theory of Reasoned Action that behavioral intentions, 

which are the immediate antecedents to behavior, are functions of salient information or beliefs 

about the likelihood that performing a particular behavior will lead to a specific outcome. Ajzen 

(1985) further extended the boundary condition of pure volitional control through another theory 

called the Theory of Planned Behavior. This is accomplished by including beliefs regarding the 

possession of requisite resources and opportunities for performing a given behavior. The more 

resources and opportunities individuals think they possess, the greater should be their perceived 

behavioral control over the behavior. 

Currently, there is a trend towards the practice of the behavior of learner-centered 

teaching. In the reviews by Sai and Siraj (2015) of the Professional Learning Board of the United 
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States of America declared that ñ we have moved from an instruction paradigm to a learning 

paradigm.ò Here, the role of the teacher shifts from transferring knowledge to the students to that 

of being a coach. This echoes the statement of King (2011) that the role of the teacher is to be a 

ñguide on the sideò instead of a ñsage on the stage.ò Thus, the teacher guides and coaches the 

learners as they discover knowledge. Blumberg (2008) also describes this as learner-centered 

teaching, where the instructor shifts in role as giver of information to a facilitator of learning. 

 In the school setting, Barr & Tagg (1995) argues that the very mission, vision, culture, 

and structure of a college must undergo a paradigm shift from the Instruction Paradigm to the 

Learning Paradigm. This is from being an institution that provides instruction to students to an 

institution that produces learning in students. This view is shared by the educational policy 

leaders of the Philippines with the enactment of Republic Act 10533 or the Enhanced Basic 

Education Act of 2013. The ensuing Implementing Rules and Regulations states in Section 10.2e 

that, ñ the curriculum shall use pedagogical approaches that are constructivist, inquiry-based, 

reflective, collaborative, and integrative.ò 

Liu, Qiao, & Liu (2006) explain that in order to understand learner-centered teaching, it 

is necessary to start with teacher-centered approach. The latter assume that learners are passive 

and the stimuli in the environment prompt them to be active. Thus, it is the role of the teacher to 

stimulate desired behavior by providing the desired environment. The focus of attention, then, is 

the teacher. On the other hand, the learner-centered approach assumes that learners are the focus 

of teaching, active, and unlimited in potential for development (Liu, Qiao, & Liu, 2006). 

In 1996, Tight posits that teaching is no longer seen as imparting knowledge to the 

learners and is now redefined as facilitation of self-directed learning. This is reinforced by 

Wiggins and McTighe (2007)when they define facilitative learning as helping learners 

ñconstructò meaning and come to an understanding of important ideas and processes. Learners 
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are guided in their inquiries into complex problems or situations through questioning, probing, 

and process-related commentary, with little or no direct instruction from the teacher. They 

reiterate further that facilitative teaching rests on the common belief that learners can develop 

understanding only by being asked to continually question and rethink their answers in light of 

feedback in order to make sense of ideas. They have enumerated the things that the best 

facilitators can do, as follows: 1. Set up issues, problems, and investigations for inquiry and 

discussion; 2. Guide the learners in ñmaking meaningò; 3. Refrain from excessive instruction; 

4.Model and encourage the use of strategies and habits of mind; and 5. Work to make themselves 

unneeded. 

Bransford, Brown, & Cocking (2000) similarly claim that learners learn best by 

ñconstructingò knowledge from a combination of experience, interpretation, and structured 

interactions, with peers and teachers. They further reveal that when students are placed in a 

relatively passive role of receiving information from lectures and texts, they often fail to develop 

sufficient understanding to apply what they have learned to situations outside their texts and 

classroom. In addition, Gardner (1993) propounds that children have different learning styles, 

and that the use of methods beyond lectures and books could help reach children who learn best 

from a combination of teaching approaches. This characterizes 21
st
 century learning environment 

where structures, tools, and communities inspire learners to be actively engaged in the learning 

process. The paper further describes the development of the following skills: 1. Learning and 

innovation; 2. Information, media, and technology; and 3. Life and career. 

Banning (2005) claims that in order to facilitate learning, teachers must be competent, 

possess self-esteem, hold authority within the classroom, show compassion, respect for 

individuals, and be flexible in the range and style of teaching methods. Freeth& Parker (2003) 
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reinforce this by adding that teachers can be challenged and should be able to form relationships 

between them and the learners. 

 

LEEP Training Program  

The need to train teachers in the desired teaching of theK to 12 curriculum is embodied in 

Section 12.1 of the Implementing Rules and Regulations of Republic Act 10533 which states that 

teachers shall be trained to meet the content and performance standards of the enhanced basic 

education curriculum.In this light, the advent of the LEEP training program came at an 

appropriate time. 

According to Rina Lopez Bautista, President and Executive Director of Knowledge 

Channel Foundation, Inc., the LEEP training is part of the program of helping facilitate learning 

in the classroom (Knowledge Channel Guide, 2012). As envisioned by Oscar M. Lopez, 

Chairman of the Foundation, ñthe technology shall realize a 21
st
 century education for all 

Filipinos, anytime, anywhereò (Knowledge Channel Guide, 2012). 

The LEEP training program has the following objectives (LEEP Modules, 2013):  

1. Share best practices in relation to teaching approaches that are currently being used;  

2. Identify emerging pedagogies or pedagogies teachers know but may not have been 

fully practiced by them;  

3. Demonstrate a learner-centered approach to teaching and a learner-friendly 

environment for ñlearning how to learn.ò 

4. Identify resources and technologies or multimedia supplements in teaching;  

5. Familiarize with evaluation of learning outcomes at the diagnostic, formative, and 

summative stages;  

6. Contextualize some of the standard content in the K to 12 curriculum; and 
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7. Indicate willingness and interest to pursue the emerging shifts in teaching and learning. 

 

The contents of the LEEP training program are as follows (LEEP Modules, 2013):  

1. Learner-centered classroom environment;  

2. Constructivism;  

3. Teaching approaches (inquiry learning, collaborative learning, problem-based 

approach, project-based learning, authentic learning/activities, integrated approach, and 

problem-solving approach);  

4. Role of teachers as facilitators of learning and as ñdirectorsò of the conditions for 

learning;  

5. Learners as contributors to their own learning; and  

6. Evaluation of learning outcomes. 

The LEEP training program envisions a transformed classroom where learners are active 

in meaning-making and understanding in a dynamic learning environment (LEEP Modules, 

2013). As Vygotsky (1978) aptly declares, individuals create meaning and understanding 

through interaction with their socio-cultural environment. Similarly, Ernest (1999) upholds that 

knowledge is a human product and is constructed socially and culturally (cited in LEEP Module, 

p.2). 

The LEEP training program makes use of video lessons in the classroom anytime the 

teacher needs them. There is currently a dearth in literature about . . . Introducing video lessons 

in the classroom by trained teachers under the LEEP training program is a timely innovation that 

merits a research study.It is interesting to find out how the LEEP training enabled the teachers to 

make use of technology for effective learning by the learners. Investigating the paradigm shifts 

in teaching among the teachers (training participants) may significantly contribute to 
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understanding how improvement in teaching practices can happen in order to meet the content 

and performance standards of the enhanced basic education curriculum. 

 

Phenomenology 

 Phenomenology is chosen as a suitable explorative research design in this study to 

describe the lived experience of trained teachers on paradigm shift in teaching. It is the study of 

structures of consciousness as experienced from the first-person point of view ( Stanford 

Encyclopedia of Philosophy, 2016).  

 Husserl is regarded as ñthe fountainhead of phenomenology in the twentieth centuryò 

(Vandenberg, 1997), although its origins can be traced back to Kant and Hegel. He believes that 

realities are pure óphenomenaô and the only absolute data from where to begin, as anything 

outside immediate experience must be ignored (Eagleton, 1983). The aim of phenomenology is 

the return to the concrete, captured by the slogan, óBack to the things themselves!ô (Eagleton, 

1983; Kruger, 1988; Moustakas, 1994; as cited in Groenewald, 2004). 

The lived experiences of participants in the study is the primary concern of the researcher 

applying phenomenology (Greene, 1997). According to Giorgi (2009), the aim of the researcher 

is to describe as accurately as possible the phenomenon, remaining true to the facts and 

refraining from any pre-given framework. The chosen phenomenological method shall allow the 

researcher to keep the ñvoiceò of the participants in the research without abstracting their 

viewpoint out through analysis (Giorgi & Giorgi, 2003). 

There is a reluctance on the part of researchers using phenomenology to prescribe 

techniques (Holloway, 1997). This statement is concurred by Hycner (1999) when he said further 

that one cannot impose a method on a phenomenon ñsince that would do a great injustice to the 

integrity of that phenomenon.ò Groenewald (2004) also supported this view by his belief that a 



16 

 

phenomenological research does not prescribe specific techniques in data analysis since 

imposing a method on analyzing a phenomenon stifles its integrity. 

 

 

Figure 1.Paradigm shift of teachers from teaching to learning facilitated by the  

LEEP training program. 

 This study hinges on the idea that teacherswho have undergone LEEP training 

experienced shifts in their paradigm of teaching. As envisioned in the objectives of the LEEP 

training program, the teacher participants are expected to understand and transform their classes 

into a dynamic learning environment where learners are actively engaged. This shift of focus 

from teaching to learning was investigated in order to have a clearer understanding of how the 

phenomenon of paradigm shift happened. 
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Statement of the Problem 

 

 Theprimary objective of the study is to discover and understand the essence of 

thephenomenon of paradigm shift in teaching based on the lived experiences of teachers who 

have undergone the LEEP training program at the Division of Guimaras.Specifically, the 

following questions were addressed: 

1. How do teachers describe their classroom environment before and after the LEEP 

training? 

 2. How do teachers plan and deliver the lessons in terms of: 

  2.1 formulating learning outcomes? 

  2.2 assessing learning outcomes? 

  2.3 designing learning activities? 

 3. How do teachers describe changes in their teaching? 

 

Significance of the Study 

 This study hopes to contribute to the research in educational leadership and management 

by describing the phenomenon of paradigm shift in teaching in the context of the LEEP training 

in an effort to understand the journey of teachers in meeting the pedagogical standards of the K 

to 12 program  as mandated in Republic Act 10533 and translated and embodied in the 

subsequent Implementing Rules and Regulations.The researcher believes that understanding the 

teachersô lived experiences on paradigm shift from teaching to learning will enable school 

leaders to manage accordingly and respond to the needs of teachers who are undergoing the 

ñshiftò process. The constraints met in the teachersô experiences can be adequately addressed in 

the future to ensure that the educational reform program achieves its goals.  
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Definition of Terms 

 The following terms are operationally defined to contextualize their use in this study: 

 21
st
 century learners. In this study, 21

st
 century learners are described as creative, 

innovative, critical thinkers, problem-solvers, possess communication and collaborative skills; 

information, media, and technology skills; and life and career skills. 

 Enhanced pedagogies. Refer to an array of teaching strategies because there is no single, 

universal approach that suits all situations. In this study, these strategies are part of the ñLearning 

Effectively through Enhanced Pedagogies (LEEP)ò training program. 

 Learning paradigm. In this study, the role of the teacher is that of a coach and facilitator 

who guides the learners as they discover knowledge and make meaning. 

 Paradigm shift.In this study, paradigm shift refers to change from one way of belief to 

another as applied to teaching.  

 Phenomenology. In this study, phenomenology refers to the qualitative approach used in 

examining the lived experiencesof exemplar teachers who have undergone the LEEP training in 

the Division of Guimarasin order to discover patterns or structure of the phenomena. 

 Teaching paradigm.Refers to transmission teaching where information flows only from 

the teacher to the learner. 
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CHAPTER II  

METHOD S 

 

Research Design 

 Thisphenomenological study describes the experience of paradigm shift among teachers 

who underwent the LEEP training program. As Groenewald (2004) posits phenomenology suits 

the researcherôs desire to explore the participantsô experiences, feelings, beliefs, and convictions. 

This exploration is drawn from a comprehensive descriptive account of their teaching practices 

and perspectives before and after the LEEP training. The use of phenomenological research in 

this study takes the stand of Husserl (1970) on phenomenology saying that human experiences 

must be dealt with equal rigor as science. Further, he posited that description rather than 

explanation would be the best means for identifying the essential constituents of conscious 

experience, a generation of knowledge with a more authentic foundation in lived experience.  

 

Participants in the Study 

 The participants in the study were exemplar teachers in the elementary and secondary 

levels who were the highest scoring individuals in the observation made by school heads using 

the instrument called the Constructivist Instructional Techniques Observation and Rating Sheet 

(CITORS). Each district was represented by one (1) elementary and one (1) secondary teacher. 

Since there were ten (10) districts in the division, there were supposed to be twenty (20) 

participants in all. However, one (1) elementary participant went abroad for good, and one (1) 

secondary participant fell ill during the scheduled interview. So, the total participants of the 

study became eighteen (18). 
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The CITORS Instrument 

 The CITORS instrument was developed by the researcher adopting the techniques 

developed by constructivist authors and summarized by Creemers (2005) (See Appendix B). It 

assessed the learner-centered way of teaching by the teachers. The following were the ten (10) 

constructivist instructional techniques included in the instrument: 

 1. Modeling ï the teacher carries out complex tasks and informs learners about processes 

that are required to accomplish those tasks; 

 2. Coaching ï the teacher helps learners to find own ways to accomplish tasks; 

 3. Scaffolding and fading ï the teacher provides help that learners need to carry out parts 

of the task they cannot yet master on their own, then gradually withdraws as skills of learners 

grow;  

 4. Articulation ï the teacher invites learners to articulate their ideas, problem solutions, 

suggestions, and thoughts; 

 5. Reflection ï learners comparing their solutions to the solutions offered by the teacher 

or other learners;  

 6. Exploration ï learners exposed to a variety of problem-solving activities; 

 7. Generalization ï teacher transfers knowledge and skills to a higher non-specific level; 

 8. Collaboration ï teacher creates ample opportunities for learners to interact with each 

other; 

 9. Provision of Anchors ï learners relate new knowledge to anchors in their previous 

knowledge; 

 10. Goal Orientation and Situation ï teacher clarifies goals of learning, tasks, and 

problems are authentic and situated in a meaningful context. 
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 Item No. 11 is on Attainment of Objective for the dayôs lesson. It has its own rubric to be 

used in rating. 

 To accomplish the above instrument, the observer would just give a brief description of 

what was observed at the appropriate column. The description shall follow the STAR approach 

in observation, that is; S-ituation, T-ask, A-ction, R-esult. Then, a numerical rating of 1 t0 5 will 

be made following the rubric in the instrument, with 1 as the lowest and 5 as the highest. An 

average rating would be determined and the corresponding descriptive rating would be given. A 

consolidated rating of this in a given period would reflect the instructional competence of the 

teacher. 

 The use of the CITORS instrument by school heads and district supervisors was 

institutionalized by the issuance of the Division Memorandum No. 106, s. 2015 dated July 20, 

2015. The instrument is regularly used too in the monthly Division Management Committee 

(MANCOM) meetings where demonstration teaching in all subject areas is conducted. 

 

Context of the Study 

 

The conduct of the ñLearning Effectively through Enhanced Pedagogies (LEEP)ò training 

program in the Division of Guimaras on June 20-21, 2013 and on August 21-22, 2015 provided 

the context of this study. 

The above training was conducted by the topnotch team from Knowledge Channel 

Foundation, Inc. (KCFI) led by the pioneering consultant, Dr. Fe A. Hidalgo. Full support and 

inspiration were given by Rina Lopez Bautista, President and Executive Director of the 

Foundation, and Oscar M. Lopez, the visionary Chairman of KCFI. 

There were fifty-three (53) public elementary schools and seventeen (17) public 

secondary schools included in the training. Each school had three representatives composed of 
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Data Collection 

 

Transcript of 

Interviews 

 

Data analysis (Using 

Framework Method) 

Triangulation via Focus                                                                 

Group Discussions and 

Classroom Observation 

of other informants 

   

   

         

Classroom Observations 

                                                                                                                    

of other informants 

 

one (1) school head and two (2) teachers. Consequently, an echo training involving all teachers 

in the Division was conducted by district for four (4) days each from July 2, 2013 to August 23, 

2013. A parallel training team was formed beforehand to handle the echo training and 

monitoring later. There were a total of 1,318 teachers and 123 school heads trained in the end. 

The subsequent echo training per district to cover all teachers and school heads, and 

handled by parallel division trainers, were conducted from July 2, 2013 to August 23, 2013 in 

two groups: Group A (5 districts; July 2-August 2, 2013), Group B (3 districts; August 6 to 

August 23, 2013), covering 8 districts. The echo training per district was conducted for four (4) 

days to give enough time for demonstration teaching in all learning areas. This was an offshoot 

of the feedback from those who attended the original training. Teachers wanted very much to see 

how the content is handled in their particular learning areas. 

Recently, on August 21 -22, 2015, a follow-up training was conducted by the topnotch 

team of Knowledge Channel Foundation, Inc. This is to reinforce the changes in their teaching 

practices brought about by the earlier training as the teachers continue to transform their 

classroom situations into something exciting and interesting to the learners.  

 

Groenewaldôs Phenomenological Process  

 

 This study used Groenewaldôs phenomenological process as diagrammed below: 

 

 

 

 

  

Figure 2. Groenewaldôs phenomenological process diagram.    
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Data Gathering 

 Data were collected through interviewsusing an interview protocol (Appendix A). 

Purposive sampling was employed with two teachers representing each district (one from 

elementary and another from secondary). 

Nine (9) research assistantswere hired to help the principal researcher gather data from 

the teacher participants. They were the nine (9) Education Program Supervisors of the Division 

and were chosen because they were familiar with the training program having been involved in 

the preparation and its implementation. They were briefed about the study and the manner of 

gathering data. They were oriented to first put at ease the participants by establishing good 

rapport so that the latter could freely share what was in their minds or hearts. A sample 

introductory statement was given which they may or may not use, ñ I would like to understand 

your experience of paradigm shift in teaching, from teacher-centered teaching to learner-centered 

teaching, and how the LEEP training program had helped you make that shift.ò They were 

assigned districts to cover for the interview. Since there were eighteen participants, each research 

assistant was assigned to interview two(2) participants, one in the elementary and another in the 

secondary. The actual interview took place at the schools where the participants were teaching 

last June 6 and 7, 2016. Guided by the interview protocol, the research assistants were oriented 

that questions should be directed towards the participantôs experiences, feelings, beliefs and 

convictions about the topic at hand. This way, data would be obtained in a most direct way. 

Participants were also assured of confidentiality of identity in order to promote sincere 

responses. Aside from note taking, the research assistants brought with them cellphones to 

enable them to audio record the interview. Informed Consent Forms were provided to the teacher 
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participants prior to the interview (Appendix D). The contents were explained first before any 

signing was done. The document was accomplished on a strictly voluntary basis and only those 

in agreement with its content and signed it ended up being participants.Participant Demographic 

Profile Forms were accomplished by the teacher participants after they voluntarily agreed to be 

part of the study, results are presented in Appendix E. The research assistants were also oriented 

on the transcription of their respective interviews. 

 

Data Analysis 

 A phenomenological research does not prescribe specific techniques in data analysis 

since imposing a method on analyzing a phenomenon stifles its integrity (Groenewald, 

2004).This is supported by Hycner (1999) who further stated that ñ the phenomenon dictates the 

method  (not vice-versa) including even the type of participants.ò While this study acknowledges 

the wide array of methods to use in analyzing the core phenomenon, the framework method is 

deemed appropriate to the specific questions this study endeavored to address. This is suited to 

the sample size of the study which is 18 participants to cover fairly the whole Division. It can be 

noted also that the objectives of this study are highly focused and interview questions followed a 

structured theme. The framework method was also deemed suited in this study because it deals 

with diverse cross-sectional cases among 18 teachers to fully capture the different aspects of the 

paradigm shift (Ritchie and Lewis, 2003). 

 As in any other analyses of qualitative data, the researcher through his research assistants 

commenced with transcribing the interviews and immersing into the data to gain detailed insights 

from each participant. A coding matrix was drawn from the seven teaching-learning components 

of the LEEP training program and indicators were extracted to exemplify the shifting paradigm 

after undergoing the LEEP training. Specifically, the analysis focused on formulating and 
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assessing learning outcomes and designing learning activities as thematic aspects of the 

paradigm shift. 

 

 
 

Figure 3.Data analysis framework for examining paradigm shift from teaching to learning. 

 

 

 As shown in Fig. 3, the phenomenon of paradigm shift in this study can be best illustrated 

by examining the teaching paradigm of the participants before and after they underwent the 

LEEP training. In the coding matrix, this is represented by a separate column of interview 

transcripts and in-vivo codes, before and after the LEEP training. As part of data management 

(Ritchie and Lewis, 2003), a column was dedicated to present the researcherôs preliminary 

thoughts on the transcripts and in-vivo codes (Gale, Heath, Cameron, Rashid, & Redwood, 2013) 

presented in the previous columns. This column particularly returns the specific indicators of the 

emerging categories of the paradigm shift, which are presented in the final column of the matrix.  

After having established the initial categories of the paradigm shift, the researcher 

ventured into summarizing and synthesizing these categories by identifying associations among 

them and developing a more abstract concept (Gale, Heath, Cameron, Rashid, & Redwood, 
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2013). This stage of data analysis returned a descriptive account of the phenomenon of paradigm 

shift.  

As a way of validating the data, other sources of information were identified and 

corresponding data were collected through classroom observation of other teachers, and focus 

group discussion with some school heads and outstanding learners. This is a form of 

triangulation to contrast the data and óvalidateô it if it yields similar findings ( Arksey & Knight, 

1999; Bloor, 1997; Holloway, 1997). 
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CHAPTER III  

 RESULTS AND DISCUSSION 

 

As described in the previous chapter, the phenomenon of paradigm shift can be best 

illustrated by examining the teaching paradigm of the participants before and after they 

underwent the LEEP training. This examination will entail qualitative analysis of the teacher 

participantsô lived experiences as participants of the LEEP Training Program. These lived 

experiences were based on their responses to the interview questions. Presentation of results will 

start with analysis of interview responses of teacher 1 focusing on the three essential elements of 

teaching: formulating learning outcomes, assessing learning outcomes and designing learning 

activities.  

 

TeachingïLearning Environment: Teacher 1 

  

 As shown in the Coding Matrix of Interview Transcripts (Table 1), before the LEEP 

training, the classroom conditions of Teacher 1 (T1) already showcased some characteristics of a 

student-centered teaching and learning. In terms of motivation, T1 already used some creative 

techniques to introduce the lesson and deal with studentsô prior knowledge. She starts a lesson by 

presenting pictures, giving riddles and songs, and organizing games among others, followed by 

asking series of questions leading towards the objectives of the present lesson. These strategies 

however seemed inadequate to keep the studentsô attention and participation since students were 

observed to be passive and could hardly give their own ideas during classroom discussion and 

activities. It was also observed that studentsô attention gets easily disrupted. Although there were 

some students who were actively participating in group activities, others were just plain 
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spectators of the process. After the LEEP training, the apparent change in T1ôs classroom 

environment is the use of different interactive learning activities in class. This time, she became 

conscious about giving the students opportunity to participate and interact. She also started using 

videos and other multimedia materials to arouse the studentsô interest. It was observed that 

students became more active in the learning process, happy, and eager to participate in class 

activities 

 

Table 1a.  Interview Transcripts and In-Vivo Codes Before and After LEEP Training  

(Teacher 1 ) 

 

 
Interview Transcript  

(Before LEEP) 

 In-vivo codes 

(Before LEEP) 

Interview transcript 

(After LEEP) 

In-vivo codes 

(After LEEP) 

The learners were 

passive and their 

attention easily 

disrupted. They could 

hardly give their own 

ideas. 

I employed different 

motivational 

techniques such as 

use of pictures, 

riddles, poems, 

games, songs and 

many others. 

The participation of 

my pupils varies. 

Some were actively 

engaged but others 

seemed to be 

onlookers. 

I also employed big 

group activity. To 

fully engage the 

students to do the 

tasks, I allowed them 

to rate the other 

group. This served as 

extrinsic motivation 

for the passive 

students to take part 

a. students were passive; 

attention was easily 

disrupted; could hardly 

give their own ideas. 

b. employed different 

motivational techniques; 

such as use of pictures, 

riddles, poems, games, 

songs and many others. 

c. participation of my 

students varies (some 

were actively engaged 

but others seemed to be 

onlookers) 

d. students learn through 

group activities; to fully 

engage students on the 

tasks, peer rating is used.  

e. questions all come 

from the teacher 

(questions start from 

simple to HOTS). 

The learners are very 

participative and 

happy all throughout 

the lesson. They 

become active 

participants in the 

learning process as 

they construct their 

own learning. The 

constructivist teaching 

techniques introduced 

during the LEEP 

training allowed 

passive learners to 

participate in the class 

discussion and they 

were eager to learn 

more as seen in their 

interaction during the 

discussion. Teaching 

strategies that I have 

started to employ after 

the LEEP training 

gave everybody the 

chance to participate 

in different interactive 

activities. Students 

were engaged in small 

group discussion and 

a. students are very 

participative; 

happy; active 

participants in the 

learning process;  

b. applied 

constructivist 

teaching  

c. students 

participate in the 

class discussion; 

eagerness in 

learning as seen in 

their interaction 

during the 

discussion.  

d. use of different 

interactive learning 

activities (small 

group discussion, 

etcé).  

e. teacher raises 

questions from 

simple to complex. 

HOTS questions 

are raised during 

class discussion.  
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in group discussion. 

Questions being 

raised during 

discussion were all 

given by the teacher. 

In my reading class, I 

started from literal 

questions, then, 

higher level questions 

followed. 

activities. As in the 

past, I still throw 

questions ranging 

from simple to 

complex. HOTS 

questions are usually 

used during class 

discussion. 

 

 

 

Table 1b. Coding Matrix for Teaching ïLearning Environment - Teacher 1. 

In-vivo codes 

(Before LEEP) 

In-vivo codes 

(After LEEP) 

Preliminary Thoughts  

(what is this about) 

Initial Categories 

a. students were passive; 

attention was easily 

disrupted; could hardly give 

their own ideas. 

b. employed different 

motivational techniques; 

such as use of pictures, 

riddles, poems, games, songs 

and many others. 

c. participation of my 

students varies (some were 

actively engaged but others 

seemed to be onlookers) 

d. students learn through 

group activities; to fully 

engage students on the tasks, 

peer rating is used.  

e. questions all come from 

the teacher (questions start 

from simple to HOTS) 

a. students are very 

participative; happy; active 

participants in the learning 

process;  

b. applied constructivist 

teaching  

c. students participate in 

the class discussion; 

eagerness in learning as 

seen in their interaction 

during the discussion.  

d. use of different 

interactive learning 

activities (small group 

discussion, etcé).  

e. teacher raises questions 

from simple to complex. 

HOTS questions are raised 

during class discussion. 

*from passive (easily 

distracted, mere spectators, 

and could hardly give own 

ideas) to active (happy, 

eager) participation 

 

* from random use of 

various motivational 

techniques to alignment of 

such techniques with 

constructivist teaching (has 

implication to how each 

activity is being processed) 

 

*from teacher-sourced 

(structured) questions to 

discussion-driven questions 

(open) 

 

Change in:  

 

(1) Student 

Behavior 

 

 

(2) Motivation 

Techniques 

 

 

 

(3) Questioning 

Techniques 

 

 

 

 

Formulating Learning Outcomes: Teacher 1 

 In formulating learning outcomes, it was revealed that T1 follows the learning outcomes 

of the learning material she is using. Before the LEEP training, T1 tells her students directly 

about the objectives of the present lesson. Nothing has significantly changed on the manner T1 

introduces the lesson objectives after attending the LEEP training except that she started utilizing 

the Power Point in presenting the objectives. In terms of eliciting prior knowledge, what has 
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significantly changed after the LEEP training is the teacherôs interest on studentsô experiences 

more than their knowledge about the present topic. Instead of asking directly the students about 

what they already know about the topic, T1 started giving her students the opportunity to talk 

about their experiences that may help develop the present lesson.  

Table 2a. Formulating Learning Outcomes ï Teacher 1 

 

Interview transcript 

(Before LEEP) 

In-vivo codes 

(Before LEEP) 

Interview transcript 

(After LEEP) 

In-vivo codes 

(After LEEP) 

I sometimes directly 

relayed to the pupils 

the objectives of the 

dayôs lesson. 

Some of my pupils 

come to class already 

equipped with 

knowledge and 

understanding about 

the topic. To find out 

what pupils already 

know, I asked them 

questions and I 

connected their 

answers to the dayôs 

lesson. 

The objectives of the dayôs 

lesson were sometimes 

directly relayed to the 

pupils. 

 

Some pupils come to class 

already equipped with 

knowledge and 

understanding about the 

topic. To find out what 

they already knew, 

questions were asked and 

their answers were 

connected to the dayôs 

lesson. 

I introduced the 

objectives of the dayôs 

lesson through multi-

media in the 

classroom. I prepared 

power point 

presentation. 

I considered my 

pupilsô background 

knowledge about the 

topic. I used their 

experiences as 

springboard for 

discussion. I also 

anchored new lesson 

with previous learning 

through question. 

objectives of the dayôs 

lesson  introduced through  

multi-media (using power 

point presentation). 

 Used pupilsôô experiences 

as springboard of our 

discussion. New lessons 

anchored with their 

previous learning through 

inquiry. 

 

 

Table 2b.Coding Matrix for Formulating Learning Outcomes - Teacher 1. 

In-vivo Codes 

(Before LEEP) 

 In-vivo Codes 

(After LEEP) 

Preliminary Thoughts 

(what is this about) 

Initial 

Categories 

The objectives of the 

dayôs lesson were 

sometimes directly 

relayed to the pupils. 

 

Some students come to 

class already equipped 

with knowledge and 

understanding about the 

topic. To find out what 

objectives of the dayôs 

lesson are introduced 

through  multi-media 

(using power point 

presentation) 

Background 

knowledge about the 

topics. I use studentsô 

experiences as 

springboard of our 

 

Role of studentsô 

Context in 

formulating Learning 

Outcomes 

*from: ñdirectly 

relayedò suggests that 

objectives are 

predefined (no 

students involved) and 

 

 

Change in: 

 

(1) View on the 

role of 

Studentsô 

Contexts to 

Formulating 

Learning 
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students already know, 

I asked them questions 

and I connected their 

answers to the dayôs 

lesson 

discussion. I also 

anchor new lessons 

with their previous 

learning through 

inquiry. 

studentsô prior 

knowledge affect only 

current lesson to: prior 

knowledge as basis 

(anchored from) in the 

next lesson 

Outcomes  

 

Assessing Learning Outcomes: Teacher 1 

 In assessing learning outcomes, T1 used paper-pencil test (formative and summative) and 

performance-based assessment such as projects and composition writing. She used to evaluate 

studentsô learning through the results of the tests and quality of their outputs. Through simple 

error analysis, studentsô scores were used as basis for remediation and enrichment decisions of 

the teacher. Those students who scored high (believed to have acquired the desired 

competencies) undergo enrichment activities while those who scored low undergo remediation 

such as peer mentoring. Teacher 1 likewise observed studentsô gestures and facial expressions as 

indicators of learning. For her, a student who looks happy and enthusiastic may suggest that the 

student has already learned the lesson. After the LEEP training, the teacher has switched his 

focus on examining how student relates the lesson to his everyday activities. He started to 

maximize the use of performance-based assessment where students are made to perform or 

manipulate hands on activities. For example, applying a TLE lesson in preparing foods and 

setting the table for the School-Based Feeding Program beneficiaries, T1 examines if students 

can ñperform the correct steps in cleaning the room and can interact and reflect their own 

experiences with the situationò. Teacher 1 also enhances the oral interaction of students with 

classmates and their teacher through constant asking a range of simple to complex questions. 
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Table 3a. Assessing Learning Outcomes ï Teacher 1 

 

Interview Transcript  

(Before LEEP) 

In-vivo codes 

(Before LEEP) 

Interview transcript 

(After LEEP) 

In-vivo codes 

(After LEEP) 

My students learned 

because I gave paper-

pencil tests and use 

rubrics. I asked 

follow-

up/comprehension 

questions, 

generalization 

questions, and let 

them enumerate ideas 

they had learned. I let 

my students know 

what they have not 

learned by telling 

them the result of 

Simple Error 

Analysis. This was 

used as basis in 

designing remedial 

activities for those 

who lagged behind. I 

also engaged them in 

project-making or 

composition writing to 

apply what they knew 

in different learning 

areas. 

I knew my students 

learned through their 

reactions when I 

introduced activities. I 

saw some were 

enthusiastically 

rejoicing while others 

were frowning. Some 

preferred to work 

independently while 

others were delighted 

to work with peers. 

a. assess learning 

using paper-pencil 

tests and rubrics 

b. use of probing  

questions 

(comprehension, 

generalization, 

reflection) 

c. use of Simple Error 

Analysis (focus on 

wrong answers); used 

as basis in designing 

remedial activities 

Students are engaged 

in projects and 

composition writing 

to apply what they 

know in the different 

learning areas 

I know how my 

students learn through 

their reactions and 

facial expressions 

(e.g. enthusiastic, 

happy, frowning, 

etcé); some students 

prefer to work 

independently while 

others are delighted to 

work with peers.  

I used formative test, 

summative test, and 

performance-based 

assessment to know 

my students had 

learned. Those who 

did not learn enough 

were given 

remediation. They 

mastered the tasks 

after guiding and 

showing them more 

examples. I knew they 

applied their 

knowledge learned in 

class if they 

performed/manipulate 

hands-on activities 

independently. They 

could answer HOTS 

questions and result 

of assessment after 

the lesson was high. 

They also interacted 

with the materials, 

gadgets, classmates, 

and with me. 

a. formative test, 

summative test, and 

performance-based 

assessment 

b. using prompts to 

make students express 

their own ideas of the 

concepts  

c. to those who did 

not learn enough, 

remediation program 

is given. Students are 

guided and shown 

more examples on 

how to apply the 

knowledge they 

learned in class; then 

students are made to 

perform/manipulate 

hands on activities 

independently 

b. if students can 

interact and reflect 

their own experiences 

with the 

situation/topic 

I know that my 

students learn because 

they can answer 

HOTS questions; 

results of the 

assessment after the 

lesson is high; 

students can 

operationally define 

what has been taught 

and learned; students 

interact with the 

materials, gadgets, 

classmates and with 

the teacher. 
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Table 3b.Coding Matrix for Assessing Learning Outcomes - Teacher 1. 

In-vivo Codes 

(Before LEEP) 

 In-vivo Codes 

 (After LEEP) 

Preliminary 

Thoughts (what is 

this about) 

Initial 

Categories 

a. assess learning 

using paper-pencil 

tests and rubrics 

b. use of probing  

questions 

(comprehension, 

generalization, 

reflection) 

c. use of Simple 

Error Analysis 

(focus on wrong 

answers); used as 

basis in designing 

remedial activities 

Students are engaged 

in projects and 

composition writing 

to apply what they 

know in the different 

learning areas 

I know how my 

students learn 

through their 

reactions and facial 

expressions (e.g. 

enthusiastic, happy, 

frowning, etcé); 

some students prefer 

to work 

independently while 

others are delighted 

to work with peers. 

a. formative test, 

summative test, and 

performance-based 

assessment 

b. using prompts to make 

students express their own 

ideas of the concepts  

c. to those who do not 

learn, reinforcement 

activities and remediation 

program are given. 

Students are guided and 

shown more examples on 

how to apply the 

knowledge they learned in 

class; then students are 

made to 

perform/manipulate hands 

on activities independently 

b. if students can interact 

and reflect their own 

experiences with the 

situation/topic 

I know that my students 

learn because they can 

answer HOTS questions; 

results of the assessment 

after the lesson is high; 

students can operationally 

define what has been 

taught and learned; 

students interact with the 

materials, gadgets, 

classmates and with the 

teacher 

 

*addition/introdu

ction of 

performance-

based assessment 

(using rubrics) 

1. application of 

classroom 

knowledge 

2. knowledge is 

reflected in oneôs 

experiences 

 

*becoming 

conscious of 

formative and 

summative nature 

of assessments 

(improved 

decisions for 

remediation) 

 

* from: 

impression-based 

indicators (facial 

expressions and 

reactions)  to 

concrete 

indicators (ability 

to answer HOTs 

questions and can 

operationally 

define concepts 

 

 Change in: 

 

(1) type of 

assessment 

 

 

 

 

 

 

(2) purpose 

of 

assessment 

 

 

 

 

 

(3) 

Indicators 

of 

Learning 
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It can be surmised that prior to the LEEP training, T1 has already started using some of the 

elements of a student-centered classroom. However, the manner in which these elements are 

being delivered and processed apparently leans more towards being teacher-centered. 

Specifically, despite having the supposed interesting motivation techniques like using pictures, 

songs, and games, the teacher seemed to have dominated the process by not giving the students 

the opportunity to interact and share their ideas. After the LEEP training, the significant change 

in her teaching-learning paradigm is her concern about studentsô interaction. Because of the 

varied teaching strategies introduced during LEEP training, T1 began to employ activities that 

could maximize every studentôs opportunity to participate, assume role, and interact with 

classmates and the teacher. Her views about her role inside the classroom have shifted from 

being the source of knowledge to being a facilitator of learning. 

 

Designing Learning Activities: Teacher 1 

 In terms of learning activities, T1 used to employ the lecture and demonstration method. 

She used worksheets, graphic organizers, books, and local materials as aids in presenting the 

lessons. After the LEEP training, the teacher began using computer-generated worksheets, 

videos, and other multimedia materials. She began to employ collaborative learning strategies 

and started utilizing Department of Educationôs online resource materials, and other resources 

from the Internet. 

Table 4a. Designing Learning Activities ï Teacher 1 

Interview transcript 

(Before LEEP) 

In-vivo codes 

(Before LEEP) 

Interview transcript 

(After LEEP) 

In-vivo codes 

(After LEEP) 

I utilized learning 

materials such as 

worksheets, graphic 

organizers, ready-

made materials, 

pictures, storybooks, 

a. Learning materials 

include worksheets, 

graphic organizers, 

ready- made 

materials, pictures, 

story books, globes, 

Varied learning 

materials  were 

available in my 

classroom for pupils 

to explore. I had 

indigenous and 

a. varied, indigenous, 

and recyclable 

materials, computer-

generated worksheets, 

and video materials to 

keep my pupils 
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globes, maps, and 

indigenous/recyclable 

materials such as 

bottle caps, straw, etc. 

I employed 

demonstration and 

lecture methods as 

teaching approaches. 

I used the books in 

our library as 

supplementary 

reading materials. 

maps and 

indigenous/recyclable 

materials such as 

bottle caps, straw etc.  

b. use of 

demonstration and 

lecture method 

c. use of books in our 

library as 

supplementary 

reading materials. 

recyclable materials, 

computer-generated 

worksheets, and 

above all video 

materials to keep my 

pupils abreast with 

new technologies/ 

gadgets. I now often 

used constructivism 

and cooperative 

learning strategies 

where the spirit of 

collaboration 

abounded. The use of 

video clips in the 

lesson created a big 

impact for the mastery 

of the lesson because 

they were multi-

sensory. The more 

senses were involved 

in learning, the more 

effective it became. 

abreast with the new 

technologies/gadgets.    

b. use of collaborative 

learning strategies.  

c. use of new 

technology, varied 

teaching resources 

from Knowledge 

Channel, LRMDS and 

other Web sites, video 

clips (which are 

multi-sensory)  

 

 

Table 4b. Coding Matrix for Designing Learning Activities - Teacher 1. 

In-vivo Codes 

(Before LEEP) 

 In-vivo Codes 

 (After LEEP) 

Preliminary 

Thoughts (what is 

this about) 

Initial 

Categories 

a. Learning 

materials include 

worksheets, 

graphic 

organizers, ready- 

made materials, 

pictures, story 

books, globes, 

maps and 

indigenous/recycl

able materials 

such as bottle 

caps, straw etc.  

b. use of 

demonstration 

a. varied, indigenous, and 

recyclable materials, 

computer-generated 

worksheets, and video 

materials to keep my 

pupils abreast with the 

new technologies/gadgets.    

b. use of collaborative 

learning strategies.  

c. use of new technology, 

varied teaching resources 

from Knowledge Channel, 

LRMDS and other Web 

sites, video clips (which 

are multi-sensory) 

 

*addition/introductio

n of technology-

based learning 

materials (computer-

generated 

worksheets, video 

lessons, LRMDS, 

and other web 

resources) 

 

*from demonstration 

and lecture to 

collaborative 

teaching strategies 

 

 Change in: 

 

(1) 

Learning 

resources 

used 

 

 

(2) 

Teaching 

strategies 
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and lecture 

method 

c. use of books in 

our library as 

supplementary 

reading materials 

 

 

After having established the initial categories of the paradigm shift, the researcher 

ventured into summarizing and synthesizing these categories by identifying associations among 

them and developing a more abstract concepts (Gale, Heath, Cameron, Rashid, & Redwood, 

2013). This stage of data analysis returned a descriptive account of the phenomenon of paradigm 

shift. Table 5 presents the coding index illustrating the synthesis of the categories.  

Table 5.Coding Index of the Initial Categories ï Teacher 1 

Initial Categories Initial themes 

Student Behavior 

 

Motivational Techniques 

Questioning Techniques 

Learning resources used 

Teaching strategies 

Type of assessment 

 

Role of Studentsô Contexts to 

Formulating Learning Outcomes 

Purpose of assessment 

Indicators of Learning 

Studentsô Response 

 

Teacher Provisions 

 

 

 

Teacherôs Perspectives about Learning 

 

 As can be gleaned from Table 5, there were three initial themes that were drawn from the 

initial categories of paradigm shift for Teacher 1. Studentsô Response pertains to how students 
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behave in class as a result of the motivational techniques, questioning techniques, learning 

resources, teaching strategies, and types of assessment, which are collectively indexed as 

Teacher Provisions. The Teacherôs Perspectives about Learning pertain to how T1 viewed the 

role of studentsô context to the development of learning outcomes, the purpose of assessment and 

the indicators of learning.  

 The researcher then advanced to analyzing data from the other 17 teacher participants 

(T2-T18). The initial categories and themes that emerged from T1 were treated as conceptual 

direction of the remaining units of analysis. The emerging categories and themes are discussed 

parallel tothe research sub-problems.  

 

1. Classroom Environment Before and After the LEEP Training 

As can be gleaned from the Coding Matrix (Table 6), before the LEEP training, the 

teaching-learning environment of the participants was characterized by a limited or restrictive 

interaction between the teacher and the students. One of the participants revealed that before the 

LEEP training, he directs all the learning activities in the classroom. He does all the talking and 

the students are treated as mere audience. There was very little to no opportunity for students to 

interact with classmates as most of the learning tasks were to be accomplished individually. For 

example, the teacher gives a problem solving drill but the process of how the final answer in 

each problem was arrived at was not discussed.  

Another participant shared that before the LEEP training, the teaching-learning 

environment was characterized by fear and restraint. The students were afraid to express their 

ideas or participate in classroom activities. It was revealed that the teacher used scores and 

correct answers to motivate the students. However, the teacher admitted that while scores boost 

the level of engagement of high performing students, it stifles the learning opportunities for the 
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low performing students. The teacher speculates that studentsô are afraid to give incorrect 

answers because the classroom has established a sort of stereotype towards students who 

got/give wrong answers. This situation manifests clearly in the way students participate in group 

activities. In a science experiment, ñnot all students were able to draw ideas based on the 

experiment since not all of them were able to do the hands-on activity as others just observed 

while others are workingò. It was observed that the bright and better performing students 

dominate the group while others shy away, wait for them to finish the tasks and produce results, 

or if an individual output is required, they simply copy the answers of their group mates. For 

example, ñduring experiment by group, other students just rely on their classmates or group 

mates, wait for the results and copy the answers of their classmates/group matesò. After the 

LEEP training, the teacher became more conscious of the implications of the students scores and 

performances. The teacher started to employ feedback system to emphasize the areas where 

students need to improve and to assure them that he accepts even the students with low scores or 

with wrong answers. The teacher likewise became open to diverse ideas in the classroom and 

offers a positive learning environment for exchange of ideas. This returned a more active 

classroom where student interaction significantly improved. Students became cooperative and 

open to showcase their understanding of the lesson through various performance assessments.  

The experience of another participant is focused on the type and quality of 

communication inside the classroom. Before the LEEP training, the teacher revealed that 

communication in the classroom is limited to ñteacher-to-studentò (T-S) mode. This suggests 

that students behave as passive recipient of the learning process wherein ñmost of the time, the 

students just sit down and listenò to the teacher. Students are used to being silent in the 

classroom and not participating in the discussion. 
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Another participants also revealed that before the LEEP training, his teaching-learning 

environment is characterized by strict adherence to the reference materials such as the Modules 

and Learning Guides provided by the Department of Education. His classroom conditions before 

the LEEP training demonstrate how ñtoo muchò structure in classroom resulted to poor 

performance of students. The teacher described his classroom as ñcontent-basedò and 

ñstructuredò. ñThe interactions that occur in the classroom are definite and restricted and 

students cannot go outside the limitation or outside the topicò. This implies that the teacher 

follows exactly the learning materials and students are bound to follow his instructions. This also 

manifests in the manner the teacher handles activities and discussions. The students are 

restrained from giving ideas that the teacher ñbelievesò to be out of context. ñThe students are 

not allowed to talk topics or ideas that are non-sense, out-of the topic and irrelevantò.  Further, 

the teacher used ñgradesò as motivation for students. Students are told to abide strictly with 

classroom rules to get better grades. ñIf they do not listen, participate or get involved in the class 

or get high score in the test, they will fail or get low grade and if they got low grades or failing 

grades, they will not move on to the next grade levelò. The teacher also dominates the 

discussions and activities. ñI believe that I will be the one to give the idea and they will just 

accept the idea. I consider my pupils as ñempty vesselò that I need to fill-up with ideas. I need to 

provide the knowledge, they will just listen, absorb and memorizeò. In effect, the students 

became passive and exhibit reservations in giving answers and participating in activities. After 

the LEEP training, the significant change the teacher experienced is the way he relaxed his 

classroom structure to become open to student diversity. He started to listen to the diverse ideas 

of his students and process its relevance to the lesson. The teacher started to become interested 

with studentsô context. He used studentsô experiences as subject in his examples. This has 
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improved significantly the interaction of students in class. Students are actively participating in 

all classroom activities. 

 

2.  Teachersô Plan and Delivery of the Lesson 

2.1 Formulating Learning Outcomes 

The experiences of the participants in formulating learning outcomes focused on the 

manner the teacher utilized the context of learners (e.g. prior knowledge) in formulating the 

learning outcomes. It was revealed that participants usually draw prior knowledge through direct 

questioning, hence students were passive and with very low engagement. Further, the teachers 

were not concerned to motivate the students. Participants revealed of students who have very low 

drive to learn as they only aim to get a passing grade of 75%. It was revealed further that after 

the LEEP training, the teachers employed a variety of motivation and teaching techniques such 

as guided group activities. They started using videos and other multimedia materials to introduce 

the lesson. Students were given opportunities to talk and take active roles in group activities such 

as in problem solving drill, ñthe students were given ample time to work individually then, 

discuss answers with their group mates or a partner and present to the class how they came up 

with the final answerò. The participants also provide the students with opportunities to inquire 

and discover learning on their own. For example, the teacher does not directly tell the students 

the objective of the lesson. Instead, he shows short video clips to the class and through 

scaffolding questions, he allows the students to formulate ideas linking the viewed materials to 

the present lesson. This returns a more interactive classroom where the students are ñaggressiveò 

to share his ideas and participate in classroom activities. For example, instead of directly asking 

the students what they know about the lesson at hand, one teacher asks the students to form a 

group and fill up the KWL (Knows, Wants to Know, Learned) chart where students can share to 
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the class the things that they know, they want to know, and they learned about the topic. The 

teacher also started using games, debates, and other collaborative learning techniques.  

One participant shared his realization that the behavior of students in the classroom 

merely resonates the manner he directs the learning process. The significant change that the 

teacher introduced is the choice of ñenjoyableò and ñengagingò learning activities. He started 

using video lessons where he prepares viewing guide questions. He processed the video material 

before, during, and after viewing. He also employed other teaching strategies where student 

collaboration and critical thinking (discovery) are maximized such as games and contests. As an 

example, the teacher reported how he introduced the lesson on finding the slope of a line using 

two points. ñTo motivate students to learn, we played a game by making a big rectangular 

coordinate plane outside the classroom Students were divided into small groups. Given two 

points, they race in finding the difference on y-coordinate and x- coordinates. Then, I asked them 

to find the ratio of y-coordinate and x-coordinateò. The teacher made sure that ñno student left 

doing nothingò in his class. More than the books, he started using the Internet resources in class. 

With these changes in teacher perspectives in learning, the students apparently became active 

and were observed to be excited to participate in all class activities.  

 

2.2 Assessing Learning Outcomes 

 Before the LEEP training, participants revealed that they generally assess learning 

through paper-pencil tests where studentsô test scores were used as basis for remediation and 

enrichment decisions. After the LEEP training, more than the paper-pencil test, the participants 

started using performance-based assessments wherein tasks are usually carried out by group. The 

students are given much opportunity to take responsibilities in the accomplishment of the 

expected tasks. The teacher utilizes a rubric to set the desired performance on a given task. 
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Through the tasks in the performance-based assessment, the students are given the opportunity to 

see the relevance of the lesson to his daily activities. The assessment aspect after the LEEP 

training has significantly improved as the teacher started capitalizing on studentsô ability to relate 

the lessons to their everyday activities. As an example, the teacher asked in his science class 

ñwhy do we need to cover the kettle in boiling waterò? The teacher believes that ñif they can give 

scientific explanation (to the situation) then I know that they can apply learningò. The teacher 

makes sure that classroom knowledge is linked to everyday social issues and environmental 

concerns. Assessment also has shifted to focus more on studentsô performance rather than scores. 

The teacher monitors how the students do their projects and makes sure that assessment is done 

systematically (before the lesson is introduced, during lesson proper, and after the lesson) 

 As revealed by the participants, they have generally shifted their views of learners from 

mere audience to active participant of the learning process. They began to modify their 

classroom activities such that the students are given much opportunity to showcase his learning 

in various tasks. Apparently, after the LEEP training, the participants put more premium on 

studentsô emotional and psychological well-being by becoming sensitive to their feelings. The 

teacher also learned to utilize various teaching strategies that stimulate the students to participate 

and take active roles. The experience of other participants underscored the shift of classroom 

communication from a one-way mode to a three-way mode as students began to interact with 

their classmates and their teacher. Students are given much opportunity to express their ideas and 

share what they learned to their classmates. 

 

 

 

 



43 

 

2.3 Designing Learning Activities 

 Prior to LEEP training, all participants claimed to have employed the lecture approach in 

delivering the lesson where ñthe teacher generally spoon-feeds the studentsò with concepts.  

Group activities were occasionally given but the nature of tasks required of the students tends to 

favor the bright that consequently dominate the group. The materials used by the teacher include 

chalkboard, illustration board, and Manila paper. The teacher also used the Internet on occasional 

basis. After the LEEP training, the teacher began to capitalize on group activities over individual 

activities. He also started utilizing videos lessons and employed primarily the discovery 

approach on top of his usual teaching strategies. For example in teaching the topic ñLaw of 

Inertiaò, the teacher utilizes ñlaptop and projector, videos, activity sheets, laboratory materials 

like marbles, rulers, meter stick, guavas, thread, iron stand, fresh egg, match box, and a glass 

with waterò in a ñlearning stationò activity. Students were given opportunities to express their 

ideas on how the present lesson relates to the real word. For example ñsince most of the students 

are riding motorbike to school, they remind their parents the importance of wearing a headgear 

and even remind the driver to travel slowlyò.  

One teacher shared that in terms of lesson delivery, he follows exactly the module or the 

teacher manual through discussion and lecture approach. He assessed learning through paper and 

pencil tests such as quizzes and periodical tests where scores served as basis for remediation (re-

teaching the lesson) and enrichment activities. It was also reported by the teacher that he used 

performance-based assessment like projects. However, student outputs were not appropriately 

dealt with and its implications to learning were not considered. After the LEEP training, he 

started utilizing various sources of learning materials such as the Internet in order to provide 

enjoyable and engaging activities in class. 
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3. Descriptions of Change 

 A recurring pattern of change was observed across all interview participants of this study. 

The participants highlight the significant change of how they view learners and the learning 

process after they attended the LEEP training.  

Table 6. Interview Transcripts and In-Vivo Codes of Participants Description of Change. 

Interview transcripts  In-vivo codes Preliminary thoughts 

(What is this about) 

Initial Categories 

T1: 

The aspect of the 

LEEP training that I 

found significant was 

the introduction of 

differentiated 

teaching strategies 

that enhanced my 

teaching skills which 

contributed much to 

my pupilsô improved 

learning outcomes. 

The change that can 

be attributed to the 

LEEP training was 

being a facilitator and 

director of learning in 

a learner-centered 

classroom 

environment. 

 

 

 

Introduction of 

differentiated teaching 

strategies. 

 

 

 

 

 

 

Being a facilitator and 

director of learning. 

 

Learner-centered 

classroom 

environment. 

 

 

 

 

 

 

Significant experience 

in teaching strategies 

 

 

 

 

 

 

 

From transmissive to 

facilitator of learning 

 

From teacher-centered 

to learner-centered 

classroom 

environment 

 

Change in: 

 

Teaching Strategy 

 

 

 

 

 

 

 

 

Teaching Style 

 

 

 

T2: 

The aspect of training 

I found significant 

was the use of 

Constructivist 

approach. It helped to 

strengthen the ability 

of learners to be 

independent in doing 

the task and also to 

work collaboratively. 

There were lots of 

changes in the 

 

 

 

Use of constructivist 

approach. 

 

 

 

 

 

 

 

 

 

 

 

Significant experience 

Constructivist 

approach to teaching 

 

 

 

 

 

 

 

 

Change in: 

 

Teaching Strategy 
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delivery of my lesson, 

such as: lessened my 

speaking part; 

broadened my horizon 

to try out countless 

ways to motivate and 

enhance learnersô 

progress; and helped 

me to be more 

dynamic in delivering 

the lesson. 

 

Lessened speaking 

parts 

 

 

More ways to 

motivate learners 

 

 

More dynamic lesson 

delivery 

 

 

 

 

Changes in teacher-

talk,  motivation of 

learners, and lesson 

delivery 

 

 

Teaching Style 

T3: 

I found the 

introduction of 

effective strategies 

and provision of 

videos as significant 

aspects of the LEEP 

training. 

The change I could 

attribute to LEEP 

training in the 

delivery of my lesson 

was the use of varied 

teaching strategies in 

the delivery of my 

lesson and the 

integration of videos. 

 In totality, LEEP was 

able to make better 

and significant 

change in my teaching 

process. 

 

Effective strategies 

and provision of 

videos. 

 

 

 

 

 

 

 

 

Use of varied teaching 

strategies with 

integration of videos. 

 

 

LEEP  able to make 

better and significant 

change in teaching. 

 

Significant experience 

in effective strategies 

with video lessons 

 

 

 

 

 

 

 

 

From limited to varied  

teaching strategies 

using videos. 

 

Significant change in 

teaching 

 

Change in: 

 

Teaching strategy 

 

 

 

 

 

 

 

 

 

T4: 

In sum, LEEP training 

has helped me make a 

big leap in doing my 

role as a facilitator of 

learning and not the 

center. I found a deep 

sense of fulfillment in 

being such. Thank you 

Knowledge channel 

foundation! 

 

 

 

LEEP training helped 

in performing role as 

facilitator of learning. 

 

Deep sense of 

fulfillment as 

facilitator of learning. 

 

 

 

From authoritarian to 

facilitator of learning 

 

 

Significant change in 

job satisfaction 

 

Change in:  

 

Teaching Style 

 

 

 

Job satisfaction 

T5:   Change in: 
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I found the 

introduction of 

Knowledge Channel 

videos in classroom 

teaching as significant 

aspect of training.The 

videos were easy to 

use and 

understandable. It 

made the presentation 

of the lesson easy. 

Another aspect was 

the constructivist way 

of teaching employing 

contructivist teaching 

techniques. 

Knowledge Channel 

videos as easy to use 

and understandable. 

 

 

Constructivist way of 

teaching employing 

constructivist teaching 

techniques. 

 

 

 

 

 

 

Significant experience 

in using Knowledge 

Channel videos 

 

 

From traditional to 

constructivist way of 

teaching 

 

Teaching Strategy 

T6 

I found everything in 

the LEEP training 

was significant since 

those topics were 

carefully chosen and 

were very useful in the 

field of teaching. 

I knew how to be 

student-centered 

teacher from being a 

teacher-centered one. 

 

Everything in LEEP 

training as significant. 

 

 

 

 

Being a student-

centered teacher. 

Significant experience 

of the whole LEEP 

training program 

 

 

 

 

From teacher-centered 

to student-centered 

teacher 

 

Change in: 

 

Teaching Style 

T7: 

The aspect of LEEP 

training I found 

significant was it 

encouraged maximum 

participation and 

highly engaged the 

students in the lesson. 

 

Maximum 

participation and 

highly-engaged 

students due to LEEP 

as very significant. 

 

Significant experience 

on maximum 

participation and 

highly-engaged 

students 

 

Change in: 

 

Student Behavior 

T9 

The significant thing I 

learned from the 

LEEP training was 

the constructivist way 

of teaching. 

Presentation of video 

lessons awakened the 

interest of pupils to be 

more interactive in 

class. I acted as 

 

Constructivist way of 

teaching as significant 

learning from LEEP 

training. 

 

Pupils more 

interactive in class 

due to video lessons. 

 

Role as facilitator of 

 

Significant experience 

on constructivist way 

of teaching 

 

 

From less interaction 

to more interaction 

due to video lessons 

 

From authoritarian to 

 

Change in: 

 

Teaching strategy 

 

 

Student Behavior 

 

 

 

Teaching Style 
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facilitator of learning, 

going around and 

checking group work. 

learning. 

 

facilitator of learning 

T10: 

I found very 

significant the use of 

videos and other ICT 

programs which 

lessened my effort in 

teaching. 

LEEP training made 

my task easier and I 

learned to provide 

equal opportunity for 

students to learn. 

 

ICT integration 

lessens effort in 

teaching. 

 

 

 

LEEP training made 

teching easier. 

 

From exerting more 

effort to less effort in 

teaching 

 

 

 

From difficulty in 

teaching to easier one 

 

Change in: 

 

Teaching Style 

T12: 

I found significant the 

use of video lessons 

because the burden of 

the teacher in 

preparing visual aids 

is lessened. There was 

less talk, and the 

teacher only 

supervises and 

facilitates. 

 

Video lessons lessens 

burden of teacher in 

ppreparing visual 

aids. 

 

Less talk as teacher 

supervises and 

facilitates learning. 

 

 

 

From heavy burden in 

preparing visual aids 

to a lessened one 

using video lessons. 

 

From much talk to 

less talk by the 

teacher 

 

Change in: 

 

Teaching Strategy 

 

 

Teaching Style 

T13: 

I found significant 

learning the different 

pedagogies I could 

use in the classroom. 

LEEP training had 

taught me to have 

pupil-centered 

classroom and that I 

would be a facilitator 

of learning. 

 

Learning of different 

pedagogies 

 

 

 

Having pupil-centered 

classroom and taking 

the role of facilitator 

of learning. 

 

 

 

Significant experience 

on learning different 

pedagogies 

 

 

From teacher-centered 

to pupil-centered, 

authoritarian to 

facilitator of learning 

 

Change in: 

 

Teaching Strategy 

 

Teaching Style 

T14: 

I found significant my 

learning on allowing 

pupils to discover and 

make meaning out of 

their experiences. The 

use of video lessons 

also brought positive 

impact in me. 

 

Learning how to make 

pupils discover and 

make meaning out of 

their experiences. 

 

Positive impact of 

video lessons. 

 

 

From passive receiver 

to active discoverer of 

learning 

 

 

Significant experience 

on use of video 

lessons, and skill in 

 

Change in: 

 

Student Behavior 

 

 

Teaching Strategy 
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I could attribute to 

LEEP training my 

skill on the use of 

appropriate and 

suitable teaching 

strategy  in class. 

 

Skill in the use of 

appropriate and 

suitable teaching 

strategy in class. 

 

using appropriate and 

suitable teaching 

strategy 

T 15: 

Knowledge channel 

helped a lot by 

providing video 

lessons which made 

preparation of my 

lesson easy. 

I find it significant 

because it made me 

realize my role as 

facilitator of learning 

and that students  

should be the one to 

discover and 

construct learning. I 

became more 

committed as a 

teacher. My delivery 

of my lesson had 

improved. 

 

 

Knowledge Channel 

video lessons makes 

preparation of lesson 

easy. 

 

 

Role as facilitator of 

learning. 

 

Students discover and 

construct learning. 

 

More committed as a 

teacher. 

 

Imrovement in the 

delivery of lesson. 

 

 

Significant experience 

on easy lesson 

preparation using 

Knowledge channel 

video lessons 

 

From authoritarian to 

facilitator of learning 

 

From passive receiver 

to active discoverer of 

learning 

From less committed 

to more committed as 

teacher 

From usual delivery 

to improved delivery 

of lesson 

 

Change in: 

 

Teaching Strategy 

 

 

 

 

Teaching Style 

 

 

Student Behavior 

 

 

Teacher 

Commitment 

 

Quality of Lesson 

Delivery 

T 16: 

The use of Knowledge 

Channel video lessons 

in class was the 

aspect of the LEEP 

training I found 

significant. This had 

triggered me to look 

for other internet 

sources which I did 

not do before. Now, I 

always remind myself 

that I am a facilitator 

of learning and thus I 

give the floor to my 

pupils to express 

themselves. 

The change in the 

delivery of my lesson I 

couls attribute to 

LEEP training was 

 

Integration of 

Knowledge Channel 

video lessons as 

significant aspect of 

LEEP training. 

 

 

 

 

 

Role as facilitator of 

learning. 

 

 

 

 

 

Pupils express 

themselves and 

exchange ideas with 

 

Significant experience 

on integration of 

Knowledge Channel 

video lessons in the 

lesson 

 

 

 

 

 

From authoritarian to 

facilitator of learning 

 

 

 

 

 

From passive to active 

learners with peers 

 

 

Change in: 

 

Teaching Strategy 

 

 

 

 

 

 

 

Teaching Style 

 

 

 

 

 

 

Student Behavior 
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the giving of countless 

opportunities to my 

pupils to express 

themselves and 

exchange ideas with 

their peers. I served 

as facilitator of 

learning. Use of video 

lessons made learning 

easier and 

meaningful. 

peers. 

 

 

 

 

 

Use of video lessons 

made learning easier 

and meaningful. 

 

 

 

 

 

 

Significant experience 

on use of video 

lessons 

 

 

 

 

 

 

 

T 17: 

The introduction of 

Knowledge Channel 

video lessons was 

very helpful and also 

the use of 

constructivist way of 

teaching. 

 

Knowledge Channel 

video lessons very 

helpful as well as the 

constructivist way of 

teaching. 

 

 

Significant experience 

on use of Knowledge 

Channel video 

lessons, as well as the 

constructivist way of 

teaching. 

Change in: 

 

Teaching Strategy 

 

Prior to LEEP training, teacher viewed learners as mere receiver of knowledge and the 

teacher is the only authority over knowledge and the structure of the learning process. This 

implies that student may simply sit down in the corner, listen to the teacher, and pay attention to 

the restraint and rules in order to get good grades. One participant likened his classroom into a 

ñScary Movieò where she had to tell the pupils to pay attention, else she would send those who 

will not pay attention out of the classroom or let them stand for the whole period. Another 

teacher shared how he exercise authority in class and used ñgradesò to encourage the students to 

participate. ñToday you need to learn the followingé I want you to listen attentively to my 

discussion because I will give you test afterò.  

 After the LEEP training, teachers became open to the various contexts of their students. 

The line of communication has opened more opportunities for student-to-student interaction. 

Students are given numerous opportunities to express their ideas, assume responsibilities, and see 

the relevance of classroom knowledge with the real world.  This implies introduction of various 
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teaching strategies, classroom activities, assessment techniques, and utilization of Internet 

resources. The LEEP training, as the teachers disclosed, exposed them to various pedagogical 

perspectives and teaching strategies. The training challenged them to actively engage the learners 

in the teaching-learning process at all times. Specifically, the teachers started using the video 

lessons from Knowledge Channel, Youtube videos and other online resources such as 

worksheets in delivering the lesson. The various multimedia platforms help increase student 

engagement in class. ñAfter Watching the video, I let them answer (my questions) first 

individually, then after some minutes, I let them compare their answers with their partners, and 

after some minutes, I let them do regroup and discuss their answersò.  

The teacher-participants have observed that in employing the teaching strategies they 

learned from the LEEP training, the learners became open in expressing themselves. It became 

apparent that the post-LEEP strategies they employed provide the learners with more time to 

share their insights. In Mathematics for example, the students are able to express their methods 

of solving problems and explain their answers. Students are also accorded with many 

opportunities to discover learning on their own through the post-LEEP teaching strategies. 

Among the many teaching strategies the teachers use after the LEEP training to supplement 

technology-aided lesson delivery are learning stations, jigsaw technique, graphic organizers, and 

games. Some of the games that the teachers mentioned are PinoyHenyo, a game adopted from a 

TV show where students guess the word posted on their partnerôs forehead, and Hot Potato 

where strips of papers with instructions are scattered by the teacher and students are instructed to 

pick one paper strip and perform the instructions written on it.  

 In terms of learning transfer, the teacher participants were proud to tell different stories 

where students were able to apply their learning at home. One teacher reported that one of his 

students approached him and said ñSir, thank you for teaching us with the video lesson titled 
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ñSagipin and Kagubatanò because I shared to my father to stop cutting trees to make charcoal 

because it will destroy the environmentò. Another teacher shared that after their lesson in 

Science on the effects of pollution, ñwhenever my pupils see or smell smoke, they would readily 

say ñMaôam thatôs pollutionò. There was one teacher who shared that she was convinced that 

her leaners learned from the lesson on harmful effects of plastic because she noticed her learners 

started segregating plastics from other wastes. There were many other stories that the teacher 

participants shared about how their students were able to transform their classroom lesson into 

practical guidance/solution in real-life issues and problems. These stories of successful teaching-

learning context were documented as a result of the LEEP training that the teachers underwent. 

According to one teacher ñI just move around and check if things are done right and respond to 

queriesò. Another teacher shared that ñLEEP lessened the voluminous paper works and 

preparations of support instructional materialsò.  Overall, teachers described their post-LEEP 

teaching-learning condition as happy, satisfied, flexible, and stress-free. They also believed that 

their post-LEEP context is at pace with the changing times.   

Table 7. Coding Index of the Initial Categories on Change. 

Initial Categories Initial Themes 

Student Behavior 

 

Job satisfaction 

Teaching Strategy 

Teaching Style 

Teacher Commitment 

Quality of Lesson Delivery 

Studentsô Response 

 

Teacher Provisions 

 

 As the analysis advanced through the experiences of each of the participants, the 

emerging categories were tracked until the final themes were arrived at. Table 8 below presents 

the emerging categories and saturated themes that describe the experiences of paradigm shift 

among the teacher participants. 
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Table 8.Final Categories and Themes. 

Emerging Categories Saturated themes 

Teaching-Learning Environment 

Student Behavior 

Motivational Techniques 

Questioning Techniques 

Teaching strategies 

Extent of Interaction 

Learning Opportunities 

 

Extent of Class Interaction  

a. Teacher Provisions 

b. Studentsô Responses 

 

Formulating Learning Outcomes 

Role of learning outcomes in studentsô 

learning process 

Role of Studentsô Contexts to Formulating 

Learning Outcomes 

Teacherôs Perspectives about 

Learners and Learning 

Designing Learning Activities 

Learning resources used 

Teaching strategies 

Factors in designing learning activities 

Teacherôs Perspectives about 

Learners and Learning 

a. Teacher Provisions 

Assessing Learning Outcomes 

Type of assessment 

Purpose of assessment 

Indicators of Learning 

Analysis of Assessment 

Non-Conventional indicators of learning 

Timing of Assessment 

Teacherôs Perspectives about 

Learners and Learning 

a. Teacher Provisions 

b. Studentsô Response 

 

Table 9. Final Categories and Themes on Change. 

Emerging Categories Saturated Themes 

Student Behavior 

 

 

 

 

Job satisfaction 

Teaching Strategy 

Teaching Style 

Teacher Commitment 

Quality of Lesson Delivery 

 

 

 

 

Extent of Class Interaction 

a. Teacher Provisions 

b. Studentsô Responses 

 

 

Teacherôs Perspectives About Learners and 

Learning 

a. Teacher Provisions 
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 As can be gleaned from Table 8, the ñExtent of Interactionò has emerged to describe the 

paradigm shift in terms of teaching-learning environment among the teacher participants. This 

theme emerged to encapsulate the initial themes (i.e. Teacher Provisions and Studentsô 

Response) identified from T1 to T18. The coding process and conceptualization substantiate this 

theme with six categories (at no prescribed order) ï student behavior, motivational techniques, 

questioning techniques, teaching strategies, extent of interaction, and learning opportunities. 

The extent of interaction primarily describes the level and scope of interaction between 

the teacher and the students. Specifically, this describes whether the students interact with their 

fellow students or with their teacher or whether the students are passive or active in this 

interaction. The extent of interaction is determined by two factors: the teacher provisions and the 

studentsô response. The teacher provisions pertain to the motivation and questioning techniques, 

the teaching strategies, and the learning opportunities in the classroom accorded to the students 

by the teacher, which result to the type of studentsô behaviorexhibited in class.  

Another theme that emerged from the data is the ñTeacherôs Perspectives about the 

Learners and Learningò. As with the extent of interaction, this is also illustrated by both teacher 

provisions and studentsô response.  

In formulating learning outcomes, the teacherôs perspectives about the learners is best 

exemplified by the way the teacher treats studentsô context in formulating the learning outcomes. 

As revealed in the data, the shift in teacherôs perspectives about the role of studentsô context to 

formulating learning outcomes resulted to significant change in student behavior. When teachers 

began to consider the experiences, the community context, the different intelligences, and the 

prior knowledge of learners, students became active in the learning process. While they used to 

sit in the corner passively, the moment they recognize that their specific contexts help drive the 

learning process, they began to be engaged and participate. Further, the teacherôs perspectives on 
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the role of defining learning outcomes on the learning process have also influenced studentsô 

learning. Specifically, when teachers began to allow students to discover the objectives of the 

lesson instead of directly providing them to the students, learners were given opportunity to 

develop their analytical and critical thinking skills. 

In terms of assessing learning outcomes, it is manifested in the types, purpose, timing, 

and analysis of assessment, as well as in the indicators of learning (both conventional and non-

conventional). While in terms ofdesigning learning activities, the teachersô perspectives about 

learners and learning were manifested as teachersô provisions in terms of learning resources used 

and teaching strategies employed.  

The experience of paradigm shift among LEEP participants from Guimaras Division is 

best described as the change in teachersô perspectives about learners and learning resulting in the 

change conditions in the extent of interaction between the teacher and the students. The change 

in teachersô perspectives about the learners and learning resulted in change in teacher provisions 

for the learning process. This included changes in job satisfaction, teaching strategy, teaching 

style, teacher commitment, and quality of lesson delivery. In job satisfaction, there was a 

realization of a deep sense of fulfillment in being a facilitator of learning. For teaching strategy, 

there was improved skill in using appropriate and suitable teaching strategy like integration of 

Knowledge Channel video lessons in the dayôs lesson. For teacherôs role, change was evident 

from being authoritarian to being facilitator of learning. Another teacher described the change as 

that from teacher-centered to pupil-centered. Still another described it as from much talk to less 

talk by the teacher. For teacher commitment, a teacher felt becoming more committed as a 

teacher than before.In qualityof lesson delivery, there was a felt change from the usual delivery 

to improved delivery of the lesson. On the other hand, the change in the extent of interaction is 

evidenced by the behavior of students in the learning process, which include their actions, 
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remarks and participation in the learning process. Specifically, it was described as a change from 

being passive receiver to active discoverer of knowledge. There was a significant experience on 

maximum participation and highly-engaged students in class. 

 

 

Triangu lation of Results 

 Triangulation is done to contrast and validate the data to find out if it yields similar 

findings (Arksey & Knight, 1999; Bloor, 1997; Holloway, 1997, as cited in Groenewald, 2004). 

I. Focus Group Discussion 

Four months after the LEEP training, focus group discussions were separately conducted 

among Public School District Supervisors, selected teachers, and learners to find out the effect of 

the LEEP training to the beneficiaries. All the eight PSDSs were made participants. Ten (10) 

outstanding teachers (5 elementary and 5 secondary) and ten (10) outstanding learners (5 

elementary and 5 secondary) were also chosen as participants. For the teacher participants, they 

were a different group from the participants of the study.  The following were their responses to 

the questions asked: 

Table 10. Focus Group Discussion Results on the Use of Knowledge Channel Video Lessons 

After the LEEP Training. 

1. What feedback were you able to receive about the use of Knowledge Channel 

Video Lessons in the field as a result of LEEP training of teachers?   

PSDS (Jan. 13, 2014) Teachers (Jan. 7 &14, 2014) Learners (April 8 &24, 2014) 

ü Learners find it 

interesting, so they are 

attentive and 

participative. 

ü Very difficult in multi-

grade classes because 

both classes tend to 

view the same lesson. 

ü Repeated viewing is no 

longer interesting to 

ü Limited video lessons in 

various learning areas. 

ü Learners find it very 

interesting. 

ü Slow learners are able to 

participate actively in 

class. 

ü Learners attendance has 

improved since many 

residents in the barangay 

ü Clear gid and mga lessons. 

(Lessons were clear) 

ü Nami gid ang may 

KChannel. (Having 

KChannel was very good) 

ü Kis-a gina sulit-sulit ni 

Maam ang video, natak an 

ang iban ti nagagwa sila sa 

kwarto. (Sometimes, others 

get bored with repeated 
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learners. 

ü Teachers are relieved of 

talking much in class. 

ü Not enough episodes to 

cover needed 

competencies. 

do not have TV sets. 

ü Learners can easily 

understand because of 

simplified lessons in 

videos. 

ü K-Channel video lessons 

enable effective learning. 

ü Lessons are presented in 

a very interesting way in 

videos. 

ü Less talk on the part of 

teachers, they became 

facilitators of learning. 

ü Some teachers are 

apprehensive about not 

having enough expertise 

in using multi-media. 

ü Some teachers became 

challenged to improve 

their skills in using ICT. 

They bought laptop 

computers and sought 

assistance of co-teachers 

to mentor them. 

ü Teachers felt relieved by 

preparing instructional 

materials for lessons with 

videos. 

ü Boring, canôt catch 

learners attention. 

viewing, so they go out of 

the room) 

ü Helpful gid katama kay 

makarelate ang mga 

estudyante sa real-life 

situation. (Video lessons are 

very helpful because 

students can relate with real-

life situation) 

ü Mas hapos intiendihon ang 

lessons kumpara sang sa 

teacher lang ang gahambal. 

(Easier to understand 

compared with only the 

teacher talking) 

ü Kon may video lessons indi 

katuluyo ang klase. (Class is 

not boring with video 

lessons) 

ü Sa time namon subong nga 

exposed gid kami sa social 

media, ang KChannel video 

lessons attention getter gid sa 

amon. (With our time where 

we are exposed to social 

media, using KChannel 

video lessons gets our 

attention) 

ü Kay waay kami TV sa 

classroom for video lessons, 

gusto man tani namon kay 

mas interesting ang klase 

kon may video lessons. 

(Because we have no TV in 

the classroom, we really 

want to have one) 

ü Since may KChannel, wala 

naga-cutting classes akon 

mga classmates. (Since we 

had KChannel, my 

classmates were not cutting 

classes anymore) 

2. What do you like about regularly using KChannel video lessons in the classroom? 

 

ü Teachers trained in 

LEEP find it easy with 

the integration of video 

ü Learners find it 

enjoyable. 

ü Video clips are 

ü Mas madali namon 

maintiendihan and leksyon 

kon may KChannel video 
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clips. 

ü KChannel video 

lessons facilitate 

learning effectively. 

interesting. 

ü Comprehension is easier 

for learners. 

ü Less effort on the part of 

the teachers. 

ü Easily catches the 

attention of learners. 

lessons. (It is easier for us to 

understand the lessons with 

KChannel video lessons) 

3. What do you not like about regularly using KChannel video lessons in the 

classroom?    

 

ü If video lessons come 

directly from hard 

drive, it is hard to 

locate them. 

ü Some schools still have 

incomplete sets of TV 

and CDs. 

ü Not all competencies 

have video clips. 

ü Repeated watching of 

videos becomes boring to 

learners. 

ü Teachers spend much 

time locating videos in 

the hard drive. 

ü Some teachers are still 

afraid to use technology. 

ü Dugangan tani ang mga TV 

sa School. (More TV is 

requested in school) 

ü Ang TV tani dako kay indi 

mayo makit-an and video. (A 

bigger TV is preferable for 

easy viewing) 

ü Ginapabay-an lang sang 

teacher namon nga naga-txt-

txt lang iban namon nga 

classmates kon maglantaw 

kami video. (Our teacher do 

not mind some of our 

classmates who are just 

texting while we are viewing 

the video) 

4. Can the initiative be institutionalized in all schools of the Division? Why? 

 

ü Parents and other 

people in the 

community support the 

initiative. 

ü Yes, since technology is 

available. 

ü Continue generating 

support from 

stakeholders in acquiring 

TV sets. 

ü Teachers should have 

easy access to complete 

sets of CDs with video 

lessons intended for the 

grade/year level. 

ü Follow-up training of 

teachers still lacking 

confidence in shifting 

with technology. 

ü Dugangan tani mga video 

lessons sa amon mga 

subjects. (More video 

lessons are needed in our 

subjects) 

ü Need pa sang iban nga 

teachers sang training para 

magsagad pa gid sila. (Some 

of our teachers still need 

training to be expert in 

teaching) 

5. Do you have suggestions to improve effectiveness of the initiative?  

  

 

ü Make use of other ü Mentoring by expert ü Tani may USB man kami 
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video lessons that are 

available. 

teachers to their less-

experienced colleagues. 

ü Make use of other video 

lessons especially in the 

internet. 

ü Sharing video clips to 

maximize its use. 

ü Competencies with video 

lessons should be 

arranged per grade/year 

level for ease in using 

them. 

para no need na ang manila 

paper sa time sang sharing 

kay isaksak na lng ang USB 

sa TV. (Hoping to have USB 

so that we will not be using 

manila paper anymore 

during discussion) 

6. What can you specifically do to strengthen the initiative?    

ü Document and share 

best practices. 

ü Recognize teachers who 

are doing good in using 

the technology. 

ü Support to teachers in 

reproduction of video 

clips. 

ü Encourage teachers to 

make their own video 

clips. 

ü Teachers should use 

video lessons more 

regularly in class. 

ü Nagbulig amon parents sa 

pagbakal sang TV kag 

projector. (Our parents 

helped in buying TV and 

projector) 

 

 As shown in the responses above, the Public School District supervisors (PSDS) 

observed that teachers trained in LEEP found it easy to teach with the integration of video clips 

in the lesson. They felt relieved from talking much in the classroom. They had to be skillful 

though in integrating video clips in the lesson because unnecessary repetition of viewing of the 

same video clip made learners no longer interested in the lesson. Learners were observed to be 

very interested in class, so they were attentive and participative. 

 On the part of the teachers, they observed that learners found the integration of video 

clips in the lesson as very interesting. In fact, slow learners were able to participate actively in 

class. This was because lessons were simplified in the video clips, thus they could easily be 

understood by the learners. Learnersô attendance had improved because many had no TV sets at 
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home and having it in school attracted them. The teachers became facilitators of learning as they 

talked less in class. They felt challenged to improve their skills in using information technology 

in class, although a few were very apprehensive or afraid and had resistance to change. 

 In the case of the learners, they liked it very much that video clips were integrated in the 

lesson. It had solved the problem on cutting of classes. They said that lessons were clear and 

easily understood, unlike before where only the teacher was talking in class. However, repeated 

viewing of the same video clip bored them. Video lessons were helpful because they helped 

relate the learners to real-life situation. It fitted their situation and generation where they were 

already engaged with social media. They preferred using USB in viewing video clips. Their 

parents were supportive in acquiring TV and projector in class. They observed that some 

teachers still needed training to be experts in teaching. They needed to be guided and checked 

while viewing the video clip. 

 

II. Classroom Observation 

 With the issuance of Division Memorandum No. 106  , s. 2015 , teachers were observed 

by their school heads using CITORS instrument. Observations of a sample seventeen (17) 

teachers were the following: 

Table 11. Classroom Observations by School Heads Using CITORS. 

 

Constructivist technique Good Observation Needs Improvement 

1. Modeling - students were given clear 

instruction on how to use the 

algebra tiles given the area. 

Sample tiles were also 

presented in the board. 

- Teacher demonstrated the 

correct way of producing the 

final sounds: s, z, r in plural 

nouns. 

- Models how to construct ray 

- teacher tries to explain very 

well the lesson. 

- Teacher told pupils about 

what to do, discover, and find 

out during the lesson. 
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diagrams. 

- Teacher models the action 

word through video clip and 

have pupils identify action 

used in the video. 

- Evident in video clip 

presentation, and 

demonstrated by the teacher. 

- Instructions were discussed 

clearly and queries clarified 

before the start of viewing 

proper. 

- Teacher sang the song while 

pupils listened, then they 

followed singing. 

- Teacher demonstrates the 

mechanics of the game during 

the motivation. 

- Modelled the introduction of 

family members using stick 

puppets. 

- Teacher presented a dialogue 

for pupils to reaqd. She 

corrected the intonation used 

by pupils. 

- Teacher corrects 

immediately mispronounced 

words. 

- Teacher showed steps to 

carry out simplification of 

rational algebraic expression. 

- Giving examples about 

common and proper nouns for 

the pupils to understand. 

- Poem reading by the teacher 

and the pupils followed. 

2. Coaching - Mills around and addressed 

concerns of students regarding 

the task at hand. 

- Every group prepared their 

tiles following the given 

instructions. 

- Teacher provided guide 

questions so that pupils could 

be assisted to do their tasks. 

- Teacher goes around to help 

students do the task. 

- Teacher coaches the students 

by giving open-ended 

question. (Sounds like spoon 

feeding) 
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- Teacher guides pupils in 

identifying action words. 

- Establishing friendly 

atmosphere encouraging 

students to accomplish task. 

- Process questions were 

tackled for an easy task to help 

students in doing. 

- Individual responses were 

clarified by the teacher and 

guided them for the right 

values. 

- the teacher goes around and 

check the work of each group.  

- Moved from one group to 

another and helped pupils. 

- Teacher goes to each group 

to see how they do the task 

and assist as needed. 

- Teacher assisted and guided 

students during group activity. 

- The teacher milled around 

during the activity and coach. 

- Teacher assists pupils during 

the hands-on activity. 

-Teacher moved around while 

pupils work. 

- Teacher went from one 

group to another to assist 

pupils. 

3. Scaffolding and Fading - Teacher provided 

differentiated activities as to 

group abilities. Slow pupils 

were guided until they 

answered her that they could 

manage by themselves. 

- Teacher moved around and 

guided pupils in answering the 

activity and gave feedback to 

group which did well. 

- Teacher mills around and 

help students do the task they 

canôt master, thenleave them 

once mastery is noted. 

- Guide questions are of great 

help to learners to accomplish 

their task. 

- Based on the given algebra 

tiles, the students can read the 

dimension concretely as 

factors of the given area. 

- Review on the differences 

between convex and concave 

lenses through a matching 

activity with the use of HOTS.  

- Poem was read to the whole 

group and had the pupils 

answer the questions. Then, 

another poem was given to 

small groups and then answer 

questions given. 

- Pupils were instructed to 

take down notes while 

viewing the video. 
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- Teacher went from one 

group to another to coach and 

guide them on what to do. 

- Assisted pupils in showing 

stick puppets and telling about 

family members. Gave more 

time to help group needing 

more help. 

- After seeing that the group 

can manage already, the 

teacher spent more time with 

the slower group. 

- Teacher assists students to 

choose memorable lines that 

help win over challenge. 

4. Articulation - encourages learners to 

present their ideas and provide 

reasons to support these. 

- teacher reminded pupils to 

speak clearly. She praised 

pupils who could speak well 

in English. 

- students shared their ideas in 

relation to the activity. 

- pupils given the chance to 

share their ideas. They report 

their answers to the whole 

class. 

- students shared ideas and 

solutions to the given 

problem. 

- ideas and insights were 

generated from the students. 

- pupils give their own 

definition and meaning based 

on concepts developed during 

the activity. 

- encouraged pupils to speak 

louder. Guided each one in 

telling a story. 

- allows pupils to answer in 

the dialect so that they can 

express their ideas. 

- students make an ending of 

the story and share with the 

class. 

- students express their ideas 

in class. 

- In the analysis, the learners 

gave their answer to questions 

- the teacher asked about the 

relationship of area of a square 

and a trinomial then the 

dimension and factors. 

- questions were asked about 

the song. 
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given. 

- pupils share their ideas to the 

class. 

- pupils expressed their ideas 

and insights during discussion. 

- pupils able to elaborate their 

answers. 

5. Reflection - provides time for learners to 

see and compare their outputs 

with that of their classmates. 

- comparison of answers 

between groups was done for 

reflection. 

- other learners reacted after 

group reporting. They were 

able to check the outputs of 

other groups. 

- students gave their answers 

and compared to that of the 

teacher. 

- pupils compare their answers 

based on the feedback of the 

teacher. This is noted during 

and after the activity. 

- group reporting and 

discussion with the whole 

class. 

- message of the song was 

discussed with the pupils and 

they were able to relate it to 

their own life. 

- compared the size of 

different families of pupils and 

were able to identify whether 

itôs small or big. 

- pupils present their group 

output and compare with other 

groups. 

- students reflect on their 

answers in the light of the 

group reporting. 

- in the exercise, solutions 

were posted, compared, and 

processed. 

- pupils compare their work 

with those of other groups. 

- pupils compared their ideas 

- group reporting based on the 

questions given during the 

pre-viewing activity. 

- teacher discuss the 

presentation to the class. 
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with those presented after the 

role play. 

- each group of pupils given a 

chance to check the work of 

other groups. 

6. Exploration - gives variety of 

situations/tasks to the different 

groups to be done. 

- ample examples were 

presented and they were 

exposed to different activities 

like geometric problems. 

- there were thought-

provoking questions, video 

presentation, individual tasks, 

small group tasks, and 

listening activities provided. 

- effects of the position of an 

object on the image formed. 

- teacher gives varied activites 

through acting out action 

words, encircling the word, 

and making solution. 

- there is varied problem 

solving activities. 

- varied instructional activities 

done  such as video viewing, 

analysis, reporting, discussion, 

boardwork. 

- pupils were able to give 

other songs with different 

tempo and sang them with 

action. 

- pupils grouped and given 

varied tasks to perform like 

poem writing, rap, draw, etc. 

- pupils worked in small 

groups, shared story to the 

group and then the whole 

class, and recited poem. 

- teacher presented a variety of 

statements with tag questions. 

- varied activities were 

provided. 

- varied activities observed 

during exercises on factoring. 

- varied activities provided by 

- students express emotion 

during shortcoming. 
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the teacher. 

- problem situations were 

presented for pupils to work 

on. 

7. Generalization - students giving a general 

idea about the lesson. 

- through meta strips, the 

general idea was formed by 

the pupils without help from 

the teacher. 

- students stated generalization 

on their own. 

- learners form generalization. 

- students generate the 

generalization. 

- pupils were able to state the 

generalization. 

- pupils able to generalize with 

the help of meta cards. 

- pupils able to give the 

generalization of the lesson. 

- students able to state the 

generalization of the lesson. 

- in the abstraction, the 

learners gave statements. 

- generalization was done by 

the pupils. 

- able to draw out concepts 

from pupils leading to 

generalization. 

- the teacher asked the 

students to explain how to 

factor perfect square trinomial. 

- concepts learned were 

interconnected to real life 

situations. 

- students explain how 

characterization contributed to 

effective development of the 

theme. 

- pupils were asked if how 

they were able to identify the 

setting, characters, and main 

events of the poem listened to. 

 

Collaboration - provides group activity for 

students to work on and 

interact with each other. 

- through whole class and 

small group activities, the 

pupils were able to react with 

the materials (task cards, meta 

strips) and shared their ideas 

freely. They were guided with 

rubrics for group work 

engagement. 

- sharing of ideas after the 

activity. 

- grouping pupils in 3 groups 

for activity. 

- giving varied actiities 

enabled learners to participate 
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and interact with each other. 

- learners interacted with other 

learners and the teacher as 

they shared insights. 

- pupils practiced singing the 

song their group identified and 

agreed on actions for it. 

- brainstorming and sharing of 

ideas by the pupils observed. 

- formed four small groups 

and pupils worked together to 

accomplish task.  

- pupils were given chances to 

ask and answer tag questions. 

- group members share their 

ideas in their activity. 

- very evident during group 

activity. 

- observed during the 

motivation and activity proper. 

- members of the group 

worked together during the 

activity. 

- varied group activities 

provided interaction among 

pupils. 

- choral reading by group was 

conducted. 

9. Provision of Anchors - conducts review of the 

lesson previously taken up 

through a game (cabbage 

game). 

- the lesson on area of a square 

was used to introduce the 

lesson. 

- a review on nouns allowed 

the pupils to relate with their 

new lesson. Teacher lets the 

pupils recall and tell 

previously known/encountered 

two words that are joined 

together. 

- students able to identify 

location of objects where 

lenses are used. 

- pupils share their 

experiences at home. 
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- review of the past lesson and 

linked with the current lesson. 

- previous concepts were 

discussed and relationship 

with new lesson introduced. 

- review on loud and soft 

sound was made. 

- connection to previous 

lesson was made through 

graphic organizer. 

- pupils shared their families 

to the class as introduction to 

the lesson. 

- prerequisite skills were 

reviewed first before the new 

lesson. 

- review of past lesson 

conducted. 

- done during review of past 

lesson. 

- a review on factoring and 

types of factoring provided 

anchors. 

- questions based on real-life 

situations connected to the 

present lesson. 

- review of related concepts 

conducted. 

- pupils answered in relation 

to their experiences. 

10. Goal Orientation and 

Situation 

- clarifies the task to be 

performed by the students in 

order to attain the identified 

objective of the lesson. 

- the teacher informs the 

learners about the objectives 

of the lesson at the start of the 

class. 

- before presentation, the 

teacher tells a short situation 

wherein a known TV host had 

a difficulty in using correct 

form of compound noun 

(beauties queen or beauty 

queen). She set/presented the 

objective of the lesson with 

her class. 
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- students were able to 

construct ray diagrams. 

- sharing personal experiences 

relevant to the lesson. 

- teacher explained the 

objective to make students 

aware of their expectations. 

- activities presented are goal 

oriented and meaningful to the 

learners. 

- pupils oriented on what they 

will learn, and directions were 

clearly explained in group 

activity. 

- pupils listened to music 

ñKapaligiranò and were able 

to picture out a wonderful 

world to live in. 

Pupils were oriented on the 

dayôs lesson. 

- pupils were oriented on the 

dayôs lesson using tag 

questions. 

- teacher presented the 

objective of the lesson and the 

rubric for rating. 

- teacher made clear the goals 

of the learning activities. 

- pupils were oriented about 

the dayôs lesson. 

- gave clear instructions before 

every activity. 

- clear instructions were given 

to every group task. 

 

 Results of the classroom observations revealed that teachers were applying the ten(10) 

constructivist instructional techniques in their classes. Considering the length of time of more 

than a year since the LEEP training was conducted, the teachers, as observed by the randomly 

sampled school heads, had shifted already from teacher-centered to learner-centered teaching 

paradigm. Added to this is the demonstration teaching in all learning areas during the monthly 

management committee meetings attended by Division officials, public school district 
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supervisors, and secondary school principals of both public and private schools. The hosting is 

rotated by school per district and host teachers showcase their skills learned during LEEP 

training. On the other hand, school heads were able to describe the techniques used by the 

teachers in their classroom. Only a few observations needed improvement in terms of accuracy. 

Among the techniques contained in CITORS, only two (2) seemed to be needing strengthening 

or clarification among school heads, namely; Scaffolding and Fading, and Generalization. 

 

Discussion with Research Findings 

 The results of this study are consistent with the findings of Dizayi (2015) indicating the 

use of ñ technological utilities and strategies such as applying role-play, debate and problem-

solving, employing group/pair work discussion, providing friendly learning environment, raising 

studentsô confidence are very important to engage students in speaking activities.ò This is 

reinforced by Yusuf (2015) in his study which revealed that, ñinteractive activities had 

significant impact on studentsô performance in reading comprehension.ò 

 Using media technologies does not guarantee effectiveness in teaching. It is shown in the 

study by Clark (1983) that ñ no specific educational media is inherently more effective than 

another.ò He further revealed that, ñ what teachers and learners do with the media presentation 

and its message are much better predictors of educational effectiveness than whether the 

presentation is a video, lecture, reading, or CD-ROM presented ómulti-mediaôò. This point is 

exactly what LEEP training has delivered.  

 According to Cruse (2011), survey findings support the value of multi-media tools as 

having a direct relationship between frequency of use and perceived student achievement and 

motivation. In the case of video lessons, Shepherd (2003) found out that it is best shown in short 

segments so as to maximize learnersô concentration. Similar findings are obtained by the team of 
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Chambers, Cheung, Madden, Slavin, & Glifford (2006), and further posits that, ñdigital delivery 

frees classroom practice so that students can control their own watching of clips supporting a 

lesson, repeating and reviewing as needed for comprehension.ò Truly, educational television and 

video promotes teacher effectiveness (CPB, 2004). 
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CHAPTER IV  

SUMMARY, CONCLUSIONS AND RECOMMENDATION S 

 This chapter presents the summary, conclusions and recommendations drawn from the 

findings of the study. 

 

SUMMARY  

 This phenomenological study explored the LEEP training participantsô experiences, 

feelings, beliefs, and convictions. This exploration is drawn from a comprehensive descriptive 

account of their lived experiences (in terms of teaching practices and perspectives) before and 

after the LEEP training. This study hinges on the idea that teachers who have undergone LEEP 

training experienced shifts in their paradigm of teaching. The primary objective of the study is to 

discover and understand the essence of the phenomenon of paradigm shift in teaching based on 

the lived experiences of these teachers who have undergone the LEEP training program at the 

Division of Guimaras. Specifically, the study examined the teacher participantsô description of 

their classroom environment before and after the LEEP training. They described it as a change 

from that characterized by a limited or restrictive interaction between the teacher and the 

students to active participation of students in all classroom activities. Moreover, the study 

focused on how theteacher participants plan and deliver the lessons in terms of: (1) formulating 

learning outcomes, (2) assessing learning outcomes, and (3) designing learning activities. 

Finally, the researcher described the shift in terms of changes in teaching paradigm before and 

after the LEEP training experience.  

The ñExtent of Interactionò has emerged to describe the paradigm shift in terms of 

teaching-learning environment among the teacher participants. The coding process and 

conceptualization substantiate this theme with six categoriesï student behavior, motivational 
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techniques, questioning techniques, teaching strategies, extent of interaction, and learning 

opportunities. 

In formulating learning outcomes, the teacherôs perspectives about the learners is best 

exemplified by the way the teacher treats studentsô context in formulating the learning outcomes. 

Findings revealed further that the shift in teacherôs perspectives about the role of studentsô 

context to formulating learning outcomes resulted to positive changes in studentsô behavior. 

In terms of assessing learning outcomes, it is manifested in the types, purpose, timing, 

and analysis of assessment, as well as in the indicators of learning (both conventional and non-

conventional). While in terms ofdesigning learning activities, the teachersô perspectives about 

learners and learning were manifested as teachersô provisions in terms of learning resources used 

and teaching strategies employed.  

The experience of paradigm shift among LEEP participants is best described as the 

change in teachersô perspectives about learners and learning resulting in the change in teacher 

provisions for the learning process. This includes changes in teaching strategy, teacherôs role, 

and teacher commitment. 

 

CONCLUSIONS 

 Based on the experiences of the participants in the study, paradigm shift from teaching to 

learning is described in terms of changes in: 

 1. Studentsô response ïwhich includes student behavior (from acting as mere audience, to 

giving of ideas and sharing them with classmates); student engagement (from students observed 

to be going to school just to pass the subject and grade level to being excited of the techniques 

the teacher employs and using support resources such as videos). 
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 2. Teacher provisions ï this entails motivational techniques (from question and answer to 

lively and enjoyable games, simulations, contests, and videos); Learning resources used (from 

chalkboard and manila paper, to technology-based learning materials); questioning techniques 

(from giving simple recall questions to higher order thinking skills questions); teaching 

strategies(from teacher talking while students listen only to more interaction using constructivist 

techniques); teaching style (from instilling fear among students to being open to studentsô 

diverse ideas, or from being authoritarian to being a facilitator of learning); teacher commitment 

(from being less committed to being more committed as a teacher); job satisfaction (developing a 

deep sense of fulfillment as facilitator of learning); quality of lesson delivery (from usual 

delivery to improved delivery of the lesson);type of assessment (addition or introduction of 

performance-based assessment such as using rubrics); and structure of the classroom (from all 

seats facing the teacher and chalkboard to seats arranged in small circles). 

 3. Teacherôs learning perspectives ï this pertains to therole of studentsô contexts to 

formulating learning outcomes (from directly relayed and prior knowledge affecting only current 

lesson, to prior knowledge as basis in the next lesson); purpose of assessment (becoming 

conscious of formative and summative nature of assessments to improve decisions for 

remediation or enrichment); end goal of assessment (application of learning to real life 

situations); and indicators of learning (from impression-based indicators through facial 

expressions and reactions, to concrete indicators like ability to answer HOTS questions and 

operationally define concepts). 

 

RECOMMENDATIONS   

 On the basis of the aforementioned conclusion, the following recommendations are 

offered: 
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Teachers should be provided appropriate support and resources to be successful in the 

classroom. This is crucial to the institutionalization of the practice of the learning paradigm, as 

well as in propagating the new thinking on instructional leadership through the organizational 

management for instructional improvement. School heads should regularly use the Constructivist 

Instructional Techniques Observation and Rating Sheet (CITORS) in their observation of 

classroom instruction so that the practice of the desired techniques by the teachers shall be 

institutionalized. School officials should support the teachers by making the video lessons, TV 

sets and players or projectors, and other resources readily available to them.  

The LEEP training program can be lined-up as a good training program for teachers and 

school heads in the Department of Education because it is found to be effective in helping 

teachers successfully shift to the learning paradigm. Moreover, continuous improvement through 

further trainings to sharpen the competencies of teachers and the observation skills of officials 

need to be planned and implemented to sustain the shift to the learning paradigm. Moreover, the 

sharing of best practices to other Divisions of the Department of Education will greatly help in 

the propagation of learner-centered teaching. In doing so, teachers shall be trained to meet the 

content and performance standard of the enhanced basic education curriculum.  

 

  

 

 

 

 

 

 

 



75 

 

REFERENCES 

 

 

Alderfer, C. P. (1972). Existence, relatedness, and growth: Human needs in organizational 

settings. New York: Free Press. 

 

Arksey, H., & Knight, P. (1999).  Interviewing for Social Scientists. London: Sage. 

 

Barr, R. B. & J. Tagg . (1995). From teaching to learning: A new paradigm for undergraduate 

 education. Change, 27(6). 

 

Banning, M. (2005). Approaches to Teaching: Current Opinions and Related Research.  Nurse 

 Education Today, 25 (7), 502-508. 

 

Bell, L. &Bolam, R. (2010).The Principles of Educational Leadership and Management, 2
nd

 ed. 

Los Angeles: Sage. 

 

Beare, H., & Slaughter, R. (1993). Education for the twenty-first century. London: Routledge. 

 

Blackledge, D., & Hunt, B. (1985). Sociological interpretations of education. Sydney: Croom 

Helm. 

 

Bloor, M. (1997). Context and Method in Qualitative Research. London: Sage. 

 

Blumberg, P. (2008). Developing learner-centered teachers: A practical guide for faculty. San 

Francisco: Jossey-Bass. 

 

Bolt, S. (2007). The Challenge of Integrating Research, Action and Learning in the Workplace to 

Affect Organizational Change. International Journal of Pedagogies and Learning, 3 (2): 

42-51. 

 

Bransford, J. D., Brown, A. L., & Cocking, R. R. (2000). How people learn: Brain, mind 

experience, and school. Washington DC: National Academy Press. 

 

Braun, V., & Clarke, V. (2006).Using Thematic Analysis in Psychology. Qualitative Research in 

Psychology, 3 (2), 77-101. 

 

Bridges, D. (2001), Educational Research: pursuit of truth or flight into fancy? British 

Educational Research Journal, 25: 597ï616. Doi: 10.1080/0141192990250503. 

 

Bubb, S. & Early, P. (2008). Helping Staff Develop in Schools. London: Sage. 

 

Cash, R. (2011). Advancing Differentiation: Thinking and Learning for the 21
st
 Century.

 Minneapolis: Free Spirit Publishing, Inc. (Retrieved July 5, 2015 from: 

 http://www.freespirit.com>richard-m-cash). 

 



76 

 

Chambers, B., Cheung, A., Madden, N.A., Slavin, R.E., & Gifford, G. (2006). Achievement 

effects of embedded multimedia in a Success for All reading program. Journal of 

Educational Psychology, 98(1), 232-237. 

 

Chiaha, G. & Nane-Ejeh. (2015). Quality Assurance Indicators for School Transformation: A 

Paradigm Shift. International Letters of Social and Humanistic Sciences, ISSN: 2300-

2697, 42, 72-81. 

 

Churchill, S. & Wertz, F. (1985). An Introduction to Phenomenological Psychology for 

 Consumer Research: Historical, Conceptual, and Methodological Foundations. Advances 

 in Consumer Research, 12, 550-555. 

 

Clark, R. E. (1983). Reconsidering research on learning from media. Review of Educational 

Research, 53(4), 445-460. 

 

Corporation for Public Broadcasting. (1997). Study of school uses of television and video: 1996-

1997 School Year summary report. (ERIC Document Reproduction Service No. ED 

413879). 

 

Creemers, B.P.M. (2005). Combining Different Ways of Learning and Teaching in a Dynamic  

 Model of Educational Effectiveness.Lecture for the Lee Hysan Lecture Series, 

 Hongkong. 

 

Creswell, J. W. (1994). Research design: Qualitative and quantitative approaches. Thousand 

Oaks, CA: Sage. 

 

Creswell, J. W. (1998). Qualitative inquiry and research design: Choosing among five 

traditions. Thousand Oaks, CA: Sage. 

 

Cruse, E. (2011). Using educational video in the classroom: Theory, Research, and Practice. 

URL: http://www.libraryvideo.com/articles/article26, academia.edu. pdf [Accessed: 

January 20, 2017]. 

 

Dailey, M. (1992). The lived experience of being a registered nurse student enrolled in the 

Regents  College Nursing Program: A phenomenological study.ProQuest 

Dissertations and  Theses. (UMI No. 9312418) 

 

Darling-Hammond, L. &Bransford, J. (2005). Preparing Teachers for a Changing World:  

 What Teachers Should Learn and Be Able to Do. San Francisco: Jossey-Bass. 

 

Denning, D. (1992). Video in theory and practice: Issues for classroom use and teacher video 

evaluation. Victoria: InNATURE productions, ebiomedia.com. pdf [Accessed: January 

20, 2017]. 

 

Denzin, N. K. & Lincoln, Y. S. (Eds.). (200). Handbook of qualitative research (2
nd

 ed.). 

Thousand Oaks, CA: Sage. 

 

Dewey, J. (1980). The School and Society. Carbondale, IL: Southern Illinois University Press. 

http://www.libraryvideo.com/articles/article26


77 

 

 

Dizayi, M. A. M. (2015). Motivating English Foreign Language Students to Speak in English 

Classrooms. Journal of Humanity Sciences, http://www.zancojournals.su.edu.krd 

[Accessed: January 20, 2017]. 

 

Drago-Severson, E. (2004). Helping Teachers Learn: Principal Leadership for Adult Growth

 and Development. Thousand Oaks, CA: Corwin Press. 

 

Eagleton, T. (1983). Literary Theory: An Introduction. Oxford: Basil Blackwell. 

 

Early, P. and Bubb, S. (2004). Leading and Managing Continuing Professional Development. 

 London: Sage Publishing. 

Ernest, P. (1999). Forms of Knowledge in Mathematics and Mathematics Education: 

Philosophical and Rhetorical Perspectives. Educational Studies in Mathematics.38: 

67.Doi: 10.1023/a: 1003577024357. 

Elmore, R. (2005). Accountable Leadership. The Educational Forum, 60 (winter), 134-142. 

 http://www.evancarmichael.com>library [Accessed: December 12, 2015]. 

 

Ferguson, R. F. (2002). Addressing Racial Disparities in High-Achieving Suburban Schools. 

 NCREL Policy Issues, 13 (December). 

 

Freeth, D., Parker, P. (2003). Key aspects of teaching and learning in nursing and midwifery.in: 

H. Fry, S. Ketteridge, S. Marshall (Eds.) A Handbook of Teaching & Learning in Higher 

Education. Enhancing Academic Practice.Second ed. Kogan Page, London; 324ï343. 

 

Fullan, M. (1993). Change Forces. London: Falmer Press. 

 

Gale, K. N., Heath, G., Cameron, E., Rashid, S., & Redwood, S. (2013).Using the framework 

method for the analysis of qualitative data in multi-disciplinary health research. BMC 

Medical Research Methodology, 13(117), 1-8. 

 

Gardner, Howard. (1993). Multiple Intelligences:The Theory in Practice. New York: Basic 

Books. 

 

Giorgi, A. (2009). The Descriptive Phenomenological Method in Psychology: A Modified 

Husserlian Approach. Pittsburg, PA:Duquesne University Press. 

Giorgi, A. P. & Giorgi, B. M. (2003). Qualitative Research in Psychology: Expanding 

Perspectives in Methodology and Design. Washington DC: American Psychological 

association. 

Groenewald, T. (2004).A Phenomenological Research Design Illustrated. Retrieved July 2016, 

from International Journal of Qualitative Methods: 

http://www.ualberta.ca/~iiqm/backissues/3_1/pdf/groenewald.pdf 

 

Hargreaves, A. &Fullan, M. (1992).Teacher Development and Educational Change.

 Basingstoke: Falmer. 

http://www.zancojournals.su.edu.krd/


78 

 

 

Hidalgo, F. (2013).LEEP (Learning Effectively through Enhanced Pedagogies) Training 

 Program. Knowledge Channel Foundation, Inc., Pasig City, Philippines: Benpres Bldg. 

 

Holloway, I. (1997). Basic concepts for qualitative research. Oxford: Blackwell Science. 

 

Husserl, E. (1965). Phenomenology and the crisis of philosophy. New York: Harper & Row. 

 

Hycner, R. H. (1999). Some guidelines for the phenomenological analysis of interview data. In 

A. Bryman & R. G. Burgess (Eds.), Qualitative research (Vol. 3, pp. 143-164). London: 

Sage. 

 

Jones, A. (2001). Some experiences of professional practice and beneficial changes from clinical 

supervision by community Macmillan nurses. European Journal of Cancer Care, 10(1), 

21-31. 

 

 

Joyce, B. & Showers, B. (1995).Student Achievement through Staff Development, 2
nd

ed. New 

 York: Longman. 

 

King, F. (2011). The Role of Leadership in Developing and Sustaining Teachersô Professional 

 Learning. Management in Education, 25 (4): 149-155. 

 

King, F. (2016). Teacher professional development to support teacher professional learning: 

 Systemic Factors from Irish case studies. Teacher Development, 20 (4), 574-594. 

 

Kirkpatrick, D. L. (1994).Evaluating Training Programs. San Francisco: Berrett ï Koehler 

 Publishers, Inc. 

 

Kruger, D. (1988). An introduction to phenomenological psychology (2
nd

 ed.). Cape Town, South 

Africa: Juta. 

 

Kuhn, T. (1962).The Structure of Scientific Revolutions. Chicago: University of Chicago Press. 

 

Knowledge Channel Guide. (2012). Knowledge Channel Foundation Educational Videos and 

Games 

 

LEEP (Learning Effectively through Enhanced Pedagogies) Modules. 2013. 

 

 

Liu, Qiao& Liu (2006). A paradigm shift of learner-centered teaching style: Reality of illusion? 

In Arizona Working Papers in SLAT ï Vol. 13. 

 

Loeb, S. &Horng, E. (2010).New thinking about instructional leadership. Phi Delta Kappa, 92  

 (3), 66-69. 

 

Luistro, A. FSC. 2015. Enhanced K to 12 Basic Education Program. Retrieved  July 15, 2015 

from http://www.depedkoronadalcity.files.wordpress.com. 

http://www.depedkoronadalcity.files.wordpress.com/


79 

 

 

Martinez, S. &Stager, G. (2013).Invent to Learn. Torrance, CA: Constructing Modern 

 Knowledge Press. 

 

Maypole, J., & Davies, T. G. (2001). Studentsô perceptions of constructivist learning in a 

community college American History II. Community College Review, 29(2), 54-80. 

 

McCombs, B. L. & Whistler, J. S. (1997). The Learner-Centered Classroom and School: 

Strategies for Increasing Student Motivation and Achievement. San Francisco: Jossey-

Bass Publishers. 

 

Meier, D. (2002). In Schools We Trust: Creating Communities of Learning in an Era of Testing 

 and Standardization. Boston: Beacon Press. 

 

Meighan, R. (1981). A Sociology of Educating. London: Holt, Reinhart and Winston. 

 

Mezirow, J. (1991). Transformative Dimension of Adult Learning. San Francisco, CA: Jossey-B

 Ass. 

 

Miles, M. &Huberman, A. (1994).Qualitative Data Analysis: An Expanded Sourcebook, 2
nd

ed. 

 Thousand Oaks, Sage. 

 

Miller, W. L., & Crabtree, B. F. (1992). Primary care research: A multimethod typology and 

qualitative road map. In B. F. Crabtree & W. L. Miller (Eds.), Doing qualitative research. 

Research methods for primary care (Vol. 3). Newbury Park, CA: Sage. 

 

Moustakas, C. (1994). Phenomenological research methods. Thousand Oaks, CA: Sage. 

 

Partnership for 21
st
 Century Skills.(2015). White Paper on 21

st
 Century Learning Environments.

 Available from: http://www.21stcenturyskills.org/route21/ (Retrieved July 2, 2015). 

 

Popper, K. (1979). Objective Knowledge: An Evolutionary Approach. Oxford, UK: Oxford  

 University Press.First edition in 1972. 

 

Prensky, M. (2001). Digital natives, digital immigrants. On the Horizon, 9(5) (October). 

 

Republic Act 10533. (2013). Enhanced Basic Education Act. Quezon City: Congress of the 

Philippines. 

 

Ritchie, J., & Lewis, J. (2003).Qualitative Research Practice: A Guide for Social Science 

Students and Researchers (Vol. 320). London: Sage Publications. 

 

Roschelle, J. M., Pea, R. D., Hoadley, C. M., Gordin, D. N., & Means, B. M. (2000). Changing 

how and what children learn in school with computer-based technologies. The Future of 

Children, 10(2), 76-101. 

 

Sack-Min, J. (2007).Building the Perfect School.American School Board Journal, October. 

 

http://www.21stcenturyskills.org/route21/


80 

 

Sai, X. and Siraj, S. (2015).Professional Learning community in Education: Literature review. 

The Online Journal of Quality in Higher Education.2 (2). 

 

Sandrock, P. (2008). Content and Learning Team, Wisconsin Department of Public Instruction. 

 

Sarder, R. (2015). What is the central thesis of the fifth Discipline by Peter Senge, Author of the 

 Fifth Discipline?[Online]. Available from: http://www.youtube.com. [Accessed: 

 November 9, 2015]. 

 

Senge, P. M. (1990). The Fifth Discipline. The art and practice of the learning organization, 

London: Random House. 

 

Shepherd, K. (2003). Questioning, promoting and evaluating the use of streaming video to 

support student learning. British Journal of Educational Technology, 34(3), pp. 295-308. 

 

Smith, R. (2007). Teachers and Teaching: Developing Professional Identities and Knowledge. 

 Becoming Primary Teachers, 13 (4): 377-397. 

 

Smith, J.& Firth, J. (2011). Qualitative Data Analysis: The Framework Approach. Nurse 

Researcher, 18 (2), 52-62. 

 

Stanage, S. M. (1987). Adult education and phenomenological research: New directions for 

theory, practice and research. Malabar, FL: Robert E. Krieger. 

 

Stanford Encyclopedia of Philosophy. (2016). The Metaphysics Research Lab, Center for the 

Study of Language and Information (CSLI), Stanford University. Library of Congress 

Catalog Data: ISSN 1095-5054. 

 

Swann, J. (2012). Learning, Teaching and Education Research in the 21
st
 Century: An  

 Evolutionary Analysis of the Role of Teachers. London: Continuum International 

 PublishingGroup. 

 

Tagg, J. (2003). The Learning Paradigm College. Bolton, MA: Anker Publishing. 

 

Tight, M. (1996) Key Concepts in Adult Education and Training, London: Routledge. 

 

Vanderberg, D. (1997). Phenomenological research in the study of education. In D. Vanderberg 

(Ed.), Phenomenology & education discourse (pp. 41-68). Johannesberg, South Africa: 

Heinemann. 

 

Vygotsky, L. S. 1978. Mind in society: The development of higher psychological processes. M. 

Cole, V. John-Steiner, S. Scribner, & E. Souberman, (Eds.). Cambridge, MA: Harvard 

University Press. 

 

Ward, D., Furber, C., Tierney S. and Swallow, V. (2013).Using Framework Analysis in nursing 

research: a worked example. Journal of Advanced Nursing, 69 (11): 2423-2431.doi: 

10.1111/jan12127 

 

http://www.youtube.com/


81 

 

Weimer, M. (2002). Learner-Centered Teaching. San Francisco: Jossey Bass. 

 

Wiggins, G. &McTighe, J. (2007).Schooling by Design.Association for Supervision and 

 Curriculum Development. 

 

Wojnar, D. & Swanson, K. (2007). Phenomenology: An Exploration. Journal of Holistic 

 Nursing, 25(3), 172-180. 

 

Yusuf, H. O. (2015). Interactive Activities and Its Impact on Studentsô Performance in Reading 

Comprehension in Senior Secondary Schools in Kaduna, Nigeria. International 

Conference on New Horizons in Education, 174: 523-528. [Accessed: January 20, 2017]. 

 

Zophy, J. W. (1982). On learner-centered teaching. The History Teacher, 15(2), 185-195. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



82 

 

 

APPENDIX A  

 

INTERVIEW PROTOCOL  

 

1. Before the LEEP training, describe your classroom environment in terms of the 

following: (cite an example and elaborate the situation/scenario) 

a. studentsô interaction and overall behavior 

b. motivating students to learn  

c. engagement of students 

d. engaging the students on task 

e. kinds of questions raised during discussions. 

 

2. Before the LEEP training, how do you make the students know the objectives of the 

dayôs lesson?  Give examples of activities on how you introduce the objectives of the 

lesson. 

 

3. Before the LEEP training, do you consider what students already know about the topic in 

the planning and delivery of the lesson? How do you do this?  

a. How do you find out what students already know about the topic?  

4. Before the LEEP training, what kind of learning activities do you introduce in your 

classes? Enumerate and describe elaborately the activities. 

a. What learning materials do you use? 

b. What are the teaching approaches you employ? 

c. What are the teaching resources (internet, library) do you utilize? 

5. Before the LEEP training, how do you know what your students have learned? Elaborate 

your answer by describing the process.  

a. What kind of assessment tools do you use to assess studentsô learning? 

b. How do you make students know what they have learned? 

c. How do you make students know what they have not learned? What actions do 

you take to help those students who do not learn? 

6. Before the LEEP training, how do you make the students apply the knowledge they learn 

in class? Elaborate your answer by describing the process. 

a. How do you know that students apply the knowledge they learn in class? 

7. Before the LEEP training, how do you know how and why your studentsô learn? 
Elaborate your answer by describing the process. 

a. Cite evidences of studentsô learning. Provide examples of these evidences.  
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Name of Teacher: _____________________________________________ 

School: __________________________________________________ 

Grade/Year: __________________________________________________ 

Learning Area: _______________________________________________ 

Competency/Learning Objective: _________________________________ 

Time started/time ended: ________________________________________ 

Date:   ________________________________________ 

 

APPENDIX B  

Constructivist Instructional Techniques Observation and Rating Sheet. 

CONSTRUCTIVIST INSTRUCTIONAL TECHNIQUES  

OBSERVATION AND RATING SHEET  

(Adopted from Creemers, B.P.M., 2005) 

 

 

 

 

TECHNIQUES 

 

DESCRIBE INSTANCE/S ( Star 

Approach) 

 

RATING  

1. Teacher carries out complex 

tasks and informs learners about 

the process that are required to 

accomplish those tasks 

(modeling). 

  

2. Teacher helps learners to find 

their own ways to accomplish 

tasks (coaching). 

  

3. Teacher provides help that 

learners need to carry out parts 

of the tasks that they cannot yet 

master on their own, then 

gradually withdraws as skills of 

learners grow (scaffolding and 

fading). 

  

4. Teacher invites learners to 

articulate their ideas, problem 

solutions, suggestions and 

thoughts (articulation).  

  

5. Learners compare their 

solutions to the solutions 

offered by the teacher or other 

learners (reflection). 

  

6. Learners are exposed to a 

variety of problem solving 

activities (exploration). 

  

7. Teacher transfers knowledge 

and skills to a higher non-

specific level (generalization). 

  

8. Teacher creates ample 

opportunities for learners to 
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Prepared by: 

 

 

Observerôs Signature over Printed Name 

interact with each other 

(collaboration). 

9. Learners relate new knowledge 

to anchor in their prior 

knowledge  

(Provision of anchors). 

  

10. Teacher clarifies goals of 

learning. Tasks and problems 

are authentic and situated in a 

meaningful context  

(Goal orientation and 

situation). 

  

11. Objective is attained. 

Rubrics for Attainment of 

Objective: 

90 and above ï  5 pts. 

80 ï 89  4 pts. 

75 - 79   3 pts. 

65 - 74  2 pts. 

64 and below 1 pt. 

  

Average Rating  

Descriptive Rating  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Conforme: 

 

 

Teacherôs Signature over Printed Name 

Legend: 4.500 ï 5.000 ï Outstanding (Very clear, evident, and emphasized) 

 3.500 ï 4.499 ï Very Satisfactory (Clear and evident but not emphasized) 

 2.500 ï 3.499 ï Satisfactory (Not so clear and evident) 

 1.500 ï 2.499 ï Unsatisfactory (Difficult to notice) 

 Below 1.499 ï Poor (Cannot be seen at all) 

 

Note: Whole numbers will be used in rating. 
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APPENDIX C 

Sample of filled formConstructivist Instructional Techniques Observation and Rating 

Sheet. 

 

 



86 

 

 

APPENDIX D 

INFORMED CONSENT FORM  

 

Dear _________________: 

  

 I am currently taking my Dissertation to describe and understand the lived experiences of 

paradigm shift in teaching of exemplar teachers in the Division of Guimaras. In accordance to 

the ethical principles, I am seeking your consent of participation for the said research. 

 

Confidentiality:  
 Any information obtained during this study which could identify you will be kept strictly 

confidential. Although the study will use participant language and quotes, names of the 

participants will not be mentioned. The information obtained in this study will be used as the 

basis for the dissertation in Educational Leadership and Management. 

 

Opportunity to Ask Questions: 
 You may ask any question concerning this research and have those questions answered 

before agreeing to participate in or during the study. If you have any questions about being a 

participant in the research or to express your concerns about the study, you may contact this 

researcher at cellphone number 0917-6202082. 

 

Right to Revoke or Withdraw Participantôs Consent at Any Time: 
 Participation in this study is voluntary. You can refuse to participate or withdraw at any 

time. 

Consent Agreement Form 
 You are voluntarily making a decision whether or not to participate in this research study. 

Your signature certifies that you have decided to participate having read and understood the 

information presented. You will be given a copy of this consent form to keep. 

 

Thank you very much. 

 

Name and Signature of the Research Participant:         

 

__________________________________________                                   

 

Date: ______________________________________ 
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APPENDIX E 

 

DEMOGRAPHIC PROFILE OF PARTICIPANTS  

 

Teacher Age 
Marital 

Status 
Rank 

Educ. 

Attainment  

Yrs. 

Teaching 

Experience 

LEEP Training  

1 31 M T3 BSE 10 O 

2 39 M T1 BSE 15 E 

3 31 M T3 BSE 9 E 

4 37 M T3 BSE 15 O 

5 35 M T2 BSE 11 O 

6 39 M T3 BSE 17 O 

7 23 S T2 BSE 4 E 

8 33 M T1 MED 8 O 

9 41 M T1 BSE 19 O 

10 51 M MT1 BSE 28 E 

11 22 S T1 BSE 2 E 

12 43 S T1 BSE 16 O 

13 46 M T1 BSE 13 E 

14 29 M T1 BSE 10 O 

15 41 M MT1 MED 15 O 

16 26 S T1 BSE 3 E 

17 26 S T1 BSE 4 E 

18 24 S T3 BSE 4 E 

 

    Legend:  

  Marital Status: M=married; S=single 

  Rank: T1=Teacher 1, T2=Teacher 2; T3=Teacher 3; MT1=Master Teacher 1 

  LEEP Training: O=original; E=echo 
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APPENDIX F 

Interv iew Transcript and In-vivo Codes of Teachers 2 ï 18 

 

Interview 

Transcript (Before 

the LEEP) 

In-vivo Codes 

(Before the LEEP) 

Interview 

Transcript (After 

the LEEP) 

In-vivo codes 

(After the LEEP) 

Student interaction 

was limited 

because students 

were just sitting 

and listen to 

whatever the 

teacher delivered. 

For example, the 

teacher will give a 

problem solving 

drill, afterwards 

the teacher asks 

about the answer. 

The students were 

not given the 

opportunity to 

discuss the final 

answer was arrived 

at. 

The teacher acted 

as the star in the 

classroom while the 

students served as 

audience and they 

just say ñyes or 

noò. 

The students just go 

to school for 

compliance in 

order to pass the 

subject and the 

grade level. They 

were contented 

with the passing 

grade of 75%. 

During discussions, 

students were asked 

simple recall 

T2: a. students 

were passive, just 

sitting and 

listening. 

b. poor motivation 

technique ï 

teachers does all 

the talking like a 

star in the 

classroom and 

students are treated 

as mere audience.  

c. low student 

engagement 

(observed: students 

seem to go to 

school for 

compliance only or 

in order to pass the 

subject and the 

grade level) 

d. studentsô were 

not participative; 

outputs were poor; 

happy with 75% 

grade. 

e. teacher raises 

objective type 

questions (what, 

where, when, who) 

and yes/no 

questions. 

Students were no 

longer sitting on 

their chairs but 

moved and 

interacted with 

their classmates. 

They were given 

ample time to 

work individually, 

then discuss 

answers with their 

group mates, and 

present to the 

class their 

answers. 

Students were the 

stars in the 

classroom while 

the teacher served 

as facilitator. 

Students were 

more aggressive 

and cooperative in 

giving and 

sharing their 

insights. They 

were excited to 

listen with the use 

of videos. 

I applied 

constructivist 

teaching 

techniques to 

guide my students 

during group 

activities. 

óHow and Whyô 

questions were 

a. students are interactive; they 

formulate their own ideas and 

share with their classmates 

b. teacher motivates students by 

giving them opportunity to talk; 

students become aggressive (in 

giving insights) and 

cooperative.  

c. students are more engaged; 

teacher tries a variety of 

teaching techniques; students 

are excited of the techniques the 

teacher employ such as using 

videos 

d. students actively participate; 

output quality has improved; 

teacher applies scaffolding; 

teacher employs guided group 

activities 

e. teacher asks ñHowò and 

ñWhyò questions; students are 

given the chance to explain his 

ideas and defend them. 
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questions like ó 

what, where, when, 

who.ò 

given to explain 

process and 

solution. I 

emphasized that 

there was no 

wrong answer. 

 

Student interaction 

was more or less 70 

ï 75%. Some 

students were not 

attentive and 

responsive towards 

their 

classmates/teacher. 

I spent much time 

thinking about 

activities to 

motivate students, 

and simple 

questions were 

often asked. I told 

students about the 

topic for the day. 

During experiment 

by group, other 

students relied on 

their group mates. 

They just waited for 

the results and 

copied the answers. 

They just observed 

while others were 

working. 

Students were 

asked simple 

questions and very 

seldom were there 

follow-up 

questions. 

T3: 

a. some (70-75%) 

were not attentive 

and responsive 

towards their 

classmates/teacher 

Example: During 

class discussion 

students were 

afraid to express 

their ideas.  

b. teacher asks 

simple questions 

c-d.  some students 

were passive (rely 

on classmates or 

group mates) 

e. teachers asks 

simple questions 

with few follow up 

questions; 

Students became 

more active and 

participative.They 

were not hesitant 

to share their 

ideas.  

I used varied 

motivational 

approaches which 

made students 

excited as to what 

would happen in 

the dayôs lesson. 

The lesson was 

connected to 

things and 

situations related 

to their real lives. 

I was able to 

design activities 

and tasks which 

would allow each 

member of the 

group to perform 

his/her role.They 

felt important to 

the successful 

performance of 

the group. 

I was able to 

prepare HOTS 

questions to 

motivate students 

to think critically. 

I realized that 

there was better 

learning once 

students were 

sharing, 

contributing, 

a. students are more active, 

(participative or interactive); 

students showcase 

understanding of the lessons in 

sharing; teacher is more open to 

diverse ideas  

b. teacher finds real life 

applications of the lesson 

c-d. students become active; 

students contribute to group 

performance (output)  

e. teacher asks HOTS questions 

based on student activities; 

students are 

sharing/contributing/interacting/ 

discussing. 

f. teacher uses varied 

motivational approaches which 

make students excited to learn. 
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interacting, and 

discussing 

through HOTS 

questions. 

There was one-way 

interaction only 

because if I asked 

question, I needed 

to call the name of 

the student before I 

could solicit an 

answer. Students 

were ashamed to 

ask questions and 

they pretended to 

understand the 

lesson. Many times 

they failed to do 

their assignments 

because they did 

not understand the 

lesson. 

T4: 

1. studentsô are not 

interactive (need to 

call names; they 

donôt volunteer to 

recite/answer; one 

way or teacher to 

student only); 

students are 

observed to have 

short span of 

learning (lots of 

activities/examples 

needed); students 

pretend they 

understand the 

lesson, afraid to 

ask questions, 

afraid to answer; 

fails to do 

assignments 

There was a 

three-way 

communication 

inside the 

classroom; 

teacher-student, 

student-teacher, 

and student-

student. 

Students were 

eager to ask 

questions without 

hesitations and 

interaction went 

on smoothly.  

The teacher 

served as the 

facilitator of 

learning.  

The Knowledge 

Channel videos 

served as 

motivation for the 

lesson because 

students paid 

attention once the 

viewing began. 

Concepts were 

easily understood 

if presented 

through video. 

interaction becomes 3way ( TS-

ST-SS); students are eager to 

ask questions; students relate 

the lesson to real world as 

manifested in the context of 

their questions; students are 

eager to learn because of KC 

videos; concepts easily 

understood if presented through 

video. 

Pupils were 

passive. They just 

listened and took 

the information 

given them. In 

terms of 

motivation, I often 

showed pictures 

while the pupils 

answered questions 

about the pictures 

shown. Pupils were 

T5: 

T-S interaction 

only; passive 

(listen and take 

down notes only) 

;teacher uses 

pictures (then share 

ideas); students 

hesitant (due to 

unsure of answers); 

hence not engaged; 

little opportunity is 

There was active 

interaction 

between pupils 

and the teacher in 

a two-way 

process. Pupils 

felt free to explore 

and share their 

ideas with less 

hesitations. I used 

games to keep my 

pupils active. 

Students are actively 

interacting; ST and SS; students 

not hesitant to share ideas; 

teachers use pictures and games 

to motivate; teacher provides 

varied activities, ask simple 

(literal) to complex (require 

reflection) questions. 
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hesitant and were 

afraid to explore or 

take risks. If the 

teacher ask 

questions they 

prefer to keep quiet 

if they were not 

really sure of their 

answers. They were 

scared to give 

wrong answer. 

Pupils took down 

notes rather than 

understanding the 

lesson. 

Low level questions 

were asked and no 

follow-up questions 

were given. 

given to interact; 

students work on 

their own; teacher 

asks low level 

questions without 

follow up 

They were 

provided varied 

activities to keep 

them engaged. 

They help each 

other to finish the 

task and they felt 

a sense of 

ownership. 

During the class 

discussion, 

questions asked 

ranged from 

simple to complex, 

and allowed 

pupils to think and 

reflect. 

Students were 

passive and most of 

the time itôs  a one-

way 

communication 

wherein students 

just listen to the 

teacher. There was 

limited interaction 

because activities 

were not done 

collaboratively. 

Students tended to 

hesitate in sharing 

their ideas. 

My motivation was 

limited to giving 

advice. 

I usually gave 

lecture since I had 

limited knowledge 

on teaching 

techniques being a 

new teacher. I 

noticed that many 

students found it 

hard to mingle with 

their fellow 

T 6: 

a. students were 

passive and most 

of the time its TS 

communication 

(students listen 

only); interaction is 

limited; students 

are silent (hesitant 

to share ideas) 

b. teacher 

establishes a 

boundary (wall) 

from students; 

teacher gives 

advice 

c. lecture and 

question and 

answer (low level); 

teacher gives few 

activities only 

d. students are 

given group 

activities (only few 

benefit as others 

rely on group 

mates) 

e. students have 

Students were 

given time to 

freely interact 

with one another, 

so they enjoyed 

being with their 

fellow classmates. 

I motivated my 

students by giving 

them credits, 

scores, and 

rewards/prizes. I 

gave tasks that 

needed 

collaboration, and 

I noticed that they 

were not bored or 

sleepy. I did the 

work of a 

facilitator. 

Students could 

manage to answer 

the How and Why 

questions. 

a. student interaction improved 

as they are given opportunities 

to interact; active and eager to 

participate; competitive in 

group activities;  generally 

motivated to learn; not bored or 

sleepy. 

b. teacher motivates through 

scores and rewards 

c. students are engaged in 

various activities in and out of 

school 

d. students are given more time 

to interact with classmates in 

group activities 

e. teacher asks HOTS 

questions; 
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classmates. Some 

would ignore 

responsibilities 

since their ability 

to lead was weak. 

I would give 

questions that were 

simple and easy 

without follow-up. 

These were the 

who, what, when, 

and where 

questions. 

difficulty 

answering how and 

why questions, 

only who, what, 

when, where; no 

follow up 

questions given 

Students did not 

share/exchange 

ideas with their 

classmates because 

most of the tasks 

were done 

individually. 

I had difficulty in 

motivating students 

to learn. 

I gave 

opportunities for 

collaborative work. 

I asked students to 

rate the 

performance of 

their peers and I 

observed that they 

tried their best to 

outdo the other 

groups. 

I raised questions 

with varying levels 

of difficulty. 

T 7: 

a. students were 

not active; not 

interactive (donôt 

share ideas) 

b. students were 

silent; not 

motivated 

c. teacher gives 

collaborative work; 

students compete 

and try to outdo 

others 

d. teacher asks 

questions with 

varying levels of 

difficulty  

Students 

interacted with 

one another. By 

providing certain 

songs/video clips 

that aroused 

student interest, 

they sang along, 

even exhibited 

greater interest on 

the dayôs lesson. 

The activities 

provided actively 

engaged the 

students, and in a 

spontaneous way. 

I often asked 

HOTS questions. 

a. students are highly 

interactive 

b. teacher gives songs/video 

clips that aroused studentôs 

interest (students sing along) 

c. teacher gives activities; 

students are participative; 

students participate willingly 

(not forced) 

d. teacher  asks HOTS 

questions 

Learners were 

passive.  

I motivated the 

learners by asking 

questions. 

Sometimes I did 

group games but 

only the achievers 

were participating 

actively. 

T 8: 

a. low interaction 

(sit on chair); 

teacher employs 

discussion and 

lecture 

b. teacher 

motivates by 

asking series of 

questions; gives 

My students were 

active in class 

activities. They 

were more 

interactive and 

excited as they 

participated in 

every task. I 

introduced a lot of 

activities to 

a. students are active in 

activities; excited; participate in 

all tasks 

b. teacher employs lots of 

activities which are lively and 

enjoyable for students; students 

enjoy the activities such as 

games, contests, simulations 

c. all students are engaged; no 

student left doing nothing; 
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If I gave problems 

to be solved and 

asked the learners 

to present their 

solutions to the 

class, some were 

hesitant to present 

because of the fear 

that their answers 

might be incorrect. 

I often asked low-

level questions. 

incentives; 

sometimes games 

(problem: only 

achievers actively 

participate) 

c. students not 

willing to be 

engaged (teacher 

needs to call 

them); students are 

hesitant to give 

answers (afraid) 

d. teacher asks 

low-level questions 

(what, when, 

where, who) 

motivate the 

students. There 

were group 

games, contests, 

and simulations. 

All students were 

engaged on the 

task assigned to 

them. I usually 

asked high-level 

questions. 

students do their best 

e. teacher asks HOTS questions    

Studentsô 

interaction and 

overall behavior 

before the LEEP 

training was 

passive. In 

motivating  

students, I simply 

used my 

creativeness as my 

resources in 

creating materials. 

There was poor 

pupil engagement 

because of lack of 

varied activities 

and resources. 

T 9: 

Students are 

passive; interaction 

is limited 

Motivation 

techniques by 

teacher are limited 

(due to teacherôs 

limited exposure to 

online materials 

and other sources) 

Limited 

engagement 

because of limited 

activities; not 

given opportunity 

to discuss 

Students were 

active. They 

shared their ideas 

and actively 

interacted in class 

discussion. I 

browsed the 

internet so that I 

could produce 

varied materials 

to motivate my 

students. Critical 

questions were 

asked of students 

to help them think 

critically. 

Students are active and 

participative (share ideas) in 

class discussions; teacher 

utilizes resources from the 

internet; teacher employs 

various teaching strategies; 

students are engaged; teacher 

asks questions that require 

critical thinking 

I am into the 

traditional way of 

teaching wherein 

the interaction is 

between the 

students and me. I 

am motivating 

students to learn by 

encouraging them 

to achieve their 

goals in life. 

Students were not 

given equal 

opportunity to 

T10: 

limited interaction 

among students; 

teacher motivates 

students by 

reminding them to 

achieve their life 

goals; classroom 

activities are 

limited; students 

are not given equal 

opportunity to 

discuss and interact 

(some sit down 

My students were 

very active. They 

shared their views 

about the topic. I 

talked less and I 

gave more 

activities to work 

on. They were 

eager to 

participate. They 

had fun and were 

the ones who 

chose their 

leaders. I asked 

Improved interaction and 

participation; student share 

ideas; teacher gives more 

activities, students become 

active and eager to participate 

as they are having fun in 

activities; students 

assign/assume roles in group 

activities; teacher asks HOTS 

questions; questions are based 

on real-life scenario 
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engage themselves 

in meaningful 

learning. Those 

who were already 

good in class were 

actively 

participating in 

class while the rest 

were passive. 

Questions were 

asked from simple 

to complicated ones 

based on the book 

or the topics from 

the reference 

materials. 

andlisten); students 

who are good are 

the ones doing the 

group tasks, the 

others simply 

observe or donôt 

pay attention at all; 

questions are asked 

from simple to 

complicated (based 

on the book or the 

topics from the 

reference 

materials) 

more HOTS 

questions related 

to real life 

situation. 

Pupils were passive 

listeners. They had 

short attention 

span. Interaction 

was one-way only. 

I prepared minimal 

activities, not 

enough to learn on 

their own. 

Sustaining pupil 

interest was hard to 

do. 

Only high 

achievers were 

actively 

participating in 

class. 

I was already 

aware of the 

different levels of 

questions. I ask 

simple questions 

first then followed 

by questions that 

required higher 

level thinking. 

T 11: 

Students are mere 

listeners; students 

have short 

attention span; 

interaction is 

limited to teacher 

to student only; 

teacher gives few 

(minimal) 

activities hence 

students have 

limited 

engagement and 

opportunity to 

interact; students 

are engaged in 

motivation only 

where there are 

games but attention 

subsides during 

discussion; only 

high achievers 

were actively 

participating in 

class; question 

vary from simple 

to HOTS 

Classroom 

environment was 

friendly and 

interactive. I 

structured the 

seats in such a 

way that pupils 

faced each other. 

Cooperative 

learning was more 

frequently utilized. 

I gave them 

challenging tasks 

to stimulate them 

to think and 

organize their 

materials.  They 

brainstorm to 

come up with very 

good outputs. I 

used educational 

videos and 

pictures which 

greatly helped 

them in 

understanding the 

lesson. They were 

able to share 

ideas beyond my 

expectations. 

Classroom is friendly and 

interactive; teacher varies class 

seat arrangement (pupils face 

each other); teacher employs 

cooperative learning; students 

are given challenging tasks; 

students are given opportunity 

to brainstorm; teacher uses 

videos, pictures hence students 

are attentive;  teacher gives 

open ended questions, and 

questions requiring critical 

thinking; students able to share 

ideas beyond expectations of 

the teacher. 

Student interaction T 12: Studentsô Students are actively 
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was limited and 

restricted. They 

could not go 

outside the topic 

being discussed. 

Students were 

motivated through 

grades. Low or 

failing grades 

would prevent them 

from moving to the 

next grade level. 

I provide the 

knowledge and the 

students receive 

them. 

Students were 

engaged in a very 

structured way. 

Questions given 

were simple recall 

and encouraged 

memorization. The 

questioning 

technique was 

content-based and 

not process-based. 

Studentsô 

interaction is 

minimal and 

restricted; 

motivation was 

more on grades; 

teacher spoon 

feeds or provides 

everything 

(students just 

receive); teacher 

gives less group 

activity, less 

opportunity to 

interact and 

discuss; simple 

recall questions are 

given encouraging 

memorization. 

Content-based 

questioning 

technique and not 

process-based. 

 

eagerness to 

participate was 

notable. 

Sometimes the 

class was buzzing 

with productive 

noise because the 

students were 

actively 

participating. 

They were excited 

and enjoyed the 

downloaded 

videos. They loved 

role playing. They 

were given more 

opportunities to 

interact while I 

facilitated their 

learning. I asked 

more of HOTS 

questions. 

participating (sometime noisy 

but productive); students enjoy 

the class, eagerness to learn is 

notable; teacher uses videos, 

role playing; students are given 

more opportunity to interact and 

discuss; teacher asks HOTS 

questions  

 

Oral participation 

of students was 

minimal. They were 

shy in participating 

in class discussion. 

They just wait for 

the teacher to say 

the correct 

answers. 

Motivation was 

more on board 

work and simple 

games. Discussion 

was more of 

teacher talk. The 

teacher tended to 

spoon feed the 

pupils. 

Questions raised 

were easy and 

T 13: 

Students are 

generally passive 

(shy ones are 

observers); 

teachers use board 

work and simple 

games to motivate 

students; teacher 

dominates the 

discussion (spoon 

feeds the pupils); 

teacher raises easy 

and simple 

questions. 

My students were 

excited and 

responsive in 

class activities. I 

used worksheets 

or power point 

presentations. I 

encouraged my 

students to ask 

questions and 

participate 

actively in class 

discussion. 

 

Students are excited and 

responsive in class activities; 

teacher uses worksheets, 

PowerPoint presentations; 

students are encouraged to 

ask/answer questions and 

participate actively in the 

discussions 




