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ABSTRACT

This phenomenologicatudylookedinto the changes in thearadigm of teachingmong
teacher trainees ttfie LEEP trainingprogramconducted on June 281, 2013 and August 242,
2015in the Division ofGuimaras Philippines This responded to the need of the Department of
Education to document evidencesthe field on the changes in pedagogy as a result of the
implementation of the K to 12 program and the development fchtury learnersData were
gatheredthrough exhaustive interviewith eighteen (18gxemplar teachers coming frolboth
elementary and secondary schools of téne (L0) districts of Guimaras Significant responses
which reflected their experiences both before and aftePLE&ningwere coded and organized
intoamatrixGr oenewal dés phenomenol ogi cal process W
paradigm shift in teachingThe data were analyzed using the Framewdghod, wherethe
seven {)-point LEEP sequenc&as considered. The sequence wategorized intdhree B)
components namely; formulating learning outcomes, assessing learning outcomes, and
designing learning activitieRResultsrevealed that LEEP training made the teachers learner
centered in theirelaching and developed in them the initiative to explore ways and means to
ensurethattheir learnersvereactivelyengaged in their learnin@he paradigm shift in teaching
experienced by teachers who have undergone the LEEP training is described ageairchan
behavior in terms of studentsd response, teac

Theshift in pedagogy is mosheededor 21stcentury learning.

Keywords:teaching  paradigntearning  paradigm, paradigm shift, Gr oenewal do6s

phenomenological procedsamework methogghenomenology, Guimaras, Philippines.



CHAPTER |

THE PROBLEM AND REVIEW OF RELATED LITERATURE

INTRODUCTION

On June 8, 2013, the government took a bold and decisive step in drastically reforming
the Philippine educational system with the passage of Republic Act No. 10533, éntitladt
Enhancing the Philippine Basic Education System by Strengthening Itscilwm and
Increasing the Number of Years for Basic Education, Appropriating Flhdseforeand for
Ot her Purposes, 0 otherwise known as the AENnha

Pursuant to the issuance of Republic Act 10388, corresponding Implemeang Rules

and RegulationRR) was subsequently issued by the Department of Education, Commission on
Higher Education, and Technical Skills Development Authority on September 24, 2013, the
interpretation of which shall be taken in the light of the Detilameof Policy found in Section 2
of the Act.This is embodied in DepEd Order No. 43, s. 2013

Br. Armin A. Luistrg FSC (2015) former Secretary of the Department of Education,
stressed the urgency of the key refggnogram todecongest and enhance th&sic education
curriculum and to be at par with international standaadsthe country is at present the only
remaining country in Asia with a 1year preuniversity programit is a deliberatattempt to put
the Philippines at par with the rest of the wordthd it seeks tamprove the current dismal
situation where high school graduates can no longer land debentonsequently, Department
of Education,Order No. 31, s. 2012 was issued eimng the policy guidelines on the
implementation of Grades 1 to 10 of the K toBasic Education Curriculum effective School

Year 20122 01 3. Schools were <challenged, o to i mpl



innovative ways, for the curriculum can leealized without compromising the philosophy of
tot al | e ar n dtwas thehis spiritvihene thenLtearning Effectiveljtough Enhanced
Pedagogies (LEEP) Trainingdgramfor teachers and school headas implemented in the
Division of Guimara®f Region VI, Department of Education.

The LEEP training program envisions a transformed classroom where learners are active
in meaningmaking and understanding in a dynamic learning environment (LEEP Modules,
2013)lt has the following objectivest. Share best practices in relation to teaching approaches
that are currently being used; 2. Identify emerging pedagogies or pedagogies teachers know but
may not have been fully practiced by them; 3. Demonstrate a lesn@red approach to
teachingand aleaerf ri endl y environment for Al earning
technologies or mukinedia supplements in teaching; 5. Familiarize with evaluation of learning
outcomes at the diagnostic, formative, and summative stages; 6. Contextoaleeof the
standarccontent inthe K to 12curriculums and?. Indicate willingness and interest to pursue the
emerging shifts in teaching and learning

The contents of the LEE#Paining program are as follow$; Learnercentered classroom
environment; 2.Constructivism; 3. Teaching approa¢hmegiiry learning, collaborative learning,
problembased approach, projedeased learning, authentic learning/activities, integrated
approach, problemolving approach); 4Role of teachers as facilitators of learning and as
Adi rectorso of the conditions for | earning;
6.Evaluation of learning outcomes.

Finally, the LEEPtraining sequace as conceptualized by the Knowled@hannel
Foundation, Inc. and th&raining Team is as follows]. Establishing the teachidgarning
environment; 2.Creating awareness of the theme/objectives for the day or for the lesson episode;

3.Assessing prior knowledge; 4.Delivering the lesson emopb.Exhibiting/Celebrating



discoveries; 6.Integrating/Applying transformatiand 7.ReflectingThis sequence is broadly
categorized to draw out the paradigm shift of teacher participants in the study from teaching to
learning. The results will be usefuo all educators who are committed to the development of

teachers as they strive to be continually relevant to the fast changing times.

REVIEW OF RELATED LITERATURE

Duringthe Supernt endent sd L e ad e r (©diobgy20R2to 6epmuayn f or
2014), there was an engaging discussion in the initial modulesitathe change in mental
models as facilitated by Professor Juan Kanle. nt a | model i's an expl an
thought process about how something works in the real wRdtkrence was made on the book
by Senge (1990 nt i t heeHfth Discipline: The Art and Practice of the Learning
Organizatiorp w h e r author artichlatedhat vision, purpose, reflectiveness, and systems
thinking are essential if organizations &weaealize their potentiallhis idea of change in mental
model s prompted the researcher to consider i
models, particularly in terms of paradigm shift in teaching as an aftermath of the LEEP training

program.

Paradigm Shift

The essence of paradigm shift in teaching can be understood clearly if the concept of
paradigm shift is first discusseduhn (1962), in his highhacclaimed bookii T S&ucture of
Scientific Revolutions,o first conceptualized
thinking to another. According to him, science experiences long periods of conceptual continuity
whi ch he call ed i n or mdollowed dy abruptediscpntintlitiee As, t hi

fundament al changes i n ment al mo d e | sets i n,
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classic example of this paradigm shift is the revohdry idea of Copernicus (1471543)
thathe earth revolves around the sul created upheavals in thought and belief as well as
resistance from powetbatbe fa several centuries

Kuhn (1962) argues that paradigm shift evolves in a series of phases: -paR@igm
phasei there is no consensus on any particular theorythace are several incompatible or
incomplete theories; 2) Normal science phas®me bold scientists start exploring alternatives
to longheld assumptions. The resulting new paradigm is usgedigted with strong resistance.

The above concept of paradighift is reinforcedy Barker (1975) who discovetisat it
canexplain revolutionary change to all areas of human endeavor, including educasate
from being a change in thinking process, De Giorgio (2@ihdls out that it is also one way of
creatirg an instant belief changk.is an action of submitting to a view (Stanage, 198&nzin
and Lincoln (2000) supports this by defining
actiono, dealing with firgcthepDsn wiopslicigd/in ews | t i
Groenewald, 2003As a change in belief, it manifests itself in terms of behavior as put forth by
Ajzen & Fishbein (1990}hrough their Theory of Reasoned Action that behavioral intentions,
which are the immediate anteceteto behavigrare functions of salient information or beliefs
about the likelihood that performing a particular behavior will lead to a specific outcome. Ajzen
(1985) further extended the boundary condition of pure volitional control through another theory
called the heory of Planned Behavior. This is accomplished by including beliefs regarding the
possession of requisite resources and opportunities for performing a given behavior. The more
resources and opportunities individuals think they possess, the greater [sholdar perceived
behavioral control over the behavior.

Currently, there is a trend towards the practice of the behavior of lezmiared

teaching. In the reviews by Sai and Siraj (2015) of the Professional Learning Board of the United



11

States of Amerie decl ared t hat i we have moved from
p ar a dHegenthe @ole of the teacher shifts from transferring knowledge to the students to that
of being a coach. This echoes the statement of King (2011) that the role ed¢hertis to be a
Agui de on the sideo i nEtsetledeaohdr guales arel @ogpehestha t h
learners as they discover knowledge. Blumberg (2008) alscribdes this as learneentere
teaching, where the instructor shifts in role a®gof information to a facilitator of learning.
In the school settingBarr & Tagg (1995) arguethat the very mission, vision, culture,
and structure of a college must undergo a paradigm shift from the Instruction Paradigm to the
Learning ParadigmThis is from being an institution that provides instruction to students to an
institution that produces$earning in studentsThis view is shared by the educational policy
leaders of the Philippinewith the enactment of Republic Act 10533 or the Enhancedc Bas
Education Act of 2013. The ensuing Implementing Rules and Regulations states in Section 10.2e
that , A the curriculum shal/l use pedbasgdhygi cal
reflective, coll aborative, and integrative. o
Liu, Qiao, & Liu (2006) explain that in order to understand leag®tered teaching, it
IS necessary to start with teacloenteed approach. The latter assuthat learners are passive
and thestimuli in the environment promphiem to be active. Thus, it is the role bétteacher to
stimulate desired behavior by providing the desired environment. The focus of attention, then, is
the teacher. On the other hand, the leacesitered approach assumes that learners are the focus
of teaching, active, and unlimited in potehtf@ developmen(Liu, Qiao, & Liu, 2006).
In 1996, Tight positghat teaching is no longer seen as imparting knowledge to the
learners and is now redefined as facilitation of-dekcted learningThis is reinforced by
Wiggins and McTighe (200When they define facilitative learning ashelping learners

Aconstructodo meaning and come to an wunderstandc
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are guided in their inquiries into complex problems or situations through questioning, probing,
and processelated commentary, with little or no direct instruction from the teachbey
reiteratefurther that facilitative teaching rests on the common belief that learners can develop
understanding only by being asked to continually question and rethink theieranswight of
feedback in order to make sense of ideas. They have enumerated the things that the best
facilitators can do, as follows: 1. Set up issues, problems, and investigations for inquiry and
di scussi on; 2. Gui de t he. Réfrairafrom excessive instrugtiomg k i n g
4.Model and encourage the use of strategies and habits of mind; and 5. Work to make themselves
unneeded

Brarsford, Brown, & Cocking (200) similarly claim that learners learn best by
Aconstructi ngo kmbioawdn eofd exgerierice, antarpretation, and structured
interactions, with peers aneéachers. They further revetdat when students are placed in a
relatively passive role of receiving information from lectures and texts oty fail to develop
sufficient understanding to apply what they have learned to situations outside their texts and
classroom. In atition, Gardner (1993) propousdhat children have different learning styles,
and that the use of metth® beyond lectures and books colédp reactchildren who learn best
from a combination of teaching approachEsis characterizes 2Tentury learning environment
where structures, tools, and communities inspire learners to be actively engaged in the learning
process The paper further describdéise development of the following skills: 1. Learning and
innovation; 2. Information, media, and technology; and 3. Life and career.

Banning (2005) claimthat in order to facilitate learning, teachers must be competent,
possess selsteem, hold authoritwithin the classroom, show compassion, respect for

individuals, and be flexible in the range and style of teaching methods. Freeth& Parker (2003)
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reinforcethis by adding that teacherartbe challenged and should be able to form relationships

between thenand the learners

LEEP Training Program

The need to train teachers in the desired teaching of theK to 12 curriculum is embodied in
Section 12.1 of the Implementing Rules and Regulations of Republic Act 10533 which states that
teachers shall be trained to meet the content and performance stamddh#senhanced basic
education curriculumn this light the advent of the LEEP training program cameaat
appropriate time.

According to Rina Lopez Bautista, President and Execullirector of Knowledge
Channel Foundation, Inc., the LEEP training is part of the program of helping facilitate learning
in the classroom (Knowledge Channel Guide, 2012). As envisioned by Oscar M. Lopez,
Chairman of the Foundatiorithe technology shall realiza 2T' century education for all
Filipinos, anytime, anywhereo (Knowledge Chan

The LEEP training program has the following objectives (LEEP Modules, 2013):

1. Sharébest practices in relation to teaching a@ites that are currently being used,;

2. ldentify emerging pedagogies or pedagogies teachers know but may not have been
fully practiced by them;

3. Demonstrate a learneentered approach to teaching and a leamerdly
environment f oleasndl earning how to

4. ldentify resources and technologies or multimedia supplements in teaching;

5. Familiarize with evaluation of learning outcomes at the diagnostic, formative, and
summative stages;

6. Contextualize some of the standard content in the K tort2uum; and
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7. Indicate willingness and interest to pursue the emerging shifts in teaching and learning.

The contents of the LEEP training program are as follows (LEEP Modules, 2013):

1. Learnercentered classroom environment;

2. Constructivism;

3. Teaching approaches (inquiry learning, collaborative learning, prebésed

approach, projedbased learning, authentic learning/activities, integrated appraach,

problemsolving approach);

4 . Rol e of teachers as f aoaisloi toaft otrtse od o nl dei

learning;

5. Learnerss contributors to their own learning; and

6. Evaluatiorof learning outcomes.

The LEEP training program envisions a transformed classroom where learners are active
in meaningmaking and understanding in dynamic learning environment (LEEP Modules,
2013). As Vygotky (1978 aptly declares, individuals create meaning and understanding
through interaction withheir sociecultural environmentSimilarly, Ernest (1999) upholds that
knowledge is a human produend is constructed socially and culturally (cited in LEEP Module,
p.2).

The LEEP training program makes use of video lessons in the classroom anytime the
teacher needs them. There is currently a dearth in literature abdatroducing video lessons
in the classroom by trained teachers under the LEHR#rigaprogram is a timelynnovation that
merits a research studlyis interesting to find out how the LEEP training enabled the teachers to
make use of technology for effective learning by the learmevestigating the paradigm shifts

in teaching among the teachers (training participants) may significantly contribute to
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understanding how improvement in teaching practices can happen in order to meet the content

and performance standards of the enbdnc basic education curriculum.

Phenomenology

Phenomenology is chosen as a suitable explorative research dedigs studyto
describe the lived experience of trained teachers on paradigm shift in tedicharnbe study of
structures of consciousness as experienced from thepdérson point of view ( Stanford
Encyclopedia of Philosophy, 2016).

Husserlis regardeca s fit he fountainhead of phenomeno
(Vandenberg, 1997 plthoughits origins can be traced back to Kant and Hegelbelieves that
realities are pure Ophenomenaé and the only
outside immediate experience must be ignored (Eagleton, 1983). The aim of phenomenology is
ther¢ urn to the concrete, captured by the sl og
1983; Kruger, 1988; Moustakas, 1924 cited in Groenewald, 2004).

The lived experiences of participants in the study is the primary concern of the researcher
applying phenomenology (Greene, 1997). According to Giorgi (2009), the aim of the researcher
is to describe as accurately as possible the phenomenon, remaining true to the facts and
refraining from any pr@iven framework. The chosen phenomenological method slal the
researcher to keep the fvoiceo of the parti ¢
viewpoint out through analysis (Giorgi & Giorgi, 2003).

There is a reluctance on the part of researchers using phenomenology to prescribe
techniques (dlloway, 1997). This statement is concurred by Hycner (1999) wasaid further
that one cannot i mpose a method on a phenomen

integrity of Grbenewaldp20@4nasonsupported tibis view byldakef that a
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phenomenological research does not prescribe specific techniques in data analysis since

imposing a method on analyzing a phenomenon stifles its integrity.

Conceptual Framework

Manifestations of Change
(Behavior)
* Classroom environment
* Plan and delivery of lessons
* Teachers’ perspectives on
Transformations in
their Teaching

PARADIGM SHIFT

/ changes in Belief \

™~

BEFORE AFTER
reachie | LEEPTRANInG gt SO
TEACHER- *  LEARNER-CENTERED
CENTERED Y,

* Objectives
e Content Used as a framework
» 7-step Process tor data analysis

Figure 1.Paradigm shift of teachers from teaching to learning facilitated by the

LEEP trainingprogram.

This study hinges on the idea that teacherswho have undergone LEEP training
experienced shifts in their paradigm of teaching. As envisioned in the objectives offRe LE
training program, the teacher participants are expected &rstadd and transforrheir classes
into a dynamic learning environmenhere learners are taely engaged. This shitif focus
from teaching to learning was investigated in order to have a clealerstending of how the

phenomenowof paradigm shift hgpened.
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Statement of the Problem

Theprimary objective of thestudy is to discover and understand the essence of
thephenomenon of paradigm shift in teaching based on the lived experiences of teachers who
have undegone the LEEP training program at timvision of GuimarasSpecifically the
following questiols were addressed

1. How do teachers describe their classroom environment before and after the LEEP

training?

2. How do teachers plan and deliver the lessons in terms of:

2.1 formulating learningutcomes?
2.2 assessing learnimgitcome8
2.3 designing learning activities?

3. Howdo teachers describe changetheir teaching?

Significance of the Study

This study hopes to contribute to the research in educational leadership and management
by describing the phenomenon of paradigm shift in teaching in the context of the LEEP training
in an effortto understand the journey of teachers in meeting the pedagogical stawfdduel K
to 12 programas mandated in Republic Act 10533 and transleaed embodiedin the
subsequent Implementing Rules and Regulafidresresearcher believes that understanding the
teachersé | ived experiences on par adchgom shi f
leadersto manageaccordinglyand respondo the neds of teachersvho are undergoing the
fi s h préceéss. The constraints met in the a ¢ éxperiends can be adequately addressed in

the future to ensure that the educational reform program achieves its goals.
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Definition of Terms

The following termsare operationally defined to contextualize their use in this study:

21% century learners. In this study,21® century learners are described as creative,
innovative, critical thinkers, problesolvers, possess communication and collaborative skills;
information, media, and technology skills; and life and career skills.

Enhanced pedagogiesRefer to an array of teaching strategies because there is no single,
universal approach that suits all situations. In this study, these strategies are pditofeghe r ni n g
Effectively through Enhanced Pedagogies (LEEP

Learning paradigm. In this studythe role of the teacher is that of a coaol facilitator
who guides the leaers as they discover knowledge and make meaning.

Paradigm shift.In this study, paradigm shift refers ¢bange from one way of beli&d
anotheras applied to teaching.

Phenomenology In this studyphenomenology refers to the qualitative approach used in
examiningthe lived experiencesof exemplar teachers who hadergone the LEEP training in
the Dwvision of Guimaras order to discover patterns or structure of the phenomena.

Teaching paradigmRefers to transmission teaching where information flows only from

the teacher to the learner.
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CHAPTER I

METHOD S

Research Design

Thisphenomenologicastudydescribs the experience of paradigm shift among teachers
who underwent the LEEP training prografs Groenewald (2004) posits phenomenolsgits
the researcher 6s desire t ofedimgsbeliefs, and domvietions.ar t i ¢
This exploration idrawn from a comprehensive descriptive account of their teaching practices
and perspectives before and after the LEEP training. The use of phenomenological research in
this study takes the stand otiskerl (1970) on phenomenology saying that human experiences
must be dealt with equal rigorsascience. Further, he positélsat description rather than
explanation would be the best means for identifying the essential constituents of conscious

experiencea generation of knowledge with a more authentic foundation in lived experience.

Participants in the Study

The participants in the study were exemplar teachers in the elementary and secondary
levels who were the highest scorimglividualsin the obseration made by school heads using
the instrument called the Constructivist Instructional Techniques Observation and Rating Sheet
(CITORS).Each district was represented by one (1) elementary and one (1) secoadhey te
Since there were ten (10) districts the division, there were supposed to be twenty (20)
participants in all. However, one (1) elementary participant went abroad for good, and one (1)
secondary participant fell ill during the scheduled interview. So, the total participants of the

study beame eighteen (18).
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The CITORS Instrument

The CITORS instrument was developed by the researcher adopting the techniques
developed by constructivist authors and summarized by Creemers (Za@5Appendix B)lt
assessed the learrantered way ofeaching by the teachers. The éoling werethe ten (10)
constructivist instructional techniques included in the instrument:

1. Modelingi the teacher carries out complex tasks and informs learners about processes
that are required to accomplish thossk&a

2. Coachingi the teacher helps learners to find own ways to accomplish tasks;

3. Scaffolding and fading the teacher provides help that learners need to carry out parts
of the task they cannot yet master on their own, then gradually withdrawdla®oflearners
grow;

4. Articulation 7 the teacher invites learners to articulate their ideas, problem solutions,
suggestions, and thoughts;

5. Reflectioni learners comparing their solutions to the solutions offered by the teacher
or other learners;

6. Explorationi learners exposed to a variety of probisatving activities;

7. Generalizatiori teacher transfers knowledge and skills to a higherspegific level;

8. Collaborationi teacher creates ample opportunities for learners to interact with each
other;

9. Provision of Anchorg learners relate new knowledge to anchors in their previous
knowledge;

10. Goal Orientation and Situationn teacher clarifies goals of learning, kas and

problemsare authentic and situated in a meaningful context.
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Item No. 11 is orAttainment of Objectve or t he dayodés | esson. |t
used in rating.

To accomplish the albe instrument, the observer woylgst give a brief desiption of
what was observed at the appropriate column. The description shall follow the STAR approach
in observation, that is;-Buation, T-ask, Action, Result. Then, a numerical rating of 1 t0 5 will
be made following the rubric in the instrument,wit as the lowest and 5 as thighest. An
average rating woultle determined and the correspondingcdpsive rating wouldbe given. A
consolidated ratigp of this in a given period woulckeflect the instructional competence of the
teacher.

The use of ta CITORS instrument by school heads and district supervisors was
institutionalized by the issuance of the Division Memorandum No. 106, s. 2015 dated July 20,
2015. The instrument is regularly used too in the monthly Division Management Committee

(MANCOM) meetings where demonstration teaching in all subject areas is conducted.

Context of the Study

The conduct of the ALearning Effectively t
program in the Division of Guimaras on JuneZA) 2013and on August 222, 2015provided
the context of this study.

The above training was conducted by the topnotch team from Knowledge Channel
Foundation, Inc(KCFI) led by the pioneering consultant, Dr. Fe A. Hidalgo. Full support and
inspiration were givenby Rina Lopez Bautista, President and Executive Director of the
Foundation, and Oscar.Mopez, the visionary Chairman of KCFI.

There were fiftythree (53) public elementary schools and seventeen (17) public

secondary schools included in the training. eachool had three representatives composed of
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one (L) school head antivo (2) teachers. Consequently, an echo training involving all teachers
in the Division was conducted by district fimur (4) days each from July 2, 2013 to August 23,
2013. A paralleltraining team was formed beforehand to handle the echo training and
monitoring later. There were a total of 1,318 teachers and 123 school heads trained in the end.
The subsequent echo training per district to cover all teachers and school heads, and
handed by parallel division trainers, were conductesm July 2, 2013 to August 23, 2013 in
two groups: Group A (5 districts; JulyA&ugust 2, 2013), Group B (3 districts; August 6 to
August 23, 2013), covering 8 districtBhe echo training per district wasnducted for four (4)
days to give enough time for demonstration teaching in all learning areas. This was an offshoot
of the feedback from those who attended the original training. Teachers wanted very much to see
how the content is handled in their peutar learning areas.
Recently on August 21-22, 2015, a followup training was conducted by the topnotch
team of Knowledge Channel Foundation, Inc. This is to reinforcelthagesn their teaching
practicesbrought about by the earlidraining as theteachers continue to transfortheir

classroom situations into something exciting and interesting to the learners.

Gr o e n e Wlehothénslogical Process

This study used Groenewal dds phenomenol ogi

Triangulation viaFocus

Data Collection

Data analysis (Using Group Discussions ang
”| Framework Method) Classroom Observatior]

of other informants

Transcript of
Interviews

A 4
A 4

Figure 2. Groenewal ddés phenomenol ogi cal proce
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Data Gathering

Data werecollected throughinterviewsusing an interview protoco(Appendix A)
Purposive sampling wasmployed with two teache representing each districong from
elementary and another from secondary).

Nine (9) research assistamiere hiredto help the princigl researcher gather data from
the teachermarticipants.They were the nine (9) Education Program Supervisors of the Division
and were chosen because they were familiar with the training program having been involved in
the preparation and its implementatidrney were briefed about the study and the manner of
gathering dataThey were oriented to first put at ease the particgphmt establishing good
rapport so that the latter could freely share what wathé&r minds or hears. A sample
introductoryst at ement was given whi ch {ike®wyndemstagd or ms:
your experience of paradigm shift in teaching, from teackatered teaching to learrezntered
teaching, and how the LEEP traini nThey pwereogr am
assigned districts to cover for the intervi&dinee there were eighteen participants, each research
assistant was assigned to interview two(2) participants, one in the elementary and another in the
secondary. Thactual interview took place at the schools whéee garticpants were teaching
last Juneb and 7,2016.Guided by the interview protocol, the research assistants were oriented
t hat guestions should be directed towards th
convictions about the topic at hand. This way, data would be obtained irstadirect way.
Participants were also assured of confidentiality of identity in order to promote sincere
responsesAside from notetaking, the research astants brought with themcellphonesto

enable them to audio recattie interview Informed Consenffornms were providedo the teacher
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participants prior to the intervie{Appendix D. The contents were explained first before any
signing was donelhe document was accomplished on a strictly voluntary basis and only those
in agreement with its content and signed it ended up being particiamitgpant Demographic
Profile Forms were accomplisheg the teacher participantdter they voluntarily greed to be

part of the studyresults are presented Appendix E The research assistants were also oriented

on the transcription of their respective interviews.

Data Analysis

A phenomenological research does not prescribe specific techniques inndbtsisa
since imposing a method on analyzing a phenomenon stifles its integrity (Groenewald,
200)Thi s i's supported by Hycner (1999) who fur
method (notviceey er sa) i ncl udi ng e v &hilethifstudytagkpowledgels par t
the wide array of methis to use in analyzing the cgpeenomenon, the frameworkethodis
deemed appropriate to the specdieestions thistudy endeavoretb addressThis is suited to
the sample size of the study which is 18 participants to cover fairly the whole Divistan. be
notedalsothat the objectives of th study are highly focused antderview questions followed a
structured theme. The framework methwds also deemed suited in this study because it deals
with diverse crossectional caseamong 18 teachets fully capture the different aspects of the
paradigm shif(Ritchie and Lewis, 2003)

As in any other analyses of qualitative data, the reseaitotoeigh his research assistants
commenced with transcribing the interviews and immersing into the data to gain detailed insights
from each participant. A coding matrix was drawn from the seven teatkanging components
of the LEEP training program andicators were extracted to exemplify the shiftpagadigm

after undergoingthe LEEP training. Specifically, the analysis focused on formulating and
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assessing learning outcomes and designing learning activities as thematic aspects of the

paradigm shift.

Teaching Learning
. LEEP .
Paradigm Paradigm
* Formulating Learning * Establishing Taching - * Formulating Learning
Outcomes Learning Environment Outcomes
» Assessing Learning * Creating Awareness of  * Assessing Learning
Outcomes Objectives Outcomes
* Designing Learning » Assessing Prior * Designing Learning
Activities Knowledge Activities

* Delivery of the Lesson

* Celebrating Discoveries

* Intergrating/Applying
Transformation

* Reflecting

Figure 3Data analysis frameworor examiningparadigm shift from teaching to learning.

As shown in Fig3, the phenomenon of paradigm shift in this study can be best illustrated
by examining the teaching paradigm of the participants before and after they underwent the
LEEP training. In the coding matrix, this is represented by a separate column of interview
transcripts and Hvivo codes, before and after the LEEP training. As part of uhaiaagement
(Ritchie and Lewi s, 2003) , a column was dedi
thoughts on the transcripts aneMivo codes (Gale, Heath, Cameron, Rds& Redwood, 2013)
presented in the previous columns. This column particularly returns the specific indicators of the
emerging categories of the paradigm shift, which are presented in the final column of the matrix.

After having established the initiadategories of the paradigm shift, the researcher
ventured into summarizing and synthesizing these categories by identifying associations among

them and desloping a more abstract concgiédale, Heath, Cameron, Rashid, & Redwood,
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2013). This stage of dataalysis returned a descriptive account of the phenomenon of paradigm
shift.

As a way of validating the data, other sources of information were identified and
corresponding data were collected through classroom observation of other teachers, and focus
growp discussion with some school heads and outstanding learners. This is a form of
triangulation to contrast the data and o6val

1999; Bloor, 1997; Holloway, 1997).

d
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CHAPTER 1lI

RESULTS AND DISCUSSION

As described in the previous chaptdre phenomenon of paradigm shift can be best
illustrated by examining the teaching paradigm of the participants before and after they
underwent the LEEP training-his examination will entail uplitative analysis of the teacher
participantsod | ived experiences aslhegedivedi ci pa
experiences wereased on their responses to the interview questlmresentation of results will
start with analysis of intervienesponsesf teacher 1 focusing on tlleree essential elements of
teaching:formulating learning outcomesassessing learning outcomes atebigning learning

activities.

Teaching Learning Environment Teacher 1

As shown in the Codind/atrix of Interview TranscriptTable 1) before the LEEP
training, the classroom conditions of Teacher 1 (T1) already showcased some characteristics of a
studentcentered teaching and learning. In terms of motivation, T1 already used some creative
techniqguestoinr oduce the | esson and deal with studen
presenting pictures, giving riddles and songs, and organizing games among others, followed by
asking series of questions leading towards the objectives of the present Tés=tm strategies
however seemed inadequate to keep the student
observed to be passive and could hardly give their own ideas during classroom discussion and
activities. I t wa s attehtisnggetnebsdyaisrupted. Althdughtthers weved e n t

some students who were actively participating in group activities, others were just plain
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spectators of the process. After the LEEP ¢t

environment is the usaf different interactive learning activities in class. This time, she became
conscious about giving the students opportunity to participate and interact. She also started using

vi deos and ot her mul ti medi a ma t e rabserivesl that o ar o

students became more active in the learning process, happy, and eager to participate in class

activities

Table 1a. Interview Transcripts and Hivo Codes Before and After LEEP Training
(Teacher 1)

Interview Transcript
(Before LEEP)

In-vivo codes
(Before LEEP)

Interview transcript
(After LEEP)

In-vivo codes
(After LEEP)

The learners were
passive and their
attention easily
disrupted. They could
hardly give their own
ideas.

| employed different
motivational
techniques such as
use of tures,
riddles, poems,
games, songs and
many others.

The participation of
my pupils varies.
Some were actively
engaged but others
seemed to be
onlookers.

| also employed big
group activity. To
fully engage the
students to do the
tasks, | allowed them
to rate the other
group. This served as
extrinsic motivation
for the passive
students to take part

a. students were passiv{

attention was easily
disrupted; could hardly
give their own ideas.

b. employed different

motivational techniques;
such as use of pictures,

riddles, poems, games,

songs and many others.

C. participation dbmy
students varies (some
were actively engaged

but others seemed to be

onlookers)

d. students learn throug|

group activities; to fully

engage students on the
tasks, peer rating is use|

e. questions all come
from the teacher
(questions start from
simpleto HOTYS).

The learners are very
participative and
happy all throughout
the lesson. They
become active
participants in the
learning process as
they construct their
own learning. The
constructivist teaching
techniques introduced
during the LEEP
training allowed
passive learners to
participate in the clasg
discussion and they
were eager to learn
more as seen in their
interaction during the
discussion. Teaching
strategies that | have
started to employ afte
the LEEP training
gave everybody the
chance to partipate

in different interactive
activities. Students
were engaged in sma

group discussion and

a. students are ver
participative;
happy; active
participants in the
learning process;
b. applied
constructivist
teaching

c. students
participate in the
class discussion;
eagerness in
learning as seen i
their interaction
during the
discussion.

d. use of different
interadive learning
activities (small
group discussion,
etcé).

e. teacher raises
questions from
simple to complex|
HOTS questions
are raised during
class discussion
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in group discussion.
Questions being
raised during
discussion were all
given by the teacher.
In my reading class, |
started from literal
guestions, then,
higherlevel questions
followed.

activities. As in the
past, | still throw
questions ranging
from simple to
complex. HOTS
guestions are usually
used during class
discussion.

Table 1b. Coding Matrix for Teachifidg.earning Environment Teacher 1.

In-vivo codes
(Before LEEP)

In-vivo codes
(After LEEP)

Preliminary Thoughts
(what is this about)

Initial Categories

a. students were passive;
attention was easily
disrupted; could hardly give
their own ideas.

b. employed different
motivational techniques;
such as use gfictures,
riddles, poems, games, son
and many others.

c. participation of my
students varies (some were
actively engaged but others
seemed to be onlookers)

d. students learn through
group activities; to fully
engage students on the tasl|
peer rating isised.

e. questions all come from
the teacher (questions start
from simple to HOTS)

a. students are very
participative; happy; active
participants in the learning
process;

b. applied constructivist
teaching

c. students participate in
the class discussion;
eagerness in learning as
seen in their interaction
during the discussion.

d. use of different
interactive learning
activities (small group

di scussi on,

e. teacher raises question
from simple to comiex.
HOTS questions are raise
during class discussion.

*from passive (easily
distracted, mere spectators
and could hardly give own
ideas) to active (happy,
eager) participation

* from random use of
various motivational
techniques to alignment of
such tehniques with
constructivist teaching (has
implication to how each
activity is being processed)

*from teachersourced
(structured) questions to
discussiordriven questions

(open)

Change in:

(1) Student
Behavior

(2) Motivation
Techniques

(3) Questbning
Techniques

Formulating Learning Outcomes: Teacher 1

In formulating learning outcomes, it was revealed that T1 follows the learning outcomes
of the learning material she is using. Before the LEEP training, T1 tells her students directly
about the objectives of the present lesson. Nothing has significaaihgeti on the manner T1
introduces the lesson objectives after attending the LEEP training except that she started utilizing

the Power Point in presenting the objectives. In terms of eliciting prior knowledge, what has
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significantly changed after the LEEP &1 ni ng i s the teachero6s inte

more than their knowledge about the present topic. Instead of asking directly the students about

what they already know about the topic, T1 started giving her students the opportunity to talk

abouttheir experiences that may help develop the present lesson.

Table 2a. Formulating Learning Outconieseacher 1

Interview transcript
(Before LEEP)

In-vivo codes
(Before LEEP)

Interview transcript
(After LEEP)

In-vivo codes
(After LEEP)

| sometimeslirectly
relayed to the pupils
the objectives of the
dayods | ess
Some of my pupils
come to class already
equipped with
knowledge and
understanding about
the topic. To find out
what pupils already
know, | asked them
guestions and |
connected their
answerd¢ o t he
lesson.

The objectiV
lesson were sometimes
directly relayed to the

pupils.

Some pupils come to clas
already equipped with
knowledge and
understanding about the
topic. To find out what
they already knew,
questions were asked@
their answers were
connected ta
lesson.

| introduced the
objectives
lesson through muki
media in the
classroom. | prepareg
power point
presentation.

| considered my
pupil sdé ba
knowledge about the
topic. | used their
experences as
springboard for
discussion. | also
anchored new lesson
with previous learning

through question.

objectives 0
lesson introduced througt
multi-media (using power
point presentation).
Used pupil s
as springboard of our
discussion. New lessons
anchored with their
previous learning through
inquiry.

Table 2b.Coding Matrix for Formulating Learning Outcomé&gacher 1.

In-vivo Codes In-vivo Codes Preliminary Thoughts Initial
(Before LEEP) (After LEEP) (what is this about) Categories
The objectivesofthe |obj ecti ves
dayods | es s (lessonareintroduced Rol e of st
sometimes directly through multimedia | Contextin Change in:

relayed to the pupils.

Some students come {(
class already equipped

with knowledge and

understanding about th
topic. To find out what

(using power point
presentation)
Background

topi cs. I
experiences as
springboard of our

knowledge about the

Outcomes
*from:
rel ayed
objectives are
predefined (no

fi
0

formulating Learning

di

students involved) an

(1) View on the
role of
Student g
Contexts to
Formulating
Learning

|
S
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students already know, discussion. | also student s & |Outcomes
| asked them questions anchor new lessons | knowledge affect only
andl connected their | with their previous current lesson to: prio

answer s t o |learningthrough knowledge as basis
lesson inquiry. (anchored from) in the
next lesson

Assessing Learning Outcomes: Teacher 1

In assessing learning outcomes, T1 ysaperpencil test (formative and summative) and
performancebased assessment such as projects and composition writing. She used to evaluate
studentso6é | earning through the results of t he
error analysis, stient sé6 scores were used as basis for
the teacher. Those students who scored high (believed to have acquired the desired
competencies) undergo enrichment activities while those who scored low undergo remediation
suchas peer mentoring. Teacher 1 | i kewise obser
indicators of learning. For her, a student who looks happy and enthusiastic may suggest that the
student has already learned the lesson. After the LEEP trainmdedlcher has switched his
focus on examining how student relates the lesson to his everyday activities. He started to
maximize the use of performanbased assessment where students are made to perform or
manipulate hands on activities. For example, apglya TLE lesson in preparing foods and
setting the table for the ScheBased Feeding Program beneficiaries, T1 examines if students
c a rperférm the correct steps in cleaning the room and can interact and reflect their own
experiences with the situationTeacher 1 also enhances the oral interaction of students with

classmates and their teacher through constant asking a range of simple to complex questions.
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Interview Transcript
(Before LEEP)

In-vivo codes
(Before LEEP)

Interview transcript
(After LEEP)

In-vivo codes
(After LEEP)

My students learned
because | gave paper
pencil tests and use
rubrics. | asked
follow-
up/comprehension
guestions,
generalization
guestions, and let
them enumerate idea
theyhad learned. | let
my students know
what they have not
learned by telling
them the result of
Simple Error
Analysis. This was
used as basis in
designing remedial
activities for those
who lagged behind. |
also engaged them in
projectmaking or
composition witing to
apply what they knew
in different learning
areas.

| knew my students
learned through their
reactions when |
introduced activities. |
saw some were
enthusiastically
rejoicing while others
were frowning. Some
preferred to work
independently while
others were delighted
to work with peers.

a. assess learning
using papepencil
tests and rubrics

b. use of probing
guestions
(comprehension,
generalization,
reflection)

c. use of Simple Errof
Analysis (focus on
wrong answers); usec
as basis in designing
remedial activities
Students are engage(
in projects and
composition writing
to apply what they
know in the different
learning areas

| know how my
students learn throug
their reactions and
facial expressions
(e.g. enthusiastic,
happy, frowning,

et c é) e students
prefer to work
independently while
others are delighted t
work with peers.

| used formative test,
summative test, and
performancebased
assessment to know
my students had
learned. Those who
did not learn enough
were given
remediation. They
madered the tasks
after guiding and
showing them more
examples. | knew the
applied their
knowledge learned in
class if they
performed/manipulate
handson activities
independently. They
could answer HOTS
guestions and result
of assessment after
the lesson wahigh.
They also interacted
with the materials,
gadgets, classmates,
and with me.

a. formative test,
summative test, and
performancebased
assessment

b. using prompts to
make students expres
their own ideas of the
concepts

c. to those who did
not learnenough,
remediation program
IS given. Students are
guided and shown
more examples on
how to apply the
knowledge they
learned in class; then
students are made to
perform/manipulate
hands on activities
independently

b. if students can
interact and reflect
their own experiences
with the
situation/topic
| know that my
students learn becaug
they can answer
HOTS questions;
results of the
assessment after the
lesson is high;
students can
operationally define
what has been taught
and learned; studentg
interact wih the
materials, gadgets,
classmates and with
the teacher.




Table 3b.Coding Matrix for Assessing Learning OutconiBsacher 1.

In-vivo Codes In-vivo Codes Preliminary Initial
(Before LEEP) (After LEEP) Thoughts (what i Categories
this about)
a.assess learning | a. formative test,
using papepencil summative test, and *addition/introdu | Change in:
tests and rubrics performancebased ction of
b. use of probing assessment performance (1) type of
questions b. using prompts to make| based assessmer assessment

(comprehension,
generalization,
reflection)

c. use of Simple
Error Analysis
(focus on wrong
answers); used as
basis in designing
remedial activities
Students are engagg
in projects and
composition writing
to apply what they
know in the different
learning areas

| know how my
students learn
through their
reactions and facial
expressions (e.g.
enthusiastic, happy,
frowning,
some students prefe
to work
independently while
others are delighted
to work with peers.

students express their ow,
ideas of the concepts

c. to those who do not
learn, reinforcement
activities and remediation
program are given.
Students are guided and
shown more examples on
how to apply the
knowledge they learned ir
class; then students are
made to
perform/manipulate hands
on activities independentl
b. if students can interact
and reflect their own
experiencesvith the
situation/topic

| know that my students
learn because they can
answer HOTS questions;
results of the assessment
after the lesson is high;
students can operationally
define what has been
taught and learned;
students interact with the
materialsgadgets,
classmates and with the
teacher

(using rubrics)

1. application of
classroom
knowledge

2. knowledge is
reflecte
experiences

*becoming
conscious of
formative and
summative naturg
of assessments
(improved
decisions for
remediation)

* from:
impressiorbased
indicators (facial
expressions and
reactions) to
concrete
indicators (ability
to answer HOTs
guestions and car
operationally
define concepts

(2) purpose
of
assessment

)
Indicators
of
Learning

33
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It can be surmised that prior to the LEEP training, T1 has already started using some of the
elements of a studewentered classroom. However, the manner in which these elements are
being delivered and processed apparently leans more towards being teawctezed.
Specifically, despite having the supposed interesting motivation techniques like using pictures,
songs, and games, the teacher seemed to have dominated the process by rbegtingnts

the opportunity to interact and share their ideas. After the LEEP training, the significant change
in her teaching earni ng paradigm is her concern about
varied teaching strategies introduced during LEEhing, T1 began to employ activities that

coul d maxi mize every studentodés opportunity t
classmates and the teacher. Her views about her role inside the classroom have shifted from

being the source of knowledg® being a facilitator of learning.

Designing Learning Activities: Teacher 1
In terms of learning activities, T1 used to employ the lecture and demonstration method.
She used worksheets, graphic organizers, books, and local materials aspagsemning the
lessons. After the LEEP training, the teacher began using congarterated worksheets,
videos, and other multimedia materials. She began to employ collaborative learning strategies
started wutilizi

and D e quiea materals,tand other lesbuwrcesa t i o r

ng
from the Internet.

Table 4a. Designing LearningcAvitiesi Teacher 1

Interview transcript
(Before LEEP)

In-vivo codes
(Before LEEP)

Interview transcript
(After LEEP)

In-vivo codes
(After LEEP)

| utilized learning
materials such as
worksheets, graphic
organizers, ready
made materials,
pictures, storybooks,

a. Learning materials
include worksheets,
graphic organizers,
ready made
materials, pictures,
story books, globes,

Varied learning
materials were
available in my
classroom for pupils
to explore. | had
indigenous and

a. varied, indigenous,
and recyclable
materials, computer
generated worksheets
and video materla to
keep my pupils
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globes, maps, and

indigenous/recyclable

materials such as

bottle caps, straw, etc

| employed
demonstration and
lecture methods as

teaching aproaches.

| used the books in
our library as
supplementary
reading materials.

maps and
indigenous/recyclable
materials such as
bottle capsstraw etc.
b. use of
demonstration and
lecture method

c. use of books in our
library as
supplementary
reading materials.

recyclable materials,
computergenerated
worksheets, and
above all video
materials to keep my
pupils abreast with
new technologies/
gadgets. | now often
used constructivism
and cooperative
learning strategies
where the spirit of
collaboration
abounded. The use o
video clips in the
lessm created a big
impact for the master
of the lesson because
they were multi
sensory. The more
senses were involved
in learning, the more
effective it became.

abreast with the new
technologies/gadgets
b. use of collaborative
learning strategies.

c. use of new
technology, varied
teaching resources
from Knowledge
Channel, LRMDS ang
other Web sites, vide
clips (which are
multi-sensory)

Table 4b. Coding Matrix for Designing Learning Activitie§eacher 1.

In-vivo Codes In-vivo Codes Preliminary Initial
(Before LEEP) (After LEEP) Thoughts (what is | Categories
this about)
a. Learning a. varied, indigenous, and
materials include | recyclable materials, *addition/introductio| Change in:
worksheets, computergenerated n of technology
graphic worksheets, and video based learning (1)
organizers, ready| materials to keep my materials (computer| Learning
made materials, | pupils abreast with the generated resources
pictures, story new technologies/gadgety worksheets, video | used
books, globes, b. use of collaborative lessons, LRMDS,
maps and learning strategies. and other web
indigenous/recycl| c. use of new technology, | resources) (2)
able materials varied teaching resources Teaching
such as bottle from Knowledge Channel| *from demonstration| strategies
caps, straw etc. | LRMDS and other Web | and lecture to
b. use of sites, video clips (which | collaborative
demonstration are multisensory) teaching strategies
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and lecture
method

c. use of books in
ourlibrary as
supplementary
reading materials

After having established the initial categories of the paradigm shift, the researcher

ventured into summarizing and synthesizing these categories by identifying associations among

them and developing a more abstract concepts (Gale, Heath, Cameron, Rashid, & Redwood,

2013). This stage of data analysis returned a descriptive account oktienghon of paradigm

shift. Table Spresents the coding index illustrating the synthesis of the categories.

Table 5Coding Index of the Initial CategoriésTeacher 1

Initial Categories

Initial themes

Student Behavior

Motivational Techniques
Questioninglechniques
Learning resources used
Teaching strategies
Type of assessment

Rol e of Student so
Formulating Learning Outcomes
Purpose of assessment

Indicators of Learning

Student so6

Teacher Provisions

Teacher 6s

Response

Perle@mengt i

As can be gleaned from TabletBere were three initial themes that were drawn from the

initial categories

of

paradigm

shift for Teac
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behave in class as a result of the motivational technigyesstioning techniques, learning
resources, teaching strategies, and types of assessment, which are collectively indexed as
Teacher Provisions. The Teachero6s Perspective
role of student smentofdearhirg wutcomesy, the gurposalot assedsment and
the indicators of learning.

The researcher theadvanced to analyzing data from the other 17 teacher participants
(T2-T18). The initial categories and themes that emerged from T1 were treatedcaptaal
direction of the remaining units of analysis. The emerging categories and themes are discussed

parallel taheresearclsubproblems.

1. Classroom Environment Before and After the LEEP Taining

As can be gleaneddm the Coding Matrix {able §, before the LEP training, the
teachinglearning environment of the participants was characterized by a limited or restrictive
interaction between the teacher and the students. One of the participants revealed that before the
LEEP training, he directs alhé learning activities in the classroom. He does all the talking and
the students are treated as mere audience. There was very little to no opportunity for students to
interact with classmates as most of the learning tasks were to be accomplished iidividua
example, the teacher gives a problem solving drill but the process of how the final answer in
each problem was arrived at was not discussed.

Another participant shared that before the LEEP training, the tealdangng
environment was characteed by fear and restraint. The students were afraid to express their
ideas or participate in classroom activities. It was revealed that the teacher used scores and
correct answers to motivate the students. However, the teacher admitted that whilesusires b

the level of engagement of high performing students, it stifles the learning opportunities for the
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l ow performing students. The teacher specul a

answers because the classroom has established a sort eaftygtertowards students who
got/give wrong answers. This situation manifests clearly in the way students participate in group
activities. In a science experimerit,n o t al |l students were able

experiment since not all of them wexele to do the handsn activity as others just observed

while others are working . |t was oObserved that the briagh

dominate the group while others shy away, wait for them to finish the tasks and produce results,
or if an indvidual output is required, they simply copy the answers of their group mates. For
e x a mpdurimg exp@riment by group, other students just rely on their classmates or group
mates, wait for the results and copy the answers of their classmates/group. mMdies the
LEEP training, the teacher became more conscious of the implications of the students scores and
performances. The teacher started to employ feedback system to emphasize the areas where
students need to improve and to assure them that he aegeptthe students with low scores or
with wrong answers. The teacher likewise became open to diverse ideas in the classroom and
offers a positive learning environment for exchange of ideas. This returned a more active
classroom where student interactiaqgn#ficantly improved. Students became cooperative and
open to showcase their understanding of the lesson through various performance assessments.
The experience of another participant is focused on the type and quality of
communication inside the classroom. Before the LEEP training, the teacher revealed that
communication in the classroom is limitedfiot e a-to-b € u d @-4%)t mode. This suggests
that students behave as passi vanostdite tme,¢het of
students just sit down and listen t o t he teacher. Students ar

classroom and not participating in the discussion.

e
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Another participnts also revealed that before the LEEP training, his teatdangng
environment is characterized by strict adherence to the reference materials such as the Modules
and Learning Guides provided by the Department of Education. His classroom condittwas be
the LEEP training demonstrate how fitoo much
performance of students. The teabhesrddadeaadi
Aist r uc Theringethdions that occur in the classroom are definite and icéstr and
students cannot go out si de Thidimplies thatithe sedacheo n o r
follows exactly the learning materials and students are bound to follow his instructions. This also
manifests in the manner the teacher handles aesiviatnd discussions. The students are
restrained from giving ideas thaitThtthesttudaeanher
not allowed to talk topics or ideas that are regnse, oubf the topic and irrelevant . Further
the teacheesusaes mgtriavati on for students. St
classroom rules to get bettergrades. f t hey do not | i sten, partici
or get high score in the test, they will fail or get low grade and if theyogogrades or failing
grades, they wil/l not mo Ve teacher dlso domihates thee x t (
di scussi ons | heliede tlaatc|twill be theiopesto givé the idea and they will just
accept the i dea. | conseélde rt maup il phad. dsrkearlttoo fife imlp |
provide the knowl edge, t hey win kffect, the stidents i st en
became passive and exhibit reservations in giving answers and participating in activities. After
the LEEP traimg, the significant change the teacher experienced is the way he relaxed his
classroom structure to become open to student diversity. He started to listen to the diverse ideas
of his students and process its relevance to the lesson. The teacher staetsahte interested

wi t h student séb context. He used student séb e X
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improved significantly the interaction of students in class. Students are actively pargripati

all classroom activities.

2 . T e a ¢ hnd Detivery d? theaLessoa
2.1Formulating Learning Outcomes

The experiences of the participants in formulating learning outcomes focused on the
manner the teacher utilized the context of learners (e.g. prior knowledge) in formulating the
learning outcomesdt was revealed that participants usually draw prior knowledge through direct
guestioning, hence students were passive and with very low engagement. Further, the teachers
were not concerned to motivate the students. Participants revealed of studendaseiheri low
drive to learn as they only aim to get a passing grade of 75%. It was revealed further that after
the LEEP training, the teachers employed a variety of motivation and teaching techniques such
as guided group activitie$heystarted using vides and other multimedia materials to introduce
the lesson. Students were given opportunities to talk and take active roles in group activities such
as i n probl e mhe Suddntg wereg givehramplel time td work individually then,
discuss answerwith their group mates or a partner and present to the class how they came up
with the final answe&r . The participants also provide the
and discover learning on their own. For example, the teacher does not diféthlyg students
the objective of the lesson. Instead, he shows short video clips to the class and through
scaffolding questions, he allows the students to formulate ideas linking the viewed materials to
the present lesson. This returns a more interackivee sr oom wher e t he stude:]
to share his ideas and participate in classroom activities. For example, instead of directly asking
the students what they know about the lesson at hand, one teacher asks the students to form a

group and fill upthe KWL (Knows, Wants to Know, Learned) chart where students can share to
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the class the things that they know, they want to know, and they learned about the topic. The
teacher also started using games, debates, and other collaborative learning techniques.

One participant shared his realization that the behavior of students in the classroom
merely resonates the manner he directs the learning process. The significant change that the
teacher introduced is the choi c eities. fHe diaeadj oy a b |
using video lessons where he prepares viewing guide questions. He processed the video material
before, during, and after viewing. He also employed other teaching strategies where student
collaboration and critical thinking (discoveryjeamaximized such as games and contests. As an
example, the teacher reported how he introduced the lesson on finding the slope of a line using
two pointsi To moti vate students to | earn, we pl ay
coordinate plane outsidéhe classroom Students were divided into small groups. Given two
points, they race in finding the difference eooprdinate and xcoordinates. Then, | asked them
to find the ratio of ycoordinate andxc oor di n@he ot eac he mostudedteft sur e
doingnothing i n his c¢class. More than the books, he
With these changes in teacher perspectives in learning, the students apparently became active

and were observed to be excited to participate in adischctivities.

2.2 Assessingearning Outcomes

Before the LEEP training, participants revealed that they generally assess learning
throughpaperp enc i | tests where studentsod test SCOTr ¢
enrichment decisions. After the LEEP training, more than the yegramil test, the participants
started using performantmsed assessments wherein tasks are usualigccaut by group. The
students are given much opportunity to take responsibilities in the accomplishment of the

expected tasks. The teacher utilizes a rubric to set the desired performance on a given task.
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Through the tasks in the performadzased assement, the students are given the opportunity to

see the relevance of the lesson to his daily activities. The assessment aspect after the LEEP
training has significantly improved as the te
the lessos to their everyday activities. As an example, the teacher asked in his science class
Awhy do we need to cover the kettilid itrhebyoiclainn
scientific explanation (to the situation) then | know that they cath gpp | e aThentéaohgro .

makes sure that classroom knowledge is linked to everyday social issues and environmental
concerns. Assessment also has shifted to focu
The teacher monitors how the students dortprojects and makes sure that assessment is done
systematically (before the lesson is introduced, during lesson proper, and after the lesson)

As revealed by the participants, they have generally shifted their views of learners from
mere audience to aee participant of the learning process. They began to modify their
classroom activities such that the students are given much opportunity to showcase his learning
in various tasks. Apparently, after the LEEP training, the participants put more premium on
student s6 emot i on a-bein@gbydecgning sehsibivie togheic faelingswihé |
teacher also learned to utilize various teaching strategies that stimulate the students to participate
and take active roles. The experience of other participamdsrscored the shift of classroom
communication from a or&ay mode to a threway mode as students began to interact with

their classmates and their teacher. Students are given much opportunity to express their ideas and

share what they learned to thelassmates.
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2.3 DesigningLearning Activities

Prior to LEEP training, all participants claimed to have employed the lecture approach in
del i veri ng t hhe tedclees geoerally whodaeds thefistuderts wi t h concepgp
Group activities wereccasionally given but the nature of tasks required of the students tends to
favor the bright that consequently dominate the group. The materials used by the teacher include
chalkboard, illustration board, and Manila paper. The teacher also used thetloteoccasional
basis. After the LEEP training, the teacher began to capitalize on group activities over individual
activities. He also started utilizing videos lessons and employed primarily the discovery
approach on top of his usual teaching strategiesF o r example in teachini
|l nerti ao, t h &@ptop and prbjector, videos, hctivityeskeets) laboratory materials
like marbles, rulers, meter stick, guavas, thread, iron stand, fresh egg, match box, and a glass
with wateo a nfil earning stationo activity. Student
ideas on how the present | es ssmee mosedfthetseidents o t h
are riding motorbike to school, they remind their parents the importanaeadfing a headgear
and even remind the driver to travel slowvly

One teacher shared that in terms of lesson delivery, he follows exactly the module or the
teacher manual through discussion and lecture approach. He assessed learning through paper and
pencl tests such as quizzes and periodical tests where scores served as basis for remediation (re
teaching the lesson) and enrichment activities. It was also reported by the teacher that he used
performancebased assessment like projects. However, studenutsuigere not appropriately
dealt with and its implications to learning were not considered. After the LEEP training, he
started utilizing various sources of learning materials such as the Internet in order to provide

enjoyable and engaging activities ias$.
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3. Descriptions of Change
A recurring pattern of change was observed across all interview participants of this study.

The participants highlight the significant change of how they view learners and the learning

process after they attended the LEEP training.

Table 6. Interview Trascripts and IfVivo Codes of Participants Description of Change.

Interview transcripts

In-vivo codes

Preliminary thoughts
(What is this about)

Initial Categories

T1:

The aspect of the
LEEP training that |
found significant was
the introduction of
differentiated
teaching strategies
that enhanced my
teaching skills which
contributed much to
my pupil so
learning outcomes.
The change that can
be attributed to the
LEEP training was
being a facilitator and
director of learning in
a learnercentered
classroom
environment.

Introduction of
differentiated teaching
strategies.

Being a facilitator and
director of learning.

Learnercentered
classroom
environment.

Significant experience
in teaching strategies

From transmissive to
facilitator of learning

From teachecentered
to learnercentered
classroom
environment

Change in:

Teaching Strategy

Teaching Style

T2:

The aspect of training
| found significant
was the use of
Constructivist
approach. It helped tq
strengthen the ability
of learners to be
independent in doing
the task and also to
work collaboratively.
There were lots of

changes in the

Use of constructivist
approach.

Significant experiencg
Constructivist
approach to teaching

Change in:

Teaching Strategy
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delivery of my lesson,
such as: lessened my
speaking part;
broadened my horizol
to try out countless
ways to motivateand
enhance | ¢
progress; and helped
me to be more
dynamic in delivering
the lesson.

Lessened speaking
parts

More ways to
motivate learners

More dynamic lesson
delivery

Changes in teacher
talk, motivation of
learners, and lesson
delivery

Teachng Style

T3:

| found the
introduction of
effective strategies
and provision of
videos asignificant
aspects of the LEEP
training.

The change | could
attribute to LEEP
training in the
delivery of my lesson
was the use of varied
teaching strategies in
the delivery of my
lesson and the
integration of videos.
In totality, LEEP was
able to make better
and significant
change in my teachin|
process.

Effective strategies
and provision of
videos.

Use of varied teachin
strategies with
integration of videos.

LEEP able to make
better and significant
chang in teaching.

Significant experience
in effective strategies
with video lessons

From limited to varied
teaching strategies
using videos.

Significant change in
teaching

Change in:

Teaching strategy

T4:

In sum, LEEP training
hashelped me make
big leap in doing my
role as a facilitator of
learning and not the
center. | found a deey
sense of fulfillment in
being such. Thank yo
Knowledge channel
foundation!

LEEP training helped
in performing role as
facilitator of learning.

Deep sense of
fulfillment as
facilitator of learning.

From authoritarian to
facilitator of learning

Significant change in
job satisfaction

Change in:

Teachng Style

Job satisfaction

T5:

Change in:
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| found the
introduction of
Knowledge Channel
videos inclassoom
teaching as significan
aspect of training.The
videos were easy to
use and
understandable. It
made the presentatiol
of the lesson easy.
Another aspect was
the constructivist way|
of teaching employing
contructivist teaching
techniques.

KnowledgeChannel
videos as easy to use
and understandable.

Constructivist way of
teaching employing
constructivist teaching
techniques.

Significant experience
in using Knowledge
Channel videos

From traditional to
constructivist way of
teaching

Teaching Strategy

T6

| found everything in
the LEEP training
was significant since
those topics were
carefully chosen and
were very useful in th
field of teaching.

| knew how to be
studertcentered
teacher from being a
teachercentered one

Everythingin LEEP
training as significant

Being a student
centered teacher.

Significant experience
of the whole LEEP
training program

From teachecentered
to studenicentered
teacher

Change in:

Teaching Style

T7:

The aspect of LEEP
training | found
significant was it
encouraged maximun
participation and
highly engaged the
students in the lessor]

Maximum
participation and
highly-engaged
students due to LEER
as very significant.

Significant experience
on maximum
participation and
highly-engaged
students

Change in:

Student Behavior

T9

The significant thing |
learned from the
LEEP training was
the constructivist way|
of teaching.
Presentation of video
lessons awakened th
interest of pupils to be
more interactive in
class. | acted as

Constructivist way of
teaching as significan
learning from LEEP
training.

Pupils more
interactive in class
due to video lessons.

Role as facilitator of

Significant experiencg
on constructivistvay
of teaching

From less interaction
to more interaction
due to video lessons

From authoritarian to

Change in:

Teaching strategy

Student Behavior

Teaching Style
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facilitator of learning,
going around and
checking group work.

learning.

facilitator of learning

T10:

| found very
significant the use of
videos and othelCT
programs which
lessened my effort in
teaching.

LEEP training made
my task easier and |
learned to provide
equal opportunity for
students to learn.

ICT integration
lessens effort in
teaching.

LEEP training made
teching easier.

From exerting more
effort to less effort in
teaching

From difficulty in
teaching to easier ong

Change in:

Teachng Style

T12:

| found significant the
use of video lessons
because the burden ¢
the teacher in
preparing visual aids
is lessened. There we
less talk, and the
teacher only
supervises and
facilitates.

Video lessons lessen
burden of teacher in
ppreparing visual
aids.

Less talk as teacher
supervises and
facilitates learning.

From heavy burden ir
preparing visual aids
to a lessened one
using video lessons.

From much talk to
less talk by the
teacher

Change in:

Teaching Strategy

Teachng Style

T13:

| found significant
learning the different
pedagogies | could
use in the classroom.
LEEP training had
taught me to have
pupil-centered
classroom and that |
would be a facilitator
of learning.

Learning of different
pedagogies

Having pupitcentered
classroom and taking
the role of facilitator
of learning.

Significant experience
on learning different
pedagogies

From teachecentered
to pupilcentered,
authoritarian to
facilitator of learning

Change in:
Teaching Strategy

Teaching Style

T14:

| found significant my
learning on allowing
pupils to discover anc
make meaning out of
their experiences. Thq
use of video lessons
also brought positive

impact inme.

Learning how to maks
pupils discover and
make meaning out of
their experiences.

Positive impact of
video lessons.

From passive receive
to active discoverer o
learning

Significant experience
on use of video

lessons, and skill in

Change in:

Student Behavior

Teaching Strategy
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| could attribute to
LEEP training my
skill on the use of
appropriate and
suitable teaching
strategy in class.

Skill in the use of
appropriate and

suitable teaching
strategy in class.

using appropriate ano
suitable teaching
strategy

T 15:

Knowledge channel
helped a lot by
providing video
lessons which made
preparation of my
lesson easy.

| find it significant
because it made me
realize my role as
facilitator of learning
and that students
should be the one to
discove and
construct learning. |
became more
committed as a
teacher. My delivery
of my lesson had
improved.

Knowledge Channel
video lessons makes
preparation of lesson
easy.

Role as facilitator of
learning.

Students discover an
construct learning.

More coommitted as a
teacher.

Imrovement in the
delivery of lesson.

Significant experience
on easy lesson
preparation using
Knowledge channel
video lessons

From authoritarian to
facilitator of learning

From passive receive
to active discoverer o
learning

From less committed
to more committed ag
teacher

From usual delivery
to improved delivery
of lesson

Change in:

Teaching Strategy

Teaching Style

Student Behavior

Teacher
Commitment

Quality of Lesson
Delivery

T 16:

The use of Knowledg
Channelvideo lessons
in class was the
aspect of the LEEP
training | found
significant. This had
triggered me to look
for other internet
sources which | did
not do before. Now, |
always remind myself
that | am a facilitator
of learning and thus |
give the floor tany
pupils to express
themselves.

The change in the
delivery of my lesson
couls attribute to

LEEP training was

Integration of
Knowledge Channel
video lessons as
significant aspect of
LEEP training.

Role as facilitator of
learning.

Pupils express
themselves and
exchange ideas with

Significant experience
on integration of
Knowledge Channel
video lessons in the
lesson

From authoritarian to
facilitator of learning

From passive to activ
learners with peers

Change in:

Teaching Strategy

Teaching Style

Student Behavior
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the giving of countles
opportunities to my
pupils to express
themselves and
exchange ideas with
their peers. | served
as facilitator of
learning. Use of video
lessons made learnin
easier and
meaningful.

peers.

Use of video lessons
made learning easier
and meaningful.

Signficant experience
on use of video
lessons

T17:

The introduction of
Knowledge Channel
video lessons was
very helpful and also

Knowledge Channel
video lessons very
helpful as well as the
constructivist way of

Significant experience
on use of Knowledge
Channel video

lessons, as well as th

Change in:

Teaching Strategy

the use of
constructivist way of
teaching.

teaching. constructivist way of

teaching.

Prior to LEEP taining, teacher viewed learners as mere receiver of knowledge and the
teacher is the only authority over knowledge and the structure of the learning process. This
implies that student may simply sit down in the corner, listen to the teacher, and pagrattent
the restraint and rules in order to get good grades. One patrticipant likened his classroom into a

AScary Movieo where she had to tell the pupil

will not pay attention out of the classroom or let thetand for the whole period. Another

teacher shared how he exercise authority in ¢
participate. AfiToday you need to |l earn the fo
discussion because I willgiseou t est aftero.

After the LEEP training, teachers became open to the various contexts of their students.
The line of communication has opened more opportunities for sttmetident interaction.
Students are given numerous opportunities to expressdbas, assume responsibilities, and see

the relevance of classroom knowledge with the real world. This implies introduction of various
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teaching strategies, classroom activities, assessment techniques, and utilization of Internet
resources. The LEEP tréng, as the teachers disclosed, exposed them to various pedagogical
perspectives and teaching strategies. The training challenged them to actively engage the learners
in the teachingdearning process at all times. Specifically, the teachers started theingdeo
lessons from Knowledge Channel, Youtube videos and other online resources such as
worksheets in delivering the lesson. The various multimedia platforms help increase student
engagement AfternWatching thes videofi | let them answer (myestions) first
individually, then after some minutes, | let them compare their answers with their partners, and
after some minutes, | let them do regroup and discuss their ariswers

The teacheparticipants have observed that in employing the teachiagegtes they
learned from the LEEP training, the learners became open in expressing themselves. It became
apparent that the pekEEP strategies theemployed provide the learners with more time to
share their insights. In Mathematics for example, thdestis are able to express their methods
of solving problems and explain their answers. Students are also accorded with many
opportunities to discover learning on their own through the-lpBBEiP teaching strategies.
Among the many teaching strategies thacteers use after the LEEP training to supplement
technologyaided lesson delivery are learning stations, jigsaw technique, graphic organizers, and
games. Some of the games that the teachers mentionBthaygienyo a game adopted from a
TV show where sttlnt s guess the word posted on their
where strips of papers with instructions are scattered by the teacher and students are instructed to
pick one paper strip and perform the instructions written on it.

In terms of learimg transfer, the teacher participants were proud to tell different stories
where students were able to apply their learning at home. One teacher reported that one of his

students approached him and sai& i r |, thank you for teaétedhi ng u
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ASagipin and Kagubatano because | shared to n
because it wi || d .eMnatherotgacher sharedetimat after dheimlesson @n
Science on the effects of pollutiol,wh e n e v er  miysmeglsrpoke, they woelé reaalily

say fAMabam t hEherdwsas gne tedchern who shared that she was convinced that

her leaners learned from the lesson on harmful effects of plastic because she noticed her learners
started segregating plastics rfraother wastes. There were many other stories that the teacher
participants shared about how their students were able to transform their classroom lesson into
practical guidance/solution in relfie issues and problems. These stories of successful tgachin

learning context were documented as a result of the LEEP training that the teachers underwent.
Accor di ng t bjustaonow arbuadaadickeck ifithings are done right and respond to
guer iAmod .her t e a c hleEEP |sstened éhé voturowss tpapdi works and
preparations of s up p.oOveralljteashers describedotheia popSERmat er i a
teachinglearning condition as happy, satisfied, flexible, and stiregs They also believed that

their postLEEP context is at pace withé changing times.

Table 7 Coding Index of the Initial Categories on Change.

Initial Categories Initial Themes
Student Behavior Studentsd Response
Job satisfaction TeachefProvisions

Teaching Strategy
Teaching Style

Teacher Commitment
Quality of Lesson Delivery

As the analysis advanced through the experiences of each of the participants, the
emerging categories were tracked until the final themes were arrivédde.8 below presents
the emerging categories and saturated themesddsatribe theexperiences of paradigm shift

amongtheteacherparticipants.
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Emerging Categories

| Saturated themes

TeachingLearning Environment

Student Behavior
Motivational Techniques
Questioning Techniques
Teaching strategies
Extent of Interaction
Learning Opportunities

Extent of ClassInteraction
a. Teacher Provisions

b. Studentssd Resp

Formulating Learning Outcomes

Rol e of |l earning
learning process
Rol e of Studentsao

Learning Outcomes

ou

C

Teacher o0s
Learners and Learning

Perspec

Designing Learning Activities

Learning resources used
Teaching strategies
Factors in designing learning activities

Teacher 6s
Learners and Learning
a. TeacherProvisions

Per spec

Assessing Learning Outcomes

Type of assessment

Purpose of assessment

Indicators of Learning

Analysis of Assessment
Non-Conventional indicators of learning
Timing of Assessment

Teacher 6s
Learners and Learning
a. TeacherProvisions
b . Student so

Per spec

Resp

Table 9. Final Categories and Themes on Change.

Emerging Categories

Saturated Themes

Student Behavior

Job satisfaction

Teaching Strategy
Teaching Style

Teacher Commitment
Quality of Lesson Delivery

Extent ofClass Interaction
a. Teacher Provisions

b. Studentsd Respons

Teacher 6s
Learning
a. Teacher Provisions

Perspectiy
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As can be gleaned from Talle  tExtent ofi Interactioa  remeygedo describe the
paradigm shift in terms of teachibgarning environmenamong the teacher participanihis
theme emerged to encapsulate the initial themes Teac her Provisions a
Response) identified from Ttb T18 The coding process drtonceptualization substantiate this
theme with six categories (at no prescribed ordesjudent behavior, motivational techniques,
guestioning techniques, teaching strategies, extent of interaction, and learning opportunities.

The extent of interactiorprimarily describes the level and scope of interaction between
the teacher and the students. Specifically, this describes whether the students interact with their
fellow students or with their teacher or whether the students are passive or active in this
interaction. The extent of interaction is determined by two fadtueseacher provisions and the
st udent s dheteashemppoovisooepertainto the motivation and questioning techniques,
the teaching strategies, and the learning opportunitigseirclassroom accorded to the students
by the teacher, which result to the typesof u d leehatvi@ewhibitedin class.

Anot her t heme that e melregaeccher ®em Pehs pdat av
Learners and Learnimg. As wi t h t hien, teisxig alsailtustratéd by both teacheerc
provisions and studentsO response.

In formulating learning outcomes, thee acher 6 s per spectsibeses abo
exemplified by thevayt he t eacher treats st udengtostadmes.ont e x t
As revealed in the dat a, t her sslha fdf i st u karcthsed
formulating learning outcomes resulted to significant change in student behéihen teachers
began to consider the experiences, cbenmunity context, the different intelligences, and the
prior knowledge of learners, students became active in the learning process. While they used to
sit in the corner passively, the moment they recognizethie@r specific contexts helgrive the

leastn ng process, they began to be engaged and p
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the roleof defining learning outcomes on the learning process have also influencead dtusied
learning. Specifically, when teachers began to allow students wwodes the objectives of the
lesson instead of directlyrgviding them to the studentkearners were given opganity to
develop their analyticand critical thinking skills.

In terms of assessing learning outcomes, it is manifested in the types, puirmossg
and analysis of assessment, as well as in the indicators of learning (both convantionah
conventional). While in terms désigninglearning activities the teacherso per s
learners and learningeremanifesedast e a ¢ h evisi@néin tgonts of learning resources used
andteaching strategiesmployed.

The experience of paradigm shift among LEEP participants from Gasnaivision is
best describeddash e change i n t eacéarmrmandlegpnng requiengthel ves a
change conditions in the extent of interaction between the teacher and the students. The change
in teacher s0d p eecarseparm learning eesultetcimange in te&cleer drovisions
for the learning procesdhis included changes ib satisfactionteachng strategy, teaching
style, teacher commitment, and quality of lesson deliviryjob satisfaction, there was a
realization of a deep sense of fulfillment in being a facilitator of learningteaahing strategy,
there was improvedksl in using appropriate and suitable teaching strategy like integration of
Knowl edge Channel video |l essons in the dayos
from being authoritarian to being facilitator of learnidgother teacher describecetbhange as
that from teachecentered to pupitentered. Still another described it as from much talk to less
talk by the teacher. For teacher commitment, a teacher felt becoming more committed as a
teacher than befoie. qualityof lesson delivery, thergas a felt change from the usual delivery
to improved delivery of the lesso®n the other hand, the change in the extent of interaction is

evidenced by the behavior ofudents in the learning processhich include theiractions
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remarksand participation in theeaming processSpecifically, it was described as a change from
being passive receiver to active discoverer of knowledge. There was a significant experience on

maximum participation and highigngaged students in class.

Triangulation of Results

Triangulation is done to contrast and validate the data to find out if it yields similar
findings (Arksey & Knight, 1999; Bloor, 1997; Holloway, 1997, as cited in Groenewald, 2004).
I. Focus Group Discussion

Four nonths after the LEERaining,focus group discussisrnwereseparately conducted
among Public School District Supervisasslected teachers, and learners to find out the effect of
the LEEP training to the beneficiariesll the eight PSDSs are made participants.em (10)
outstanding teachers (5 elementary and 5 secondeny)ten (10) outstanding learners (5
elementary and 5 secondary) were also chosen as participants. For the teacher participants, they
were a different group from the participants of the stutllye following were their responses to
the questions asked:

Table 10 Focus Group Discussion Results on the Use of Knowledge Channel Video Lessons
After the LEEP Training.

1. What feedback were you able to receive about the use of Knowledge Channel
Video Lessons in thdield as a resultof LEEP training of teachers?

PSDS(Jan. 13, 2014) | Teachers(Jan. 7 &14, 2014] Learners (April 8 &24, 2014)

U Learners find itt 0 Limited video lessons in| i Clear gid and mga lesson
interesting, so they ar various learning areas. (Lessons were clear)
attentive ang U Learners find ivery 0 Nami gid ang may,
participative. interesting. KChannel. (Having

U Very difficult in multi- | U Slow learners are able t¢ KChannel was very good)
grade classes becau participate actively in U Kis-a gina suldsulit ni

both classes tend fi class. Maam ang video, natak ¢
view the same lesson. | U Learners attendance hag ang iban ti nagagwa sila {
U Repeated viewing is n improved since many kwarto. (Sometimes, othelj

longer interesting td residents in the baranga get bored with repeate
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learners.
Teachers are relieved {
talking much in class.
Not enough episodes f{
cover needec
competencies.

do not have TV sets.

U Learners can easily
understand because of
simplified lessons in
videos.

U K-Channel videodssons
enable effective learning

U Lessons are presented i

a very interesting way in

videos.

U Less talk on the part of
teachers, they became
facilitators of learning.

U Some teachers are
apprehensive about not

having enough expertisg 0

in using multimedia.

U Some teachers became
challenged to improve
their skills in using ICT.
They bought laptop
computers and sought
assistance of eteachers
to mentor them.

U Teachers felt relieved by
preparing instructional
materials for lessons wit
videos.

U Boring, can
learners attention.

viewing, so they go out ©

the room)

Helpful gid katama kay
makarelate ang mg
estudyante sa reéfe

situation. (Video lessons al
very helpful becaus
students can relate with ree
life situation)
Mas hapos intiendihon an
lessons kumpara sang
teader lang ang gahambg
(Easier to understan
compared with only thq
teacher talking)

Kon may video lessons in(
katuluyo ang klase. (Class
not boring with video
lessons)

Sa time namon subong n(
exposed gid kami sa soci
media, ang KChannel vide
lessms attention getter gid <
amon. (With our time wher|
we are exposed to soci

media, using KChanne
video lessons gets o0l
attention)

Kay waay kami TV sg
classroom for video lesson
gusto man tani namon kg
mas interesting ang Kklas
kon may video lesson:
(Because we have no TV |
the classroom, we reall
want to have one)

Since may KChannel, wal
nagacutting classes ako
mga classmates. (Since
had KChannel, my
classmates were not cuttis
classes anymore)

2. What do you like about regularly usingKChanne

| video lessons in the classroom

U Teachers

trained il
LEEP find it easy with

the integration of videc

U Mas

U Learners find it
enjoyable.
U Video clips are

madali namot,
maintiendihan and leksyo|
kon may KChannel videi
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clips.
KChannel video
lessons facilitate

learning effectively.

i

interesting.
Comprehension is easi
for learners.

Less effort on the part @
the teachers.

Easily  catches
attention of learners.

th

lessons. (It is easier for us
understand the lessons wi
KChannel video lessons)

3. What do you not like about regularly using KChannel video lessons in the

classroom?

If video lessons com|
directly from hard
drive, it is hard to
locate them.

Some schools still hav
incomplete sets of T\
and CDs.

Not all competencie
have video clips.
Repeated watching ¢
videos becomes boring {
learners.

Teachers spend mud
time locating videos ir
the hard drive.
Some teachers are st
afraid to use technology

Dugangan tani ang mga T
sa School. (More TV Iij
requested in school)

Ang TV tani dako kayindi
mayo makitan and video. (A
bigger TV is preferable fo
easy viewing)

Ginapabayan lang san(
teacher namon nga nagd-
txt lang iban namon ng
classmates kon maglantg
kami video. (Our teacher d
not mind some of ou
classmates who are ju
texting while we are viewing
the video)

4. Can the initiative be institutionalized in all school

s of the Division? Why?

Parents and othg
people in the
community support thg
initiative.

Yes, since technology i
available.

Continue generatin
support from

stakeholders in acquirin
TV sets.

Teachers should hay
easy access to comple
sets of CDs with vide(
lessons intended for th
gradel/year level.

Follow-up training of
teachers still  lacking
confidence in shifting

with technology.

0

Dugangan tani mga vide
lessons sa amon m(
subjects. (More  vide
lessons are needed in @
subjects)
Need pa sang iban ng
teachers sang training pa
magsagad pa gid sila. (Sor
of our teachers still nee
training to be expert ir
teaching)

5. Do you have suggestions to improveffectiveness of the initiative?

U Make use of othe| i Mentoring

by

experl i Tani may USB man kan
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video lessons that ai
available.

teachers to their lesg
experienced colleagues.
Make use of other vide
lessons especially in th

para no need na ang man
paper sa time sang sharil
kay isaksak na Ing ang US
sa TV. (Hoping to have USI

internet.

U Sharing video clips tc
maximize itsuse.

U Competencies withrideo
lessons shodl  be
arranged per gradelye
level for ease in usin
them.

so that we will not be usg
manila  paper  anymor
during discussion)

6. What can you specifically do to strengthen the initiative?

0 Document and shan 0 Recognize teachers wh U Nagbulig amon parents
best practices. are doing good in usin pagbakal sang TV ka
the technology. projector.  (Our  parent
U Support to teachers i helped in buying TV ang
reproduction of vided projector)
clips.
U Encourage teachers

make their own videq

clips.
U Teachers should ug
video lessons mor

regularly in class.

As shown in the responses abowbke Public School District supervisors (PSDS)
observed that teachers trained in LEEP found it easy to teach with the integration of video clips
in the lesson. They felt relieved from talking much in the classroom. They had to be skillful
though in integrang video clips in the lesson because unnecessary repetition of viewing of the
same video clip made learners no longer interested in the lesson. Learners were observed to be
very interested in class, so they were attentive and participative.

On the partof the teachers, they observed that learners found the integration of video
clips in the lesson as very interesting. In fact, slow learners were able to participate actively in
class. This was because lessons were simplified in the video clips, thusothéyeasily be
understood by the |

ear ner s. useermmyiamesTo/ sastat e n d a



59

home and having it in school attracted thdine teachers became facilitators of learning as they
talked less in class. They felt challenged to owertheir skills in using information technology
in class, although a few were very apprehensive or afraid and had resistance to change.

In the case of the learners, they liked it very much that video clips were integrated in the
lesson. It had solved th@roblem on cutting of classes. They said that less@re wlear and
easily understood, unlike before where only the teacher was talking inkdtasever, repeated
viewing of the same video clip bored them. Video lessons were helpful because they helped
relate the learners to relifle situation. It fitted their situation and generation where they were
already engaged with social medighey preferred using USB in viewing video clips. Their
parents were supportive in acquiring TV and projector in clabgy Tobserved that some
teachers still needed training to be experts in teaching. They needed to be guided and checked

while viewing the video clip.

Il. Classroom Observation

With the issuance of Division Memorandum N@®6 , s. 205 , teachers were observed
by their school heads using CITORS instrument. Observatiors sdmpleseventeen (17)
teachers were the following

Table 11 Classroom Observations by School Heads Using CITORS.

Constructivist technique

Good Observation

Needs Inprovement

1. Modeling

- students were given clear
instruction on how to use the
algebra tiles given the area.
Sample tiles were also
presented in the board.

- Teacher demonstrated the
correct way of producing the
final sounds: s, z, r in plural
nouns.

- Models how to construct ray

- teacher tries to explain very
well the lesson.

- Teacher told pupils about
what to do, discover, and fing
out during the lesson.
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diagrams.

- Teacher models the action
word through video clip and
have pupils identify action
used in the video.

- Evident in video clip
presentation, and
demonstrated by the teacher
- Instructions were discussed
clearly andqueries clarified
before the start of viewing
proper.

- Teacher sang the song whil
pupils listened, then they
followed singing.

- Teacher demonstrates the
mechanics of the game durin
the motivation.

- Modelled the introduction of
family members using stk
puppets.

- Teacher presented a dialog
for pupils to reaqd. She
corrected the intonation used
by pupils.

- Teacher corrects
immediately mispronounced
words.

- Teacher showed steps to
carry out simplification of
rational algebraic expression
- Giving examples about
common and proper nouns fq
the pupils to understand.

- Poem reading by the teache
and the pupils followed.

2. Coaching

- Mills around and addressed
concerns of students regardit
the task at hand.

- Every group prepared their
tiles following the given
instructions.

- Teacher provided guide
guestions so that pupils coulg
be assisted to do their tasks.
- Teacheigoes around to help

students do the task.

- Teacher coaches the studel
by giving operended
guestion. (Sounds like spoon
feeding)
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- Teacher guides pupils in
identifying action words.

- Establishing friendly
atmosphere encouraging
students to accomplish task.
- Process questions were
tackled for an easy task to he
students in doing.

- Individual responses were
clarified by the teacher and
guided them for the right
values.

- the teacher goes around an
check the work of each groug
- Moved from one group to
another and helped pupils.

- Teacher goes to each grouy
to see how they do thagk
and assist as needed.

- Teacher assisted and guide
students during group activity
- The teacher milled around
during the activity and coach
- Teacher assists pupils durin
the handson activity.
-Teacher moved around whilg
pupils work.

- Teacher wenfrom one
group to another to assist

pupils.

3. Scaffolding and Fading

- Teacher provided
differentiated activities as to
group abilities. Slow pupils
were guidedintil they
answered her that they could
manage by themselves.

- Teacher moved around and
guided pupils in answering th
activity and gave feedback tg
group which did well.

- Teacher mills around and
help students do the task the
candt mast em,
once mastery is noted.

- Guide questions are of greq
help to learners to accomplis
their task.

- Based on the given algebra
tiles, the students can read tf
dimension concretely as
factors of the givearea.

- Review on the differences
between convex and concavg
lenses through a matching
activity with the use of HOTS
- Poem was read to the wholg
group and had the pupils
answer the questions. Then,
another poem was given to
small groups and then answe
guestions given.

- Pupils were instructed to
take down notes while
viewing the video.
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- Teacher went from one
group to another to coach an
guide them on what to do.

- Assisted pupils in showing
stick puppets and telling abot
family membersGave more
time to help group needing
more help.

- After seeing that the group
can manage already, the
teacher spent more time with
the slower group.

- Teacher assists students to
choose memorable lines that
help win over challenge.

4. Articulation

- encourages learners to
present their ideas and provi(
reasons towgpport these.

- teacher reminded pupils to
speak clearly. She praised
pupils who could speak well
in English.

- students shared their ideas
relation to the activity.

- pupils given the chance to
share their ideas. They repor
their answers to the whole
class.

- students shared ideas and
solutions to the given
problem.

- ideas and insights were
generated from the students.
- pupils give their own
definition and meaning basec
on concepts developed durin
the activity.

- encouraged pupils to speak|
louder. Guided each one in
telling a story.

- allows pupils to answer in
the dialect so that they can
express their ideas.

- students make an ending of
the story and share with the
class.

- students express their ideag
in class.

- In the analysis, the learners
gave their answer to questior|

- the teacher asked about the
relationslip of area of a squar
and a trinomial then the
dimension and factors.

- questions were asked abou
the song.




63

given.

- pupils share their ideas to tf
class.

- pupils expressed their ideas
and insights during discussio
- pupils able to elaborate thei
answers.

5. Reflection

- provides time for learners tg
see and compare their outpu
with that of their classmates.
- comparison of answers
between groupwas done for
reflection.

- other learners reacted after
group reporting. They were
able to check the outputs of
other groups.

- students gave their answerg
and compared to that of the
teacher.

- pupils compare their answe
based on the feedback of the
teacher. This is noted during
and after the activity.

- group reporting and
discussion with the whole
class.

- message of the song was
discussed with the pupils ang
they were able to relate it to
their own life.

- compared the size of
different families of ppils and
were able to identify whether
i tds small or
- pupils present their group
output and compare with othg
groups.

- students reflect on their
answers in the light of the
group reporting.

- in the exercise, solutions
were posted, compared, and
processed.

- pupils compare their work
with those of other groups.

- pupils compared their ideas

- group reporting based on th
guestions give during the
pre-viewing activity.

- teacher discuss the
presentation to the class.
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with those presented after the
role play.

- each group of pupils given &
chance to check the work of
other groups.

6. Exploration

- gives variety of
situations/tasks to the differel
groups to be done.

- ample examples were
presented and they were
exposed to different activities
like geometric problems.

- there were thought
provoking questions, video
presentation, individual tasks
small group tasks, and
listening activities provided.

- effects of the position of an
object on the image formed.
- teacher gives varied activite
through &ting out action
words, encircling the word,
and making solution.

- there is varied problem
solving activities.

- varied instructional activitieg
done such as video viewing,
analysis, reporting, discussio
boardwork.

- pupils were able to give
other song with different
tempo and sang them with
action.

- pupils grouped and given
varied tasks to perform like
poem writing, rap, draw, etc.
- pupils worked in small
groups, shared story to the
group and then the whole
class, and recited poem.

- teacher preseetl a variety of
statements with tag question;
- varied activities were
provided.

- varied activities observed
during exercises on factoring
- varied activities provided by,

- studentsexpress emotion
during shortcoming.
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the teacher.

- problem situations were
presented for pupils to work
on.

7. Generalization

- students giving a general
idea about the lesson.

- through meta strips, the
general idea was formed by
the pupils without help from
the teacher.

- students stated generalizati
on their own.

- learners form generalizatior
- students generate the
generalization.

- pupils were able to state the
generalization.

- pupils able to generalize wit
the help of meta cards.

- pupils able to give the
generalization of the lesson.
- students able to statiee
generalization of the lesson.
- in the abstraction, the
learners gave statements.

- generalization was done by
the pupils.

- able to draw out concepts
from pupils leading to
generalization.

- the teacher asked the
students to explain how to
factor peréct square trinomia
- concepts learned were
interconnected to real life
situations.

- students explain how
characterization contributed t
effective development of the
theme.

- pupils were asked if how
they were able to identify the
setting, charactergand main
events of the poem listened t

Collaboration

- provides group activity for
students to work on and
interact with each other.

- through whole class and
small group activities, the
pupils were able to react with
the materials (task cards, me|
strips) and shared their ideas
freely. They were guided with
rubrics for group work
engagement.

- sharing of ideas after the
activity.

- grouping pupils in 3 groups
for activity.

- giving varied actiities

enabled learners to participat
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and interact with edrcother.

- learners interacted with othg
learners and the teacher as
they shared insights.

- pupils practiced singing the
song their group identified an
agreed on actions for it.

- brainstorming and sharing ¢
ideas by the pupils observed
- formed four small groups
and pupils worked together t¢
accomplish task.

- pupils were given chances t
ask and answer tag question
- group members share their
ideas in their activity.

- very evident during group
activity.

- observed during the
motivaion and activity proper
- members of the group
worked together during the
activity.

- varied group activities
provided interaction among
pupils.

- choral reading by group waj
conducted.

9. Provision of Anchors

- conducts review of the
lesson previouslyaken up
through a game (cabbage
game).

- the lesson on area of a squi
was used to introduce the
lesson.

- a review on nouns allowed
the pupils to relate with their
new lesson. Teacher lets the
pupils recall and tell
previously known/encountere
two words that are joined
together.

- students able to identify
location of objects where
lenses are used.

- pupils share their
experiences at home.
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- review of the past lesson an
linked with the current lesson
- previous concepts were
discussed and relationship
with new lesson introduced.
- review on loud and soft
sound was made.

- connection to previous
lesson was made through
graphic organizer.

- pupils shared their families
to the class as introduction tg
the lesson.

- prerequisite skills were
reviewed firstoefore the new
lesson.

- review of past lesson
conducted.

- done during review of past
lesson.

- a review on factoring and
types of factoring provided
anchors.

- questions based on rdde
situations connected to the
present lesson.

- review of relatedoncepts
conducted.

- pupils answered in relation
to their experiences.

10. Goal Orientation and
Situation

- clarifies the task to be
performed by the students in
order to attain the identified
objective of the lesson.

- the teacher informs the
learnersabout the objectives
of the lesson at the start of th
class.

- before presentation, the
teacher tells a short situation
wherein a known TV host hag
a difficulty in using correct
form of compound noun
(beauties queen or beauty
gueen). She set/presented th
objective of the lesson with

her class.
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- students were able to
construct ray diagrams.

- sharing personal experience
relevant to the lesson.

- teacher explained the
objective to make students
aware of their expectations.

- activities presented are goal
oriented and meaningful to th
learners.

- pupils oriented on what they
will learn, and directions were
clearly explained in group

activity.
- pupils listened to music
AKapaligirano

to picture out a wonderful
world to live in.
Pupils were oented on the

daydés | esson.
- pupils were oriented on the
dayds | esson
guestions.

- teacher presented the
objective of the lesson and th
rubric for rating.

- teacher made clear the goa
of the learning activities.

- pupils were oriented about
the daybés | es
- gave clear instructions befo
every activity.

- clear instructions were givel
to every group task.

Results of the classroom observations revealed that teachers were applying the ten(10)
constructivist instructional techniques irethclassesConsidering the length of timef more
than a yeasince the LEEP training was conducted, the teachers, as observed by the randomly
sampled school heads, had shifted already from teaemtered to learnarentered teaching
paradigm.Added tothis is the demonstration teaching in all learning areas during the monthly

management committee meetings attended by Division officials, public school district
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supervisors, and secondary school principals of both public and private schools. The kosting i
rotated by school per district and host teachers showcase their skills learned during LEEP
training. On the other hand, school heads were able to describe the techniques used by the
teachers in their classroom. Only a few observations needed improventemhs of accuracy.
Among the techniques contained in CITORS, only two (2) seemed to be needing strengthening

or clarification among school heads, namely; Scaffolding and Fading, and Generalization.

Discussion with Research iadings
The results of thistudy are consistent with the findings of Dizayi (2015) indicating the
use of i technol ogi cal ut i | i-play, eebateaanddprolsie r at e g i

solving, employing group/pair work discussion, providing friendly learning environnssing

students6 confidence are very important t o €
reinforced by Yusuf (2015) I n his study whi
significant i mpact on student 6 performance i

Using media technologies does not guarantee effectiveness in teaching. It is shown in the
study by Clark (1983) t hat A no specific edu
another. o He further reveal eidhthehlmada,presentation at t €
and its message are much better predictors of educational effectiveness than whether the
presentation is a video, lecture, reading, orrRERDM pr e s e nmeeddi a®dneul tTihi s p
exactly what LEEP training has delivered.

According to Cruse (2011), survey findings support the value of /mddia tools as
having a direct relationship between frequency of use and perceived student achievement and
motivation. In the case of video lessons, Shepherd (2003) found out that it $hdwes in short

segments so as to maximize | earnersd concentr
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Chamber s, Cheung, Madden, Slavin, & Glifford
frees classroom practice so that studentsamanrol their own watching of clips supporting a
|l esson, repeating and reviewing as needed for

video promotes teacher effectiveness (CPB, 2004).
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CHAPTER IV
SUMMARY, CONCLUSIONSAND RECOMMENDATION S
This chapter presents the summary, conclusargsrecommendations drawinom the

findings of the study.

SUMMARY

Thi s phenomenol ogi cal study explored the
feelings, beliefs, and convictions. This exploration is drawn from a comprehensive descriptive
account of their lived experiences (in terms of teaching practices and peeg)elsefore and
after the LEEP trainingThis study hinges on the idea that teachers who have undergone LEEP
training experienced shifts in their paradigm of teachlige primary objective of the study is to
discover and understand the essence of thegoshenon of paradigm shift in teaching based on
the lived experiences dheseteachers who have undergone the LEEP training program at the
Division of Guimaras. Specificallfhe study examinethe teacher participariis des cr i pti o1
their classroom envanment before and after th&EEP training They described it as a change
from that characterized by a limited or restrictive interaction between the teacher and the
students to active participation of students in all classroom activMeseover, the sty
focused on bw theeachemparticipantsplan anddeliver the lessonm terms of:(1) formulating
learning outcomes, (2assessingearning outcomes, and (3)esigning learning activities.
Finally, the researchedescribé the shift in terms othangesn teachingparadigmbefore and
after the LEEP training experience.

T h eExtdint of Interactioa has emerged to describe the
teachinglearning environment among the teacher participants. The coding process and

conceptualization substantiate this theme with six categosesglent behavior, motivational
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techniques, questiamy techniques, teaching strategies, extent of interaction, and learning

opportunities.

I n formulating | earning outcomes, the teac
exemplified by the way t he t eac heamingtoutceraes.s st u
Findings revealed further t hat the shift I n
context to formulating | earning outcomes resu

In terms of assessing learning outcomes, it isifested in the types, purpose, timing,
and analysis of assessment, as well as in the indicators of learning (both conventionah

conventional). While in terms ofdesigning | e

Fall

learners and learning weemanifested ais e a ¢ h e r s an tggmsmiMearaing sesosirces used
and teaching strategies employed.

The experience of paradigm shift among LEEP participants is best described as the
change in teachersd per spectnginthechandgeanutdachére ar n e
provisions for the | earning process. This 1 nc«

and teacher comnmtent.

CONCLUSIONS

Based on the experiences of the participants in the study, paradigm shift from teaching to
learning is described in termsafanges in:

1. St ud e niwhkicéhincludes ptudensbehavior (from acting as mere audience, to
giving of ideas and sharing them with classmates); student engagement (from students observed
to be going to school just to gmthe subject and grade lewelbeing excited of the techniques

theteacher employs and using support resousaebas videos).
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2. Teacher provisioris this entailsmotivationaltechnques (from question and ansvier
lively and enjoyable games, simulations, contests, and videeajning resources used (from
chalkboad and manila paper, to technolegsed learning materialsjuestioning techniques
(from giving simple recall gestionsto higher order thinking skills quisns); teaching
strategierom teacher taling while students listen only tmore interaction usg constructivist
techniques); teaching style (fromnstilling fear among student® being open tst udent s 6
diverse ideasor from being authoritarian to being a facilitator of learjiingacher commitment
(from being less committed to being more conteditas a teachefpb satisfaction (developing a
deep sense of fulfilment as facilitator of learning); quality of lesson delivery (from usual
delivery to improved delivery of the lessdgpe of assessment (addition or introduction of
performancebased ssessment such as using rubries)d structure of the classrooffrom all
seats facing the teacher and chalkboard to seats arranged in small circles).

3. Teacher 6s | e arinhismetains ¢ortlieme @t iofesst udent so
formulating leaning outcomes (from directly relayed and prior knowledge affecting only current
lesson, to prior knowledge as basis in the next lessmmpose of assessment (becoming
conscious of formative and summative nature of assessments to improve decisions for
remediation or enrichment); end goal of assessment (application of learning to real life
situations); andindicators of learning (from impressidrased indicators through facial
expressions and reactions, to concrete indicators like ability to answer HO$&osieand

operationally define concepts).

RECOMMENDATIONS
On the basis of thaforementioned conclusiprthe following recommendations are

offered:
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Teachers should be provided appropriate support and resources to be successful in the
classroom. This is crucial to the institutionalization of the practice of the learning paradigm, as
well asin propagating the new thinking on instructional leadershiputin the organizational
management for instructional improveme®thool heads should regularly use the Constructivist
Instructional Techniques Observation and Rating Sheet (CITORS) in their observation of
classroom instruction so that the practice of desired techniques by the teachers shall be
institutionalized.School officials should support the teachers by making the video lessons, TV
sets and players or projectors, and other resources readily available to them.

The LEEP trainingprogram can be lgdtup as a good training program for teachers and
school heads in the Department of Education because it is found to be effective in helping
teachers successfully shift to the learning paradigm. Moreowetinaous improvement through
further trainings tosharpen the competencies of teachers and the alisenskills of officials
needto be planned and implemeuwtto sustain the shift to the learning paradilylareover, the
sharing of best practisgo other Divisions of the Department of Education wrikafly help in
the propagation ofelarnercentered teaching. Idoing so teachers shall be trained to meet the

content and performance standard of the Boda basic education curriculum.
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APPENDIX A

INTERVIEW PROTOCOL

1. Before the LEEP training, describe yotlassroom environment in terms of the
following: (cite an example and elaborate the situation/scenario)

studentsod interaction and overall behav
motivating students to learn

engagement of students

engaging the students on task

kinds of questions raisetlring discussions.

PO T®

. Before the LEEP training, how do you make the students know the objectives of the
daybés | esson? Give examples of activitie:
lesson.

. Before the LEEP training, do you consider what studenégdy know about the topic in
the planning and delivery of the lesson? How do you do this?
a. How do you find out what students already know about the topic?
. Before the LEEP training, what kind of learning activities do you introduce in your
classes? Enumate and describe elaborately the activities.
a. What learning materials do you use?
b. What are the teaching approaches you employ?
c. What are the teaching resources (internet, library) do you utilize?
. Before the LEEP training, how do you know what your studeawe fearned? Elaborate
your answer by describing the process.
a. What kind of assessment tools do you wus
b. How do you make students know what they have learned?
c. How do you make students know what they have not learned? agtiahs do
you take to help those students who do not learn?
. Before the LEEP training, how do you make the students apply the knowledge they learn
in class? Elaborate your answer by describing the process.
a. How do you know that students apply the knowlethgsy learn in class?
.Before the LEEP training, how do you Kkno
Elaborate your answer by describing the process.
a. Cite evidences of studentsd | earning. P
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APPENDIX B
Constructivist Instructional Technigues Observation and Rating Sheet.

CONSTRUCTIVIST INSTRUCTIONAL TECHNIQUES
OBSERVATION AND RATING SHEET
(Adopted from Creemers, B.P.M., 2005)

Name of Teacher:
School:
Grade/Year:
Learning Area:
Competency/Learning Objective:
Time starteditme ended:

Date:

TECHNIQUES DESCRIBE INSTANCE/S ( Star RATING
Approach)

1. Teacher carries out complé
tasks and informs learners abg
the process that are required
accomplish those task
(modeling).

2. Teacher helps learners to fit
their own ways to accomplig
tasks(coaching).

3. Teacher provides help th
learners need to carry out pal
of the tasks that they cannot y
master on their own, the
gradually withdraws as skills ¢
learners grow(scaffolding and
fading).

4. Teacher invites learners
articulate their ideas, proble
solutions,  suggestions  ai
thoughtg(articulation).

5. Learners compare the
solutions to the solution
offered by the teacher or oth
learnerdreflection).

6. Learners are exposed to
variety of problem solving
activities(exploration).

7. Teacher transfers knowled
and skills to a higher ner
specific level(generalization).

8. Teacher creates amp
opportunities for learners t
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interact with each otheg
(collaboration).

9. Learners relate new knowled
to anchor in their prio
knowledge
(Provision of anchors).

10.Teacher clarifies goals ¢
learning. Tasks and problen
are authentic and situated in
meaningful context
(Goal orientation and
situation).

11.Objective is attained.

Rubrics for Attainment o
Objective:

90 and abovée 5 pts.
8071 89 4 pts.
75-79 3 pts.
65-74 2 pts.

64 and below1l pt.

Legend:

Average Rating

Descriptive Rating

4.500i 5.000i Outstanding (Very clear, evident, and emphasized)
3.500i 4.499i Very Satisfactory (Clear and evident but eatphasized)
2.500i 3.499i Satisfactory (Not so clear and evident)
1.500i 2.4991 Unsatisfactory (Difficult to notice)
Below 1.499 Poor (Cannot be seen at all)

Note: Whole numbers will be used in rating.

Conforme:

Teacher 0s rPringed Mame r e

ov

Prepared by:

Observer 6s

Signatur e

(O]
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APPENDIX C
Sample of filled formConstructivist Instructional Techniques Observation and Rating
Sheet.

Depacnmens of M (DQED)
"Region VI -Western Visavas
. SCHOOLS DIVISION OF GUIMARAS
Ran Aligual, Jordan, Cialasacan
, TELEPHONE - (053) R1-2138
CONSTRUCTIVIST INSTRUCTIONAL
.- OBSERVATION AND RATING SHEET
(Adopixd from Creemers, B.P.M,, 2005)
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APPENDIX D

INFORMED CONSENT FORM

Dear

| am currently taking my Dissertation to describe and understand the lived experiences of
paradigm shift in teaching of exemplar teachers in the Division of Guimaras. In accordance to
the ethical principles, | am seeking your consent of participatioiéosaid research.

Confidentiality:

Any information obtained during this study which could identify you will be kept strictly
confidential. Although the study will use participant language and quotes, names of the
participants will not be mentioned. Tleformation obtained in this study will be used as the
basis for the dissertation in Educational Leadership and Management.

Opportunity to Ask Questions:

You may ask any question concerning this research and have those questions answered
before agreeingo participate in or during the study. If you have any questions about being a
participant in the research or to express your concerns about the study, you may contact this
researcher atellphone numbe®d9176202082.

Right to Revoke or Withdraw Participant 6 s Consent at Any Ti me:

Participation in this study is voluntary. You can refuse to participate or withdraw at any
time.

Consent Agreement Form

You are voluntarily making a decision whether or not to participate in this research study.
Your signaturecertifies that you have decided to participate having readuaddrstood the
information presented. You will be given a copy of this consent form to keep.

Thank youvery much.

Name and Signature of the Research Participant:

Date
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APPENDIX E

DEMOGRAPHIC PROFILE OF PARTICIPANTS

Marital Educ. Yrs.. .
Teacher Age Status Rank Attainment Teac_hlng LEEP Training
Experience
1 31 M T3 BSE 10 O
2 39 M T1 BSE 15 E
3 31 M T3 BSE 9 E
4 37 M T3 BSE 15 @)
5 35 M T2 BSE 11 O
6 39 M T3 BSE 17 O
7 23 S T2 BSE 4 E
8 33 M T1 MED 8 @)
9 41 M T1 BSE 19 O
10 51 M MT1 BSE 28 E
11 22 S T1 BSE 2 E
12 43 S T1 BSE 16 @)
13 46 M T1 BSE 13 E
14 29 M T1 BSE 10 @)
15 41 M MT1 MED 15 O
16 26 S T1 BSE 3 E
17 26 S T1 BSE 4 E
18 24 S T3 BSE 4 E
Legend:

Marital Status: M=married; S=single
Rank: T1=Teacher 1, T2=Teacher 2; T3=Teacher 3; MT1=Master Teacher 1
LEEP Training: O=riginal, Ezecho
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Interview Transcript and In-vivo Codesof Teachers2i 18

Interview In-vivo Codes Interview In-vivo codes

Transcript (Before | (Before the LEEP)| Transcript (After | (After the LEEP)

the LEEP) the LEEP)

Student interaction| T2: a. students Students were no| a. students are interactive; the
waslimited were passive, just | longer sitting on | formulate their own ideas and
because students | sitting and their chairs but share with their classmates
were just sitting listening. moved and b. teacher motivates students
and listen to b. poor motivation | interacted with giving them opportunity to talk
whatever the technique their classmates. | students become aggressive (

teacher delivered.
For example, the
teacher will give a
problem solving
drill, afterwards
the teacher asks
about the answer.
The students were
not given the
opportunity to
discuss theial
answer was arrived
at.

The teacher acted
as the star in the
classroom while thg¢
students served as
audience and they
just say
noo.

The students just g
to school for
compliance in
order to pass the
subject and the
grade level. They
were conteted

with the passing
grade of 75%.
During discussions
students were aske
simple recall

teachers does all
the talking like a
star in the
classroom and
students are treate
as mere audience.
c. low student
engagement
(observed: student
seem to go to
school for
compliance only or
in order to pass the
subject and the
grade level)

d. studei
not participative;
outputs wereoor;
happy with 75%
grade.

e. teacher raises
objective type
guestions (what,
where, when, who)
and yes/no
guestions.

They were given
ample time to
work indivdually,
then discuss
answers with their
group mates, and
present to the
class their
answers.
Students were the
stars in the
classroom while
the teacher serve(
as facilitator.
Students were
more aggressive
and cooperative ir
giving and
sharing their
insights. They
were excited to
listen with the use
of videos.

| applied
constructivist
teaching
techniques to
guide my studentg
during group
activities.
6How and
guestions were

giving insights) and
cooperative.

c. students are more engaped
teacher tries a variety of
teaching techniques; students
are excited of the techniques t
teacher employ such as using
videos

d. students actively participate|
output quality has improved,;
teacher applies scaffolding;
teacher employs guided group
activities

e. teacher asfk
AWhy o question
given the chance to explain his
ideas and defend them.
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guestions

what, where, when
who. o

given to explain
process and
solution. |
emphasized that
there was no
wrong answe

Student interaction
was more or less 7
T 75%. Some
students were not
attentive and

responsive towards

their
classmates/teache
| spentmuch time
thinking about
activities to
motivate students,
and simple
guestions were
often asked. | told
students about the
topic for the day.
During experiment
by group, other
students relied on
their group mates.
They just waited fo
the results and
copied the answers
They just observed
while others were
working.

Students were
asked simple
guestions and very
seldom were there
follow-up
guestions.

T3:

a. some (7/5%)
were not attentive
and responsive
towards their
classmates/teache
Example: During
classdiscussion
students were
afraid to express
their ideas.

b. teacher asks
simple questions
c-d. some student;
were passive (rely
on classmates or
group mates)

e. teachers asks
simple questions
with few follow up
guestions;

Students became
more active and
participative.They
were not hesitant
to share their
ideas.

| used varied
motivational
approaches which
made students
excited as to what
would happen in
the daybé
The lesson was
connected to
things and
situations related
to their real lives.
| was dle to
design activities
and tasks which
would allow each
member of the
group to perform
his/her role.They
felt important to
the successful
performance of
the group.

| was able to
prepare HOTS
guestions to
motivate students
to think critically.

| realizedthat
there was better
learning once
students were
sharing,

contributing,

a. students are more active,
(participative or interactive);
students showcase
understanding of the lessons i
sharing; teacher imore open tg
diverse ideas

b. teacher finds real life
applications of the lesson

c-d. students become active;
students contribute to group
performance (output)

e. teacher asks HOTS questio
based on student activities;
students are
sharing/contributingwiteracting/
discussing.

f. teacher uses varied
motivational approaches whicl
make students excited to learn
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interacting, and

discussing

through HOTS

guestions.
There was onavay | T4: There was a interaction becomes 3way (T
interaction only 1. st ud e r1threeway ST-SS); students are eager to
because if | asked | interactive (need t¢ communication | ask questionsstudents relate
guestion, | needed| call names; they | inside the the lesson to real world as
to callthenameoffdondt v o | classroom; manifested in the context of
the student before | recite/answer; one| teacherstudent, | their questions; students are
could solicit an way or teacher to | studeniteacher, | eager to learn because of KC
answer. Studdsa student only); and student videos; concepts easily
were ashamed to | students are student. understood if presented throug

ask gquestions and
they pretended to
understand the
lesson. Many timesg
they failed to do
their assignments
because they did
not understand the
lesson.

observed to have
short span of
learning (lots of
activities/examples
needed); students
pretend they
understand the
lesson, afraid to
ask questions,
afraid to answer;
fails to do
assignments

Students were
eager to ask
guestions without
hesitations and
interaction went
on smoothly.

The teacher
served as the
facilitator of
learning.

The Knowledge
Channel videos
served as
motivation for the
lesson because
students paid
attention once the
viewing began.
Concepts were
easily understood
if presented
through video.

video.

Pupils were
passive. They just
listened and took
the informdion
given them. In
terms of
motivation, | often
showed pictures
while the pupils
answered question
about the pictures

shown. Pupils were

T5:

T-S interaction
only; passive
(listen and take
down notes only)
;teacher uses
pictures (then shar
ideas); students
hesitant (due to
unsure of answers]
hence not engage(

little opportunity is

There wasactive
interaction
between pupils
and the teacher in
a twoway
process. Pupils
felt free to explore
and share their
ideas with less
hesitations. | used
games to keep my

pupils active.

Students are actively
interacting; ST and SS; studer
not hesitant to shardeas;
teachers use pictures and gan
to motivate; teacher provides
varied activities, ask simple
(literal) to complex (require
reflection) questions.




91

hesitant and were
afraid to explore or
take risks. If the
teacher ask
guestions they

given to interact;
students work on
their own; teacher
asks low level
guestions without

They were
provided varied
activities to keep
them engaged.
They help edt

prefer to keep quief follow up other to finish the
if they wee not task and they felt
really sure of their a sense of
answers. They wer ownership.
scared to give During the class
wrong answetr. discussion,

Pupils took down guestions asked
notes rather than ranged from
understanding the simple to complex
lesson. and allowed

Low level questiong pupils to think and
were asked and no reflect.

follow-up questions

were given.

Students were T 6: Students were a. student interaction improvec

passive and most ¢
the ti me
way
communication
wherein students
just listento the
teacher. There was
limited interaction
because activities
were not done
collaboratively.
Students tended to
hesitate in sharing
their ideas.

My motivation was
limited to giving
advice.

| usually gave
lecture since | had
limited knowledge
on teaching
techniques being a
new teacher. |
noticed that many
students found it
hard to mingle with

their fellow

a. students were
passive and most
of the time its TS
communication
(students listen
only); interaction is
limited; students
are silent (hesitant
to share ideas)

b. teacher
establishes a
boundary (vall)
from students;
teacher gives
advice

c. lecture and
guestion and
answer (low level);
teacher gives few
activities only

d. students are
given group
activities (only few
benefit as others
rely on group
mates)

e. students have

given time to
freely interact
with one another,
so they enjoyed
being with their
fellow classmates
| motivated my
students by giving
them credits,
scores, and
rewardsprizes. |
gave tasks that
needed
collaboration, and
| noticed that they
were not bored or
sleepy. | did the
work of a
facilitator.
Students could
manage to answe
the How and Why
guestions.

as they are given opportunities
to interact; active and eager to
participate; competitive in
group activities; generally
motivated to learn; not bored ¢
sleepy.

b. teacher motivates through
scores and rewards

c. students are engaged in
various activities in and out of
school

d. studentsre given more time
to interact with classmates in
group activities

e. teacher asks HOTS
guestions;
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classmates. Some
would ignore
responsibilities
since their ability
to lead was weak.
| would give
guestions that were
simple and easy
without followup.
These were the
who, what, when,

difficulty
answering how an(
why questions,
only who, what,
when, where; no
follow up
guestions given

and where

guestions.

Students did not | T 7: Students a.students are highly
share/exchange | a. students were | interacted with interactive

ideas with their notactive; not one anothe By b. teacher gives songs/video
classmates becausi nt er act i providingcertain ([cl i ps t hat ar g

most of the tasks
were done
individually.

| had difficulty in
motivating students
to learn.

| gave
opportunities for
collaborative work.
| asked students to
rate the
performance of
their peers and |
observed that they
tried their best to
outdo the other
groups.

| raised questions
with varying levels

share ideas)

b. students were
silent; not
motivated

c. teacher gives
collaborative work;
students compete
and try to outdo
others

d. teacher asks
guestions with
varying levels of
difficulty

songs/video clips
that aroused
student interest,
they sang along,
even exhibited
greater interest or
the daybé
The activities
provided actively
engaged the
students, and in a
spontaneous way
| often asked
HOTS questions.

interest (students sing along)
c. teacher gives activities;
students are participative;
students participate willingly
(not forced)

d. teacher asks HOTS
guestions

of difficulty.
Learners were T 8: My studerd were | a. students are active in
passive. a. low interaction | active in class activities; excited; participate i

| motivated the
learners by asking
guestions.
Sometimes | did
group games but
only the achievers
were participating

actively.

(sit on chair);
teacher employs
discussion and
lecture

b. teacher
motivates by
asking series of

questions; gives

activities. They
were more
interactive and
excited as they
participated in
every task. |
introduced a lot of
activities to

all tasks

b. teacher employs lots of
activities which are lively and
enjoyable for students; studen
enjoy the activities such as
games contests, simulations
c. all students are engaged; n(¢
student left doing nothing;
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If | gave problems
to be solved and
asked the learners
to present their
solutions to the
class, some were
hesitant to present
because of the feat
that their answers
might be incorrect.
| often asked low
level questions.

incertives;
sometimes games
(problem: only
achievers actively
participate)

c. students not
willing to be
engaged (teacher
needs to call
them); students ar
hesitant to give
answers (afraid)

d. teacher asks
low-level questiong
(what, when,
where, who)

motivate the
students. There
were group
games, contests,
and simulations.
All students were
engaged on the
task assigned to
them. | usually
asked higHevel
guestions.

students do their best
e. teacher asks HOTS questio

Student s @
interaction and
overall behavior
before the LEEP
training was
passive. In
motivating
students, | simply
used my
creativeness as my
resources in
creating materials.
There was poor
pupil engagement
because of lack of
varied activities
and resources.

TO:

Students are
passive; interactior
is limited
Motivation
techniques by
teacher are limited
(due t o f
limited exposure t¢
online materials
and other sources)
Limited
engagement
because of limited
activities; not
given opportunity
to discuss

Students were
active. They
shared their ideas|
and actively
interacted in class
discussion. |
browsed the
internet ® that |
could produce
varied materials
to motivate my
students. Critical
guestions were
asked of students
to help them think
critically.

Students are active and
participative (share ideas) in
class discussions; teacher
utilizes resources from the
internet teacher employs
various teaching strategies;
students are engaged; teache
asks questions that require
critical thinking

| am into the
traditional way of
teaching wherein
the interaction is
between the
students and me. |
am motivating
students to learby
encouraging them
to achieve their
goals in life.
Students were not
given equal

opportunity to

T10:

limited interaction
among students;
teacher motivates
students by
reminding them to
achieve their life
goals; classroom
activities are
limited; studets
are not given equa
opportunity to
discuss and intera(

(some sit down

My students were
very active. They
shared their views
about the topic. |
talked less and |
gave more
activities to work
on. They were
eager to
participate. They
had fun and were
the ones who
chose thei

leaders. | asked

Improved interaction and
participation; student share
ideas; teacher gives more
activities, students become
active and eager to participate
as they are having fun in
activities; studerst
assign/assume roles in group
activities; teacher asks HOTS
guestions; questions are base
on reallife scenario
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engage themselves
in meaningful
learning. Those
who were already
good in class were
actively
participating in
class while the rest
were passive.
Questions were
asked from simple
to complicated one

andlisten); student
who are good are
the ones doing the
group tasks, the
others simply
observe ¢
pay attention at all
guestions are aske
from simple to
complicated (basef
on the book or the
topics from the

more HOTS
guestions related
to real life
situation.

based on the book| reference

or the topics from | materials)

the reference

materials.

Pupils were passiv({ T 11: Classroom Classroom is friendly and
listeners. They had Students are mere| environment was | interactive; teacher varies clas
short attention listeners; students| friendly and seat arrangement (pupils face
span. Interaction | have short interactive. | each other); teacher employs

was oneway only.
| prepared minimal
activities, not
enough to lem on
their own.
Sustaining pupil
interest was hard t¢
do.

Only high
achievers were
actively
participating in
class.

| was already
aware of the
different levels of
guestions. | ask
simple questions
first then followed
by questions that
required higher
level thinking.

attention span;
interaction is
limited to teacher
to student only;
teacher gives few
(minimal)
activities hence
students have
limited
engagement and
opportunity to
interact; students
are engaged in
motivation only
where there are
games but attentio
subsides during
discussion; only
high achievers
were actively
participating in
class; question
vary from simple

structured the
sats in such a
way that pupils
faced each other.
Cooperative
learning was more
frequently utilized
| gave them
challenging tasks
to stimulate them
to think and
organize their
materials. They
brainstorm to
come up with very
good outputs. |
used educational
videos and
pictures which
greatly helped
them in
understanding the
lesson. They were

cooperdve learning; students
are given challenging tasks;
students are given opportunity,
to brainstorm; teacher uses
videos, pictures hence student
are attentive; teacher gives
open ended questions, and
guestions requiring critical
thinking; students able &hare
ideas beyond expectations of
the teacher.

to HOTS able to share
ideas beyond my
expectations.
Student interaction| T 12: St udent s|Students are actively
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was limited and
restricted. They
could not go
outside the topic
being discussed.
Students were
motivated through
grades. Low or
failing grades
would prevent then
from moving to the
next gade level.

| provide the
knowledge and the
students receive
them.

Students were
engaged in a very
structured way.

Stuent so
interaction is
minimal and
restricted;
motivation was
more on grades;
teacher spoon
feeds or provides
everything
(students just
receive); teacher
gives less group
activity, less
opportunity to
interact and
discuss; simple
recall questions ar
given encouraging
memorization.

eagerness to
participate was
notable.
Sometimes the
class was buzzing
with productive
noise because the
students were
actively
participating.
They were exciteq
and enjoyed the
downloaded
videos. They love(
role playing. They
were given more
opportunities to
interact while |
facilitated their

participating (sometime noisy
but productive); students enjo
the class, eagerness to learn i
notable; teacher uses videos,
role playing; students are give
more opportunity to interact an
discuss; teacher asks HOTS
guestions

Questions given | Contentbased learning. | asked
were simple recall | questioning more of HOTS
and encouraged | technique and not | questions.
memorization. The| processhased.

guestioning

technique was

contentbased and

not processhased.

Oral participation | T 13: My students were

of students was
minimal. They werg
shy in participating
in class dscussion.
They just wait for
the teacher to say
the correct
answers.
Motivation was
more on board
work and simple
games. Discussion
was more of
teacher talk. The
teacher tended to
spoon feed the
pupils.

Questions raised

were easy and

Students are
generally passive
(shy ones are
observers);
teachers use boarg
work and simple
games to motivate
students; teacher
dominates the
discussion (spoon
feeds the pupils);
teacher raises eas]
and simple
guestions.

excited and
resporsive in
class activities. |
used worksheets
or power point
presentations. |
encouraged my
students to ask
guestions and
participate
actively in class
discussion.

Students are excited and
responsive in class activities;
teacher uses worksheets,
PowerPoinpresentations;
students are encouraged to
ask/answer questions and
participate actively in the
discussions







